)
~ O
Scogpan®

G
o

H2 8iF (4XX)
Rz

TRANSLATION (CHINESE)
TEACHING AND LEARNING SYLLABUS

PRE-UNIVERSITY
HIGHER 2

Implementation starting with
2021 Pre-University One Cohort

o r‘GG
& =
YCoggoo®

© 2020 Curriculum Planning and Development Division.
This publication is not for sale. Permission is granted to
reproduce this publication in its entirety for personal or non-

SRLETTPRIPES. Ministry of Education commercial educational use only. All other rights reserved.
SINGAPORE




BR (%30RIF)

1. RiELie
o {FRHEFRBRIENE

o IEIERM
o FEBTR
o SRR
o S|SM(ajER
2. HFHBE
o IRFEELE
o WEFURHE
o XHEAE

3. #HFEs|

o HFFEN
o FIIROREHF SLHEEN

4. FiNigs]
o D ZFERBORIFEMETFMN

10
15

21
22

25
28



CONTENTS (EL SYLLABUS)

1. INTRODUCTION

e Translation as a Subject
e Prerequisites

e Aims

Learning Outcomes

Guiding Questions

2. CONTENT

e Design of the Syllabus
e Organisation of Content

e Glossary of Key Terms

3. PEDAGOGY

e Pedagogical Principles

4. ASSESSMENT

e Learner-Centred and Balanced Assessment
e Assessment Objectives

30
32
32
32
32

34
36
43

51

54
55



B—&
TRz SIE

VERBER B OEHE
VeSS
B2 R
SRR

5| SHERR



{ERHZE B REE

“HE—[ i S ICENTAE— T BRI IR . JH T, FN T W EVT I I 21X
-TRIEHHY (EREZ 7)) . 1975

B B SO PB4 R ) — D R . IR O — RANE R DB S B I
B, AR JE SO RE R e R HER I P E AT ok . AER B A EERE
PR LU0 & PTRUE HIRUA%, JFEIIR A SE . RIS, R ORI RE S A2 A R 075 5 1t
T2 181 B — R L, (AT R TR 8

BRIl RS M MG BRe, HhumERE SN, FE SORRRE, 1R
T SCA PR U AR, BRARIRVE AN BB A SO RNR,  DLAIT FONIAR D5 18 5 NS ST
I A B € TR o AE — B BB B 2 AE H 2 5 K IO AX,  IX T REATS AR A AN R BRAER )
IXBELEFATTER AP R 1 PR S A 2RI TR TR, DASIBRAT 27838

B EPAI CIE 2 40, BRG0P OB, 10 LTSI 1Sk (BN . H2 B3R (HES0)
VR R CRIR .

EIRPINIE 5 R B AR S M Z A, (BT B 70U D 3 5 BR AR IR SCAS (1Y
BE7T, VLK CAREIE AT I RIS MIRE /1 oh, BEE iR R Pk B R RIE T 30, A
FEMBIBIRE A o FAEF RS, BRI AR SRS Z I )R ReTAE A R ik “
MBS GEEY) MBUREZON RO T 2P al BEMBY BRI, 893 2R RN 13 SR JUU 35 B 1
MRABAE ST I T ZE P B e FE IR T, 56 e B AR RO R 2. 7

H2El 3 (HE30) PR — TR SO M E N SCREE B AR 0 i 5 8518 5 A SO AZ
FASR A SERR AR, OR S AR TR PURE ST R R 55 97 22 2R 5 1 5 AN SO s R BE 7T
PAR LA PE A QIS M B4R R BE ). X LEERET) H2ath a2 feme (21c0) (B —E, FHBT%4
FEaE. NOR LRSI G T, TRELE, Rk



Bl 1 Z0E 0 21 B ReE4e

W AUREE, AR A W AT RO RNE R PSRRI AR SRR
IHEAE B AE A SO RE F7 . IRAE EOR A AEAE RO AR T, AU AT R 1B R T 1 5 B K
PR, PR R P SCAS FR IR % th 0 23 e DR R B O S PIVE S B RE T o S R A L& A A AL
BEIARSCUUE, B2 WO (AL 18 5 B Qo ma B R (0 S B eAh, AR AN
P BREARSS T S AR RS, UGB A R R B HEAIE S5, TSRS 55
A 38 P s PR 25l ]

EISF

H2 BT (4E30) IRFRERAZAEWF A AT rh IE P RIS 5 R 45 R, 55 B2 AR AT h B A
FEREH BN, R B R AL AR % — S A SCRI TS SOK . H2 BllE (BRSO kB4
R

i FONBEINA K HE (O KD = h, I EHEIRE D A2
e
i WIS E K HE (O KHE) B, JOCHRED A2, FPEHERE D B3



IR BR

H2 BPE (FE0) IRFEBTE:

BRSNS B M h S P RIS 5 (1 fE

BT S A B AR P R R AR R SRS Y e

B TR ARG RS IR SO B B HE R R IA R R A BE )
B IR A A I 5 TR AR AR I RE

SRR

FEREARIER, 2AERES:

BEXT g i MIE 2T RGNS Lo b

TR A T PR AR R S 4R B 1 R

HEAT IE 4 1) T S o R

R FH R AR T e

T RRE DN B R A 2 T PR AR 5 e B S

S| SRS

H2E P (Fe20) BRAEMSE S]] LS IRCT S 5] S 1]

RSO SC RS540 S BAT A AR [A)?
FIE R AR, Bz R AER?
AT IR A i DR A A AR ALY



HFAR

IRIEHESR
HF R
REAIE



IRERESR

H2 B (B30 REEH “IEE%7 5 BT AR UK. 185 2R TIRR N EEAIRR,
HAAETEIREERG M S PIRE 5 IRE ). B E NIRRT 5 S B, 5 S E
YRR EAR RN MBS, RS AR I AR YR B A ST . BRI AT R B B 2 ik
ITRIVRSR R, JFIR AN B E IR S RE ) . BLARRIE TN 2 I ROR, A
A — K IIXGEBE S, S NFETE 5 0 B RS BT R A i S FO A s D4R . 75
EIRFERAB A 122 A ML Ry 2 DR R Rl 1 50T, SR TR IR T

AURFE SRR 2 (8] R AR U R
o BEAESI UL RORE B UK R R AR S ORI Y R SC AR Al
o EE FHIRA BT T S R RAR S OC Y R AL
o FHEESHINA B TR EIR S BRIV TR (S B 1 A Rk T
o ENIEERAT BT 51 B A AR B AL 55 11E B AN A BN S U AR
o FHRRSCECAH BT om AL AR O ] R BE AN e DR SRS R R RCR

o EHEMHEFINESE TN SR N JEUSCMI S BT RE 7T, n s B R IR AR, TR
BRI IR ISR 5 S ALV IERE 7T, DLRHEAIVE R GIE R LRSS 21 20T Re .

