OFFICIAL (CLOSED) / NON-SENSITIVE

SOCIAL STUDIES
TEACHING AND LEARNING SYLLABUS
Lower and Upper Secondary
Normal (Technical) Course
Implementation starting with
2020 Secondary One Cohort

© 2020 Curriculum Planning and Development Division.
This publication is not for sale. Permission is granted to reproduce this
publication in its entirety for personal or non-commercial educational
use only. All other rights reserved.

OFFICIAL (CLOSED) / NON-SENSITIVE

OFFICIAL (CLOSED) / NON-SENSITIVE

CONTENTS
Page
1

2

INTRODUCTION
• Philosophy of the Singapore Social Studies Curriculum
• Social Studies Curriculum Aims
• Social Studies and the Desired Outcomes of Education
• Social Studies and 21st Century Competencies
• Social Studies Normal (Technical) and National Education

•

•

7
8

Issues Covered in the 2020 Social Studies Normal (Technical) Syllabus
Understanding the Syllabus Document
The 2020 Social Studies Normal (Technical) Syllabus
Mapping of the 2020 Social Studies Normal (Technical) Syllabus to Ministry of
Education Initiatives

10
12
14
31

PEDAGOGY
•
•
•
•
•

4

6

CONTENT
•
•

3

4
5
5

The Humanities Inquiry Approach
Pedagogical Elements that Underlie Inquiry-based Learning
The Inquiry Process—Translating the Humanities Inquiry Approach into the
Social Studies Classroom
Culture of Inquiry
Continuum of Guided Inquiry

39
40
42
45
47

ASSESSMENT
•
•
•

Purpose of Assessment
Assessment Objectives
Formative and Summative Assessment in Social Studies Normal (Technical)

2
OFFICIAL (CLOSED) / NON-SENSITIVE

50
51
52

OFFICIAL (CLOSED) / NON-SENSITIVE

SECTION 1:
INTRODUCTION
Philosophy of the Singapore Social Studies Curriculum
Social Studies Curriculum Aims
Social Studies and the Desired Outcomes of Education
Social Studies and 21st Century Competencies
Social Studies Normal (Technical) and National Education

3
OFFICIAL (CLOSED) / NON-SENSITIVE

OFFICIAL (CLOSED) / NON-SENSITIVE

1. INTRODUCTION
Philosophy Social Studies
At the heart of the Singapore Social Studies Curriculum is the preparation of our students to be
effective citizens by helping them to better understand the interconnectedness of Singapore and the
world they live in, as well as to appreciate the complexities of the human experience.
Drawing on aspects of society that are of meaning and interest to students, Social Studies seeks to
ignite students’ curiosity to inquire into real-world issues that affect their lives. Through inquiry and
authentic learning experiences, Social Studies helps students to attain relevant knowledge and
understanding about these issues, develop critical and reflective thinking skills, and appreciate
multiple perspectives.
Social Studies seeks to inculcate in students a deeper understanding of the values that define the
Singapore society, nurture dispositions that will inspire them to show concern for the society and the
world in which they live and demonstrate empathy in their relationships with others. The Curriculum
therefore envisions students as informed, concerned and participative citizens; competent in
decision-making with an impassioned spirit to contribute responsibly to the society and world they
live in.

Figure 1.1: The Singapore Social Studies Curriculum
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Social Studies Curriculum Aims
As informed citizens, students will:
• understand the rights and responsibilities of citizens and the role of the government in
society;
• understand their identity as Singaporeans, with a regional and global outlook;
• understand the Singapore perspective on key national, regional and global issues;
• analyse and negotiate complex issues through evaluating multiple sources with different
perspectives; and
• arrive at well-reasoned, responsible decisions through reflective thought and
discernment.
As concerned citizens, students will:
• have a sense of belonging to the nation, appreciate and be committed to building social
cohesion in a diverse society;
• be motivated to engage in issues of societal concern; and
• reflect on the ethical considerations and consequences of decision making.
As participative citizens, students will:
• take responsible personal and collective actions to effect change for the good of society;
and
• be resilient in addressing concerns of society in spite of challenges faced.
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Social Studies and the Desired Outcomes of Education
The learning of Social Studies provides many opportunities to achieve the Desired Outcomes
of Education (DOE), which are attributes that educators aspire for students to have by the
completion of their formal education.
The student who embodies the DOE is:
• a confident person who has a strong sense of right and wrong