EaR S R E 2 BERAEHES 0 LA B -

B 2. H2 Bl (fES0) PRFEAEZE
9



HF mHE

BE¥ (BRBT HJ 25% ~ 50 hours)
kS BiE
ANKIE T I [F] HIRHE: # % B s
o (EEME
o Gybik o KIBSWARANGE, BEFENMTENTIES X

o SUILAEHEME

o SRR

o i

o XEME HEHRENM)

P, T BRE 2 SRR R S 1
%]

o BT IR, SrONKE S A

o JTHRILE ML O

BT

1-2 /N XA AR IREER B R, BRI
FIAR, WD @A A AR A R

WSS o B
o IAIELEH
o K HIA Y T I o THHIC¥ERA¥HEST ¥ FHBS (4
o B H SR R W R, EER. AIE. RREEE)
B o []3A 5%} bl Hp g SR Y 25
o [HEiE o FFRRIF 2 B Hh 9 SR Rl A U5 3
o RN SIS BRI
BRI
10 — 14 /M o SR ETE RGN R TS A IR R 22
o B, RS AR RS S HONE AT R0 U R T R
HIERE GRS B ARID
B X E SR

o IH IR
o IHMKA

o XPAFRBAYR X, WHF7 s XA mE X
(. B SO

o HHRAIHIETE Z (A HE R R

o I RRTE S BRI R

10




BURES:

4—6 /NI o 1F SCFE RIS AN AR B TR R R A4 )
I R 5 0. SR, 5 RS B ET A LS 5 AR
STECRAR fa] 8, R 1E 5 AR, R )
e H PRI

B
o AITHIMEE
o IHIEHLL L HIIRE

& B br:

o [REIRIIEEM S JFIE. EIRTERR RS,
o RN IR B K R R

o RHFRIERER RN E

o FHRIETRR R M L ESRA

o UBAESCANSAE L B ZE

o [ FRIEIEXT IR 0 R

R

20 — 24 /BT o TEVE RS R IR S ) - T T R
TEM. teAbh, BRI i b th e W 7 225 f& rh g SCiiE b
HFERTZ ZAGMEER . HTIREANAERZ, 1HR
Bk, RN e AR I 2 195 %

ET
o HARHEEY

o EENEMBE: TETH,
FORTE. B 2R,
A X

B H b

o HfEA)TE S FE XX

o HMUBIEMMEZEMS: FiliT N, fRath. T
AYEIRN L EEE S

o B IHTIIEM

o I ARVE RIS B R

BURES:

8 — 12 /Mo 1 FHEA IR & 5 R0 ARAT B A b 25 R R 2
W XA N MR E A, BB 4 AR
MHE LT R, METEL. WCEHEME S
930, da FHAE RS AR 2 A B 8 R L AN L. A
I, U & R BEE A

11




Bz

GBS 75% ~ 150 7N

T &TE
HEFEA 22 H b
o PEEHRL CEHIET FEX
o MRVEE SRS 2 AR
o TEMRVEE DY
o FIRETIHIEERIE S (Pl 2B
o IERNEIEERE (Bl BLEEE BRI
B PR
2 =3 N, BRI SRR A, RIS LT
IR, VI 2R A 2 LR
S EE TR % B
1 AR (B0 | e FRAREIIEE S RSO £ et R
B | e ERREIC A B 5 2 B PR B
2-%@%@%;5@5§? o M IMEES b s
Z R HR R N N
s ‘ o SEHTERIIBEESS F B NS i S R
3. HIINIERE NP e
PR PRI | g s F O
B RGE:
3= 5 /NI AU T B R I A B K
BPEILR S AR, BRI R, k2R T
R AR R A4 T P 25 F Vs
ET e % B hre,
1 B o TEEE AR T R A R
N o NRAEETE AR A SC T S 2 AR, RIS Y B
N ==

3. TREHEA
4. BEENE

5. HiaE

SRS, RF E ROV SCAS AT 1
o PR R SO AE FH  B SRS AT A S R

BUCRE:

24 — 28 /NI FHIF ST LRI OB AR AT e . 5
AAE 2 KR I P PRAE 2 3] H AR BRI Al AT T3 X 2

12




10.

11.

12.

IEVES R it IR

B

B R 4
%)

HE R i
i)

Bk
et
5tk
Tt

RS RER AR 5 R . RNt XLkl e oA
B F AR E R, SRt R R P S B A O B 4R
R R 128 SRS o

R

1.

& ik, 7R
AN CGRIE)

ol

BTG ()
BT H I Gk
ERA (RN i

)

B b

o PR EIIE B IR IR R 5

o LUELAEHBEEIRM 7 | AR PR A

o ZAEWRMIA, NN NIRRT IRUE, AR
PR A AT HEDP AN 55 5

o PR SIS AR B EAL Z [A]f) 5C R

o FEAFEN RS SCETE B B A ) R A

BUCRE:

30 - 36 /M. EFEECY KEIRER AL ANR, AR
3 T 56 2 R AR B b o IS RRARAE B 7R A2 AR R
G WS, DAL € ORI B 5 B SR 15507
T HE B, s AR 5 BEIA A PRAR Pl B0 1 57 > i
R EERIE.

3C3R:

=
I 5
TR

P

H & B b

o LB ICERZIANN 5 [H]

o BEXIANF IS SEREAT i AT e R 1

o RIS SSRGS SRR, S &
PR 5 R

13




5. &
6. FM/ U

7. AHOSCEAAR M R ECT
e, ANELFERRHORR D

BUCRE:

20 — 24 /NEF o BRSO T RIIER OCHE AR . IX LA
W SERG BT 22 AT O, 1R 50 4 () B 3 5K
W, RV RE U BhARAT] &5 A B R 3 AT B i S 5P
Wo AR PRI SO R 4 #2222 AR DL e b
HEA—E MR,

B
o BRI

o BHRAESHESL (B
BEETH D

o LI LT
o LIV

TS T R AR X

1 FfREHR
o IANCFEMR
o iBVEEEH
o LT EHIN
o BHXHR
2. FikHE
o HEAY
o BN
o SREIAL /WAL

H = B b

o IRIEFHIRAT S MBS S bkl e e

o MR RESCHAT 0T

o &MU TG F FRIR. B SRISAEIE R PP 10T
o FRF RS S H T WAEI IR X

B BORN:

52 — 60 /M. FHIETEFRBTILRIA S 2] G, TR B AR SR S
1 S BT BT 22 HOAE 5 A B2 AR S R RE . XX IA 8
AEFEM MR B CEE, HUNH T EREMN S
TS, HAEEMBFTFCTEREN IR, ey
M Ath 38 40 1) 27 3T Rl SR

14




KEARE

B
1. A5, &, 7 =R
o YT TR AN SRS, AT REAE R IR IA SO R

o IRV RIRARIE AR, S ERIA T G A, R R
fig BR AR AR T BRI I R S

o T FRAGEBIERNESRIEOCE F RIS S .
o JUEPIRMM UE. & T =R AR ARV SO R LS5 AR E .
2. BEXEE

o FNAEXEE, REETRIEPUN “ERIEN”  CRIEJERBATBITIFRL T “Ihag
X M, Wl EER R E NN, 5 )R SE BRI SRR TP X
NSRSt BRI shAN AR LLSE 4 HARIIRIE T SO A bR N TR — Hir,
FEALERVERIERR FH W, X AVEAME BT B oA S 0 1 5

o EUANEXIENIR RE DR, AT R RN S .
G A BRI PR E BB S0, DRSO B, R E B A B AR
Hefs .

3. BHPERLTE
o JEJZHVE Yo i BEARBH B SR M DA BH B SR IR B

o WAL V3 Pk % OB R SRS kS 2 R e VAR L BT R  I50E SCAS B3 e A
AT B LA (115 = SR v

o BRAFHIVEIEHIE BEE AL RIRAT I P SL PR E o

4. HEYE
o FIFHMBIH AP, g T A RHMBIFEFR, LLAAENE RS VRS
JE U]
o FHFERIAN—HA BHWIMTESD, WRIEEIEER B PR R SCNEIE TR IR BN
] R 1 SO IR

15



5.

» Sl N
BRI

LS

R R ABUE AR — AR R R IE R — BRIk se il .. RER—B
T AEZ MR, B LA —-MESMNFEAR, mXHPUEXIER
N7 HRR R TR P R

WEF A S AR > T = RTERERAL, Al RIS, BURIRAITE 32K,

VeI T Fi8 A e A A AN A A 2 L W T R R T

BORIERRI SRR R, R FRATER A, W4 N IEHE UGR I RHS .
TR PIERARN AR I S U TR R R, W NG f i S AR T

VB SR AR R 7 o R 7 A IO RE M g TR E T 18 A EL A 2 T R P AR 2 T B
PR RS PE 1 7 225 &R IR M AAE R R S8 H A, 10 W PP S
IR

16



B SR

Bl
s

o RFARAGEBSLTHCHRE, I IIRIVEAFH I 2B R R AT R, A4
T TR ST, BRI R vh P S RE R s .
o EVRIARRMELE LM, B RTHRAERE XOT AR B SRR
FE B 7€ I 31 mlAd: X LB S 1) RS SRR R I — A SR R, AR RS SER SR T R
SRS WEERTE O, B RS KR BCE Bl Oy SORE R s
TG R S 3 8 () T a0 ] 7 RO, R SO R S I BV A A R )
—H
2. i REHR:
o A ZRHHRIEAE A SR AE IR B R OCE SCHIRTHE T, 0 R ST R MR AT B e i — A
L
3. AL
o MENESRHRAEBIVER R, Oy THE O S RIS G R BN, MAERESC
H 0 ST iR B R T
4. Kk
o HUENEAIRMRAERVER R, Ny TAERESCHE ISR, TR A T 20 i B R A
T LA .
5. AL GEULRPE. RULIERR. BHESES

o RTIER A FE L OSCRIETE SCAE B . BARE IR ELIRIARE IS TE R
LIRS, (2 R RO BERE T RER AMVIE 2 AFT &S0 IG5 2
SRR FERXAFLL T, SRR TEREAT R E NG &,

o FTABEREIEU . RUIER. ERNAET B BUROAIIR B AR R X,
BB e AR AR S 5

o T URIE AT LB AT A% TR AR BRAE BB I N A 1, T ELAR MEIE I v AT M
BRI, ol 75 R UV P 1) T B4 T R R [ B B 3 S s R, X
BT ERR AT

17



7. WXL

o FIEIEHIEXT BERERA . M ATR. A VIR T R AT B AR

Tk
8. ik
o ARFIETR IR AEREAT B AR T B BN, A AT AR CHIE S
I
9. HeA)IFIL

o EEAVVREEIN IR AE BRI R PR A R SR O — AR AL, O
A AT B, Y B A PR B T B

10. EH P2

o HFRMEZRTEAMIE, ZBELTHEIXCHNE, BT EOE R
Jiike B B STRIIR T DR 1 SO BT 1

11. 5t

o FAIRHIRAER B LT BN ST IR B8 R, R B TR s RO R
BT ARG R AR . TS IT R HE L, PR R SO

12. 7tk

o AMLIRMRAR R RMEY] . WK KA, JCHEEAR A, REE T
10 R IE T FRARTE SR S R 3

18



=

o JUHERFIAMRIMERIA BRSBTS (Bl D
MEGELERE AR R E B (BIan: 7R EURSS ) BIPGER Y EAL T B

o JHASEENLEARRLKTE (B AmSE) .
T 2 ]

o R E I AT B E ) S0 AR IR AE BT AR R SR SR
PR

o UGN E AR ARSRN NI AL WARAN 5K IR SR o

o VPIRREN M I K TR, 5] A e S Bk 2 I GO R R R L SO

o VFRTLLEFEHIS . WENSIZVE G HRAD R SCEMM LIRS,

o IRETRIR RN A BB ZE 0 g U IE 2K AT 2R B PRAR
o ARG .
T/ AR B
o AEFHULHIAS R A AT 4 T 50R™ b 145 2 BUE F AN BRIV SC 7 1 B
o TN/ A ULEA S BT R RS B AR SEAR AR AT T . R RIS 2 A

AR
AMSCEEA AR R, EZONIEROE)
o SCAEMMIEMIRIEH T ARKNZARTIE, BALENEEMENZE.

o RURFEPTICE IS AR SV Bl B 2R IC AU, TR IR R /N BAT & Wi iE 5 6l
I AS I A X4 5 1Y) S

R IRFES NI XK o] LU TTRAES (P14 A ETEHIEFE) 1958 200 XA

19



B=F
#Fas|

RN

FTIIRIRE S L ER R



HF RN

H2 #1E (R0 BRRERHCEAIR N G| G BOM BT A EM AR A Hoid 8l . UM LA AR
Pris i s A G, DAt s A5 A 52 2], B BIBREEPIT B 22 2 R o

ASPRAE M DU R ZE S5
a. ZREMNHHMEES]: BREEERAAATE T AR, BRI R BES 2 [R) HEAT A R IR &

UG g el o P L B0 0 AT HEAT B0 P V1R I 2 Y 9 T I BB . U PR B #07
JIE AL ZR e i B R 24 AR AR X 5 T 4 B g

b. HSCEBINESR: BFESCEEAEH SRS L o UM T 2 AT IR 5 2 0 I AN
5] 5VFRI, NMAZRH SRR RIANR (B se (TE S, A REib B iEfE 2 IR B P N 22k,
SRR R P S FH AR 3 S P i 8 P PN 2

c. BRUEEHRE R A BRI, AR AR ST AT AEAN R R AT R R BB, 2 HHE S AR #
PRI AR AL . BUMTE g HEBC: WA N ROZ T S A o i AR RE R L, T
iR E PR AR, BB RS IR

d. #HMWERETOE: 8 H2 [5ARh, HEATESE SR /1 R A TREE P 2 2R L E 4 g . U
PR UK 22 T3 IR N AZ G IR A AL AR TERE JT I LR G0 A7 13 SCAE AL B 18 i) U {3 Y 114
TR o

CAE VYR AR 51 2 BT AR LR, IR H ST A IR . oA S 3 e M2 TR 1Y
FLz ST BUE N 25 o UM B2 X 4R S U AT CHOIn IS R B 2 5 SEER B ) i) 3 v
(3, D I#EE.

21



FRONIB R E #15 SE R ZE

B3 CHrinIpR s #ep se e 2400 i #esd i

CHrm3 R 3 2 s B 40) - (Singapore Teaching Practice) DL N3 R A #E A AN 2 - # i
FRE, Ul B Qe AR R TR SEEUA U . Rk, FOMNGEAE NI R e S i LA
ISR, P S “SEEREA RE #F, B X R B AT S, SR AL, WR R
REEE H .

3 BoRMRF AR IS ITE UL R B O R, AR UM R HeA iR T
AR, R UR -

22



BEERRATRE A BOTEd BRI AR S, DR FEGFRRM D), &
SR ZAATE IR A BB TR RE N, 2R AR HES,  DLAIP A AN [R] ) 1 ik
Tle HOM AT AT 2 1A 5 B BB i 5 A A AT T 550 A A
IR RO BEPE R PP

AR FUNERIRRT, B 7 AOT AR Eie . SR UGS 5 22 A R A
WAL, BN B RS SAR, RIEFEAENR . 220053 MBSk
FVERIACE . M N BRI E I 2 F b, IR URIN & B g HE 4 2
(R N B T B 51 3 el

HEFSLE: AT AE S E YR T, B gl — e B E R (Thinking
Routines) , RMZFARIZF ], EZFRIFEIL. 15T S ERIEE, ZUT
ATl Z A EME 2% 2] SR, Bl a0t i8 8l (Discussion Circles)  “BfE]” (ligsaw)
SGIRN, b AL EM AR, IR REERTT.

PO R HOTATEIL A, IR . MRS . B (it Pass) o
SEESITR (SIS) L RERITE ML o B, TR ER R
RIS BERE, PRI MCIE RO TSR3 (5 L, 2 T2 2 5 oty DL A 2
IR, A SRR . i R R AR ST
¥

23



SBHE
i iiiasl

LAFEARIORIFE TN

W BT



e v L Rt T

PPN EHCEL AR PR R AT . e BT et ], AR R BRI 2 ST R . T
JRAE VO E H2 B U (R B R o B DM B 22 AR I 22 SO E K 1 A A2 0 2 S R AN e
MR A BTt BOM I A K, U B AR R SR 2 U5k, A TEVRAY, WA B T
JTAEEAR BT g 2R B S R R R R A 350

YA AT A “ARBEZ ST IVEAY 7 (Assessment for Learning, WAE “TERCIETEAT” ) AT “22 ) Ak
REIEM”  (Assessment of Learning, tAE “ 45RO, HFEEHET:

o ALFUM VR A R A IR, DME AT
o iLAETIRE CRE R, DMERESA IR, DL
o EFRK ML TIFEAIEI, PUEER HER 3 5% 3 .

“URHEASTRIPPY” A “LSIRRRIPN -

Mt SR OB 5“3 BRI CRETEP) L . PR
FEFR, ANRTERER, BOMRCT B, IF LA I3 I S RO B

FEBETF— NPT N O g E SN KRG, 20 NAZ A BRI s VAN A 25 v
PR T2 S AR AT E I LE B . AR PR 2018 B HIRFEEUR M A B 5 1IIRAE F M (2018 MOE
Curriculum Policy Office Curriculum Handbook ) , ANAE]2E ST B B AR 77 AT 999 LR DU 2k

(—) FbA R BTG D TR E PR (In-class formative assessment with teaching and learning)

() FEAREINE . B4 RIS R (More planned, integrated formative assessment)

(=) BRSPS TTE B YE (Formal assessment modelled on summative assessment
but used for formative purposes)

(PO K2 =) R I3E 58 A5 TR (Prescribed summative assessment (learning outcomes))

T RAEE 5 B A PP LGP T R R G, B — SR AR 2 I PUE, AR T iREh

A BRI RS AR ROUER S B AR L. BUTRZE S PIFIE TR, EHEN 5 E
VGRS, RIS SR A et N ORI 2 S

25



W T H2R R AE R A IR B PP 77 3K

—. TR

FERPEVFOT NAE 5 A R R 8 AT, DMRESAAE I SE SN N, & B T 524 i R4t

X IR R A5 o
(—) BEREHFZFINNIEREIEN (In-class formative assessment with teaching and

(=

(=)

learning)

KBVEN T ARZ ARG 2R, HAET SO B e AR 4R 22 ST RE i, AR 8 U
S 1B P S A AR AR TS S N R IR S SO A . 0, O R B S AR
I P Y BONETES, 51 A AT R IR U AR AT AT T SR R R S
WA A E AR EE TS . ZUT A AR, 457 1Sk it
HL A AE I AR T R R R R SRS (1 R A . LA S e R R L R PR
PRV B, XABBUIESAE VRO — AT, ST R RR I S A SN,
XS SEBRTE DLEAT T

HEANERFINE. BH XK E RS (More planned, integrated formative

assessment)

R BAE VI B | — B BUvr i s, REEZ ML, AR, 4
WARENGIE I TS, AT IR . RIS, NEEN T — A5 B BORLE 25 VE P
I g . BOm AT 5 R L HEE A — M PPy 3, kS A RYE R BRI R, I I
HHCKES, AR rE I VER, 45615 5 S RRPER B R
R, FlH R SR RS . FUTEN A AR, TR SR T
B2 2] A AR o 0] AR E 2 15 A 5 2k e 70 Bl 2

2B 85 IEN R R BB R SEY (Formal assessment modelled on summative
assessment but used for formative purposes)

B B AR R 5 000 6 ATV DL 00 5 Jeg X ST Ak PP A A Y W o X 0 5 F D A
PIERE B, EAE . XK MERAE T B aim. Tz i 2 Ex S+ —
AN ERIER, AR SRR AN SR S K EERIME i, 0 ST
HRD T E RV, X RESGHEAT IR 5 HRSESE . BUMAE XA BUTT R 1 B4 — ik
EAMEAEE, s R AR R T RE DT YRR RE I MBS T A B e, ik
FEEAEONATT B Bt 22 > BUs 25 A

26



. RS
K 2 5] R B ¥R B B Z P [ Prescribed summative assessment (learning outcomes) ]

S EETEVEOAE — A2 S I B RN 3R AT, 2 BOE R A AR S SR BAR I YA, 1R T
AT AT BOITIE B RS brAKr, BLRNAS IS . BOm @ 5, FIREa, o
KM BAEAZE A GEAT B ATV . RS VEVPOTBR 1 RS FH R IR 22 A 2 15 B A TH U 21
Wy AE SR EET — A B BUR R «

B TR BV RS, HOM AT R AR VRO AR R BT PR T 2 E H2 BRSO 4]
B, Ko BPROTIG s Al DRSS s s, KR BAR G IR E BOEAE a8 BRI E Y, 25
FHE P R HARSR A PN T . ISR, PASA I 8 D PP HE SR R A Bh - 51 3 0 £E
AR IR B MR E P& 30 5 3E 2 I PP 5 2

27



i BItR

2021 ESEHEM H2 1R (R0 BREEVPUT BAR, B EAR I A 2R B R X AN B R R K R o
XS > R AT — 2

PR PR 2 AR DU LA 5 T R g

AO1: RAETEEMIESL, W& BRI SRR, AT e,
AO2: T I A L o e SCAE A P 1) X5

AO3: N FHEHESRES . BRI AIAH K ARAE S T AT 10

AO4: Fr BT AIVFARAE AN SCAL IR 20 BRI B MR, R AUE I A SC I 45

CA_EVPOY H AR R SR IAARIN,  FOM B TP I A EEAR E A I 22 A 1) 3 S IR BIVR U H A

28



SECTION 1
INTRODUCTION

Translation as a Subject
Prerequisites

Aims

Learning Outcomes
Guiding Questions



TRANSLATION AS A SUBJECT

“Every language is a world. Without translation, we would inhabit parishes bordering on silence.”

- George Steiner, After Babel, 1975

Translation is the process of transferring text from one source language into a target language. This
process can comprise an array of complicated problem-solving and decision-making stages. A successful
translation is generally understood as one that conveys the explicit and implicit meaning of the source
language into the target language as fully and accurately as possible. From the standpoint of the user,
the translation must also meet the prescribed specifications and deadlines. In general, successful
translations enable effective communication which build bridges between the “worlds of different
languages”.

Translation is thus an integrated skill requiring several competences, including the knowledge of
linguistic conventions, the ability to define textual features, domain-specific knowledge related to the
source text, cultural knowledge of the source and target languages as well as the ability to resolve
problems specific to inter-lingual and cross-cultural transfers through research. In the era where
powerful machine-assisted translations have emerged, this skill remains indispensable in making sense
of the options provided and making decisions to achieve effective communication.

As a working definition for the subject, the term “translation” is normally reserved for written
renditions of written materials. Translation is thereby distinct from interpretation, which produces a
target form in the spoken mode.

Competence in two languages is necessary but not sufficient for any translation task. Though the
translator must be able to (1) read and comprehend the source language and (2) write comprehensibly
in the target language, the translator must also be able to (3) choose the expression in the target
language that both fully conveys and best matches the meaning intended in the source language. The
relationship between language competence and knowledge of translation theories and strategies is
described as follows: “Language (linguistic) sensitivity provides the translator with possible options.
Translation theories and strategies help him select the best option according to the needs of the task.”

H2 Translation (Chinese) is a Chinese-medium Humanities subject designed to encourage students’
interest in both the Chinese and English language, develop students’ capacity in inter-lingual and cross-
cultural communication as well as the critical and inventive thinking skills through the analysis of
practical issues associated with communications across languages and cultures. These are
competencies aligned with the 21st Century Competencies (21CC) (Figure 1) where students can anchor
upon as they face future challenges and seize opportunities brought on by forces such as globalisation,
and demographic and technological change.
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Figure 1: MOE 21CC Framework

In this subject, students will learn to analyse both the Chinese language and the English language, and
perform translations of texts from Chinese to English, and vice versa. The subject also develops students’
critical thinking and reflection skills, as students will be required to both rationalise their translation
choices, and demonstrate critical appreciation of translations. In addition, students will understand the
contexts in which translation operates in Singapore and analyse the issues that surround localised
translations. Students will be exposed to a variety of translation contexts within translation tasks and
critical appreciation cases that illuminate different issues and problems accompanying inter-lingual and
cross-cultural communication.
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PREREQUISITES

As H2 Translation (Chinese) will require students to study and analyse the construct of both Chinese
Language and English Language, and perform translation from English Language (EL) to Chinese
Language (CL) and vice versa, students would need to be sufficiently competent in both EL and CL. The
prerequisite criteria for H2 Translation (Chinese) will be:

i A2 in ‘O’ Level English Language and ‘O’ Level Chinese Language

OR
ii. A2 in ‘O’ Level English Language and B3 in ‘O’ Level Higher Chinese Language

AIMS

The H2 Translation (Chinese) course aims to:

o Develop students’ skills to compare and contrast the Chinese and English languages

o Develop students’ understanding of translation theories and strategies

o Develop students’ ability in the precise comprehension of source texts and accurate
production to target languages

e Develop students’ ability in the critical appreciation of translations

LEARNING OUTCOMES

By the end of the course, students will be able to:
a) Make systematic comparisons of Chinese and English languages

b) Demonstrate understanding of translation theories and strategies

c) Produce appropriate translations of Chinese text to English, and English text to Chinese

d) Demonstrate critical appreciation of translations

e) Demonstrate understanding of socio-cultural and functional issues in the Singapore context

GUIDING QUESTIONS

The study of H2 Translation (Chinese) is framed by the following guiding questions:

e How are the constructs of the Chinese language and English language different?
e What are the considerations in order to perform a good translation?
o What makes a good translation?
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DESIGN OF THE SYLLABUS

The H2 Translation (Chinese) syllabus is made up of two main components, linguistics and translation.
The linguistic component serves as a foundation for the course, and provides students with the tools
and aptitude for systematic analysis of both the English and Chinese languages. The translation
component builds upon this foundation and provides students with the strategies and theories of
translation. The translation component develops students’ ability to perform translations, critically
analyse translations as well as appreciate cultural contexts in translation, all of which is built upon
students’ proficiency in both the English and Chinese languages. Without a high level of proficiency in
both languages, students will neither be able to perform good translation nor analyse translated texts
accurately. Students are expected to engage in consistent translation practice to hone their translation
skills and strengthen their translation performance.

The relationship between the various components of the subject is thus described as follows:

Language Proficiency and Linguistic Sensitivity provides the base of text comprehension and
production;

Linguistic Knowledge enables the explicit identification of problems pertaining to the translation
task;

Translation Strategies facilitates the exploration of possible options for the inter-lingual transfer;
Translation Theories support the decision-making process in making the best option according
to the context and needs of the task;

Practice strengthens the problem-solving and decision-making processes;

Critical Appreciation of translation develops appreciation of source and translated texts,
heightens awareness in the issues of translation and enables the explicit learning of the 21 CC
related to inter-lingual and cross-cultural communication, as well as critical and inventive
thinking skills.

This relationship is explicated in Figure 2 in the following page:
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Figure 2: Relationship between the various components of H2 Translation (Chinese)
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ORGANISATION OF CONTENT

Linguistic Component

(25% of curriculum =~ 50 hours)

Content

Remarks

Design features of human language :

e Arbitrariness

e Displacement

e Cultural transmission
e Duality

e Productivity

o Reflexivity

Key Objectives:

e Develop students’ metalinguistic awareness necessary to
study languages as an object of inquiry, which will then
support the learning of linguistic knowledge, translation
strategies and theories.

e |Introduction to the features of “human language” in
contrast to other forms of communication (e.g. arbitrary
gestures, sounds made by animals).

e Introduction to the design features common to
languages around the world.

Recommended Time:

1 — 2 hours. These are mainly introductory knowledge for
mindset preparation and not the key focus of the
curriculum.

Lexicon and Morphology:

e Structure of words

e Ways of making new words

e Ways of using old forms to get
new meanings

e Parts of speech

e Fixed expressions

Key Objectives:

e Understand the linguistic concepts under the branch of
morphology and lexicon (e.g. lexeme, morpheme, words,
parts of speech).

e Show how the structure of words in Chinese and English
can be described and contrasted.

o |dentify and exemplify some of the main ways of creating
new words in Chinese and English.

e Develop an understanding of the impact of morphology
and lexicon to Translation.

Recommended Time:

10 — 14 hours. The linguistic concepts and knowledge
scoped under morphology and lexicon are used frequently
in the consideration of word-level translations (basic unit of
translation). This is especially so due to many systemic
differences in Chinese and English morphology and lexicon.
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Semantics:

e Different types of meanings
e Semantic relations

Key Objectives:

e Differentiate among different types of meanings,
including between literal and non-literal (figurative)
meanings.

e |dentify the main semantic relations between words in a
sentence.

e Develop understanding of the impact of semantics to
translation.

Recommended Time:

4 — 6 hours. The linguistic concepts and knowledge scoped
under semantics are useful to guide the choice and analysis
of words and clauses for translation. However, the
recommended time allocation is relatively low as the scoped
content is relatively accessible and concepts are relatively
universal across languages.

Syntax:

e Notion of Sentence
e Syntactic units and their
functions

Key Objectives:

e Understand the key concepts of syntax: Openness,
grammaticality and hierarchical structure.

e Present the fundamental syntactic units and criteria for
their identification.

e Understand the need to identify syntactic relations.

¢ Identify the major types of syntactic relation.

e Compare and contrast the differences in the syntactic
realisations between Chinese and English.

e Develop understanding of the impact of syntax to
translation.

Recommended Time:

20 — 24 hours. The linguistic concepts and knowledge
scoped under syntax are most significant in influencing
sentence-level translations. Furthermore, there are many
systemic differences in Chinese and English syntax which are
frequently considered in the translation process. The scoped
content is also less accessible and students are expected to
require relatively more teacher guidance.

Pragmatics:

e What is utterance meaning?

Key Objectives:
e Understand the difference between sentence meaning
and utterance meaning.
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e Key pragmatic concepts: e Understand the key concepts of speech acts, reference,
speech acts, reference, presuppositions, cooperative principle and implicatures.
presuppositions, cooperative | ¢ Understand the role of context in utterance meaning.
principle, implicatures e Develop understanding of the impact of pragmatics to

translation.

Recommended Time:

8 — 12 hours. The linguistic concepts and knowledge scoped
under pragmatics are useful in informing the choices within
translation. The scoped content is also less accessible and
students are expected to require relatively more teacher
guidance. However, the explicit use of knowledge in
pragmatics may be considered unconventional and highly
optional in contrast to the other components of linguistic
knowledge. Therefore, the recommended time allocation is
relatively calibrated.
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Translation Component

(75% of curriculum = 150 hours)

Content

Remarks

Introduction to Translation

Key Objectives:

e Critically answer the key question of what
translation is

e Understand the relationship between a translator
and his readers

e Understand the role of a translator

e Appreciate the history of translation in the East and
West (e.g. translation of religious scriptures)

e Stay updated of the development of translation
(e.g. machine translation)

Recommended Time:

2 — 3 hours. These are mainly introductory knowledge
for mindset preparation and not the key focus of the
curriculum.

Translation in Singapore

1. Socio-cultural issues (cross-cultural
interpretation)

2. Functional issues (intentions vs
acceptance)

3. The Use of Chinese Language and
English Language in Singapore’s
Context

Key Objectives:

e Appreciate the diversity of languages and cultures
in Singapore and their development over time

e Understand the implications of Singapore
sociolinguistic and sociocultural issues on
translation in Singapore

e Distill the similarities and differences between
Chinese and English in Singapore’s context

e Examine the translation strategies and language
use in Singapore’s context

e Evaluate the functional issues of translation in
Singapore

Recommended Time:

3 — 5 hours. This is a topic focused on broad
understanding of translation applications and
phenomena specific to Singapore. These are mainly
introductory knowledge to guide the process of
contextualisation for majority of the translation tasks
within the curriculum.
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Translation Strategies:

1. Literal Translation; Metaphrase
2. Free Translation; Paraphrase
3. Transposition

4. Expansion

5. Omission

6. Modulation

7. Transliteration

8. Through-Translation

9. Denominalization

10. Recasting

11. Foreignisation

12. Domestication

Key Objectives:

e Understand progressively the various types of
translation strategies applied in translation at the
sentence level till the textual level

e |dentify the combination of translation strategies
to be adopted based on the specific source text
leveraging linguistic knowledge of source and
target language

e Understand the common universality and different
applications of strategies across translation genres

Recommended Time:

24 — 28 hours. These are key knowledge and skills in
translation practice where the degree of
understanding and mastery may have an impact on
the extent the students attain the learning outcomes
of the syllabus. Notwithstanding that, this builds
extensively on the foundation of the linguistic
knowledge and most of the strategies are regarded
generally accessible as students engage in actual
practice.

Translation Theories:

1. Principles of Translation; Yan Fu

2. Dynamic Equivalence; Eugene Nida
3. Norms of Translation; Gideon Toury
4. Skopos Theory; Hans. J.Vermeer

5. Text Typology; lan Mason and Basil
Hatim

Key Objectives:

e Understand the main features of each translation
theory and the rationale behind their formation

e Compare and contrast the features of the theories
and their limitations in addressing different
translation issues

e Apply the knowledge of theories in the
rationalisation of personal translation practice and
critical appreciation of translations

e Understand the relationship between the
translation strategies and the translation theories

e Understand the common universality and different
applications of the theories across translation
genres

Recommended Time:

30 - 36 hours. These are highly specialised knowledge
pertaining to the discipline which students might have
little prior knowledge. It is also essential in the
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appreciation of translation as a phenomenon, the
underlying processes as well as specific translated
texts, which directly influences the learning outcomes
of the syllabus.

Translation Genres

(32K):
1.

Advertisements
News Articles
Speeches
Commentaries
Reports
Manuals

Local Literary Texts (short in length
or extracts, excludes poems and
dramas)

Key Objectives:

e Compare and contrast the similarities and

differences of the different genres

o Perform Chinese-English and English-Chinese

translations for the various genres
o Apply the translation strategies and theories
according to the similarities and differences

Recommended Time:

20 — 24 hours. These are key knowledge in translation
where a good understanding facilitates the analysis of
texts in preparation for translation, the choice of
translation strategies as well as appreciation and
criticism based on the translation theories.
Nevertheless, majority of the genres in the syllabus are
not completely novel as students would have certain
degree of understanding in their prior language
curriculum.

Translation Criticism:

Context of Translation

Positioning of the Translation Task
(e.g. The Translator’s Purpose)

Source and Target Text Analysis

Evaluation of Translation

Common Pitfalls in Chinese-English and

English

1.

-Chinese Translation

Error in Understanding the Meaning
of the Text

Lexicon

Grammatical Structure

Key Objectives:

¢ Identify the parameters of the translation based on
the context and positioning of the task

e Perform analysis of source and target texts

e Evaluate the translation with appropriate use of
linguistic knowledge, translation strategies and
translation theories

e Understand the common pitfalls in Chinese-English
and English-Chinese translations

Recommended Time:

52 — 60 hours. The knowledge and skills scoped in this
section are the culmination of all previous sections in
this syllabus. It has a direct impact on the learning
outcomes and require considerable time for teachers’
guidance as well as exposure to variations. The extent
to which students are able to attain the learning
outcomes pertaining to this section would also have
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2.

Cultural Understanding
Logical reasoning

Error in Expression
Misuse of words
Sentence Sequence

Mandarinisation/Westernization

an impact on learning outcomes pertaining to other
sections in the syllabus.
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GLOSSARY OF KEY TERMS

Translation Theories:
1. Principles of Fidelity, Comprehensibility and Elegance

e Fidelity refers to the accurate representation of the communicative meaning in the
source text when it is translated into the target language.

e Comprehensibility refers to the competent use of target language in the translation to
achieve comprehension by the readers of the target language.

e Elegance refers to the exemplary use of target language in the translation for an elegant
presentation of the content of the source text in the target text.

e These three principles proposed by Yan Fu guides the assessment in quality of translation
in the Chinese academia.

2. Dynamic Equivalence

e Dynamic equivalence (later reconceptualised as “functional equivalence”), is based on
what Nida calls ‘the principle of equivalent effect’, where ‘the relationship between
receptor and message should be substantially the same as that which existed between
the original receptors and the message’. ‘Naturalness’ is a key requirement for Nida. This
receptor-oriented approach considers adjustments of grammar, of lexicon and of
cultural references to be essential in order to achieve naturalness.

e Dynamic equivalence is the mode oriented at the target receivers: it is the ‘closest
natural equivalent to the source-language message’ where ‘natural’ means that the
translation must fit the target language and culture as a whole, the context of the
particular message and the readability by the target audience.

3. Skopos (Greek for ‘purpose’ or ‘goal’) Theory

e The skopos is the overriding factor governing either the choices and decisions made
during the translation process or the criteria based on which a translation is assessed.
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e Translating is thus seen as a purposeful activity: it essentially means ‘to have a skopos
and accordingly transfer a [text] from its source-culture surroundings to target-culture
surroundings, which by definition are different from the former.’

4. Role of Norms in Translation

e Preliminary Norms are those deciding the overall translation strategy and the choice of
text to be translated.

e |[nitial Norms regulate the translator’s decision to adhere either to the source text or to
the target culture.

e Operational Norms govern the decisions taken during the act of translating.

5. Text Typology

e The basis for typology is the assumption that any given text is the concrete realisation of
an underlying ideal type characterised by an overall rhetorical purpose and that this
purpose is the most salient in relation to the context.

e The three main types identified are: exposition, argumentation and instruction.

e Exposition is defined as a text type presenting in a non-evaluative manner, concepts,
objects or events.

e Argumentation is the evaluative presentation of concepts; it can take the form of
‘through-argumentation’ or ‘counter-argumentation’

e Instruction is a text type focusing on the formation of future behaviour and can be ‘with
option’ or ‘without option’.

e The implications for translation of such a classification can be summarised as: the text is
the structural unit that informs the translator’s decisions about choices at other levels;
these decisions are largely taken in light of the rhetorical purpose of the text, which is
also the basis for the assessment of translated texts.
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Translation Strategies

1. Free Translation

e |t is usually taken to concentrate on conveying the meaning of the Source Text (ST)
disregarding the formal or structural aspects of the Source Text.

e Free translation remains a difficult notion to define and probably the best way of
characterising it is to view it as translation that deviates from the ‘hegemonic norms’
that establish, in a given period or community, what faithful translation is. Thus, where
faithful is equated with sense-for-sense, a free translation will be one that takes greater
liberties with the ST, but where the dominant norm sees faithful translation as word-for
—word, then sense-for-sense will be seen as a form of free translation.

2. Transposition

e Transposition involves replacing one word class with another without changing the
meaning of the message.

3. Expansion

e To use more words in the Target Text in order to re-express an idea or to reinforce the
sense of a word from the Source Text because its correspondence in the Target Language
cannot be expressed as concisely.

4. Omission

e |f the meaning conveyed by a particular item or expression is not vital enough to the
development of the text to justify distracting the reader with lengthy explanations,
translators can and often do simply omit translating the word or expression in question.

5. Modulation

e Modulation is a variation of the form of the message, obtained by a change in the point
of view. This change can be justified when, although a literal, or even transposed,
translation results in a grammatically correct utterance, it is considered unsuitable,
unidiomatic or awkward in the Target Language.

e |t can involve negation or other types of changes such as transfer from abstract to
concrete meaning or from part to whole.
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10.

11.

12.

13.

Transliteration

e Transferring a Source Language word to a Target Language phonological lexical unit
either because the Target Language does not have a lexicalized correspondence, or for
stylistic or rhetorical reasons.

Through-Translation

e The literal translation of common collocations, names of organizations, the components
of compounds and perhaps phrases.

Denominalization

e Atranslation method by which a nominal structure of the Source Text is put into a verbal
structure in the Target Text.

Recasting

e To modify the order of the units in a Source Text in order to conform to the syntactic or
idiomatic constraints of the Target Text.

Literal Translation

e Literal, or word for word, translation is the direct transfer of a Source Language text into
a grammatically and idiomatically appropriate Target Language text in which the
translators’ task is limited to observing the adherence to the linguistic servitudes of the
Target Language.

Metaphrase

e Translating word by word, and line by line, from one language into another, which
corresponds to literal translation.

Paraphrase

e The author is kept in view by the translator so as never to be lost, but his words are not
so strictly followed as his sense, which is to be amplified but not altered. This involves
changing whole phrases.

Foreignisation

e A global translation strategy aimed at rendering the Source Text conspicuous in the
Target Text, or at avoiding the fluency that would mask it being a translation. It
deliberately breaks the convention of the Target Language to preserve the meaning of
the foreign text.
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14. Domestication

A global strategy of translation aimed at producing a transparent, fluent style in the
Target Language, where the translated text conforms to the culture of the Target
Language. This strategy is concerned both with the mode of linguistics and stylistic
transfer chosen for foreign texts and with the choice of content within the texts to be
translated.
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Translation Genres:
1. Advertisements

e Texts that are used to inform about a product or service, to persuade/influence readers
to perform a particular task (e.g. making purchases) or to maintain awareness/interest
of a specific subject matter (e.g. targeted product/service).

e The texts may be commercially or non-commercially produced (e.g. public service
advertisement).

2. News Articles

e Texts which aim to provide the factual report of an event, usually presented in a
straightforward style without editorial comment.

3. Speeches
e Texts which record a formal address or discourse delivered verbally to an audience.
4. Commentaries

e Texts which exemplify orillustrate viewpoints or opinions with reference to an accessible
topic, such as a reported event or a specific social phenomenon.

e These texts may include news editorial commentaries, news forum commentaries
(submitted by readers), blog entries and online forum discussion posts.

5. Reports

e Texts which come in form of official documents, as accounts given of a particular subject
matter in organised formats after thorough investigation or consideration.

e These texts can cover a wide range of accessible subject matter.

6. Manuals

e Texts which provide instructions and information, usually as guidance for readers in a
specific activity or in the use of a product/service.

e These texts can include the printed manual for a newly purchased electrical appliance or
a set of guidelines in the application for a membership hosted online.
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7. Literary Texts (primarily narrative, short in length or extracts, local texts only)

e Texts which are deemed to have aesthetic or intellectual value, often due to the ways

the language is deployed from ordinary usage (e.g. extensive use of figurative and
rhetoric devices).

e The texts scoped only include primarily narrative texts that are short in length and
presents a local context or written by a local writer with local perspectives on accessible
topics.

*All texts used can be print or digital, though static in nature (e.g. excludes audio-visual translations).
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PEDAGOGICAL PRINCIPLES

The pedagogical principles of the H2 Translation (Chinese) syllabus guide teachers in school-based
curriculum planning and actual classroom practices in the teaching and learning of translation, where
teachers are the facilitators of learning who enable students in attaining the learning outcomes
progressively.

The four pedagogical principles are as follows:

1.

Integrated Processing: The syllabus requires students to make meaningful connections between
linguistic knowledge, translation theories and strategies to formulate strong synthesised
arguments for translation choices and critique. The pedagogical approach needs to facilitate the
development of such processing capabilities in the students.

Authentic Contextualisation: Translation is a highly contextualised practice anchored in
authentic and applied contexts. The pedagogical approach should continue to leverage
authentic processes and materials for linguistic and translation practice and analysis, to espouse
the relevance of translation to students’ lives in a multilingual Singapore as well as the embodied
context of the discipline.

Spiral Progression: Beyond rumination, students need to learn to apply linguistic knowledge,
translation theories and strategies in differing levels of scope and complexity. The pedagogical
approach requires deliberate sequencing and purposeful repetition of skills and knowledge to
achieve a continual growth in breadth and depth.

Critical Appreciation: As an academic subject at the H2 Level, the ability to critically appreciate
translations is identified as an integral skill for the subject. The pedagogical approach should
nurture the skills of close reading and in-depth analysis of the problem-solving processes
observed in the translated texts.

The four pedagogical principles are interconnected to guide teaching and learning across the whole
syllabus, though specific principles may be more pronounced at different stages of the syllabus. Based
on the principles, teachers should then innovatively adapt and contextualise specific Teaching
Processes (Figure 3) with reference to the Singapore Teaching Practice (STP), which lie at the heart of
good teaching in our context.
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Figure 3: Teaching Processes from the STP

For example, when teachers plan the key questions to be asked during lesson preparation, they could
formulate questions that aim to challenge students in making meaningful connections between
linguistics and translation theories. During the actual lesson enactment, they could use talk moves to

ensure that students demonstrate the in-depth analysis of problem-solving processes during
translation.
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LEARNER-CENTRED AND BALANCED ASSESSMENT

Assessment is an iterative and continuous process which motivates learning and helps learners achieve
the learning outcomes stated. In particular, formative assessment in H2 Translation (Chinese) should
be carried out during the instructional process through the gathering and analysis of evidence about
student learning for the purpose of improving teachers’ pedagogical practices as well as students’ own
learning practices; summative assessment serves to provide information on students’ mastery of

translation-related content knowledge and skills.

Learner-centred and Balanced Assessment

* Creates a learning path to support and enhance learning
* Improves student engagement and motivation

+ Brings about higher achievement and greater confidence to learn

Formal assessment Prescribed

In-class formative More planned, modelled on summative

assessment with integrated summative assessment assessment

teaching and formative but used for formative (learning

learning assessment purposes outcomes)
Assessment Assessment
for Learning of Learning
(Formative (Summative
Assessment) Assessment)

Guided by clarity of purpose, assessment practices in H2 Translation (Chinese) aims to achieve a learner-
centred and balanced assessment system as depicted in Figure 4 and create a learning path to support
and enhance learning, as well as improving student engagement and motivation, through deliberate

Figure 4: A learner-centred and balanced assessment system

planning:

Assessment at the introductory stage of any content area should be skewed towards in-class

formative assessment with teaching and learning;

Assessment at the consolidation stage of any content area would shift to more planned,

integrated formative assessment;

Assessment at the integration stage with a combination of content areas may shift between
planned, integrated formative assessment and formal assessment modelled on summative

assessment but used for formative purposes;

Assessment at strategic periods throughout the curriculum to understand the extent of learning
outcomes attainment can take the form of prescribed summative assessment (scoped properly

at each juncture according to syllabus coverage).
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Based on this assessment system, teachers may also identify other assessment frameworks to plan
specific assessment activities. For example, the bulk of assessment activities for H2 Translation (Chinese)
may centre at the integration stage according to the content organisation. As such, the Learning-
oriented Assessment Framework may be useful in guiding the planning of the specific assessment
activities.

ASSESSMENT OBJECTIVES

The Assessment Objectives of the 2021 H2 Translation (Chinese) syllabus are to assess students’
translation skills and content knowledge and are linked to the Learning Outcomes.

Students will be assessed on their ability to:

AO1: translate texts appropriately from a variety of genres from English to Chinese and Chinese to
English based on a given context;

AO2: demonstrate knowledge of differences between Chinese and English as relevant to Translation;
AO3: analyse and evaluate translations demonstrating understanding of translation strategies, theories
and terminology;

AO4: analyse and evaluate the influence of contextual and cultural factors on translation, especially in
relation to Singapore.

The above assessment objectives are inter-related. Students’ responses will be assessed holistically on
the attainment of these assessment objectives in an integrated and meaningful way.
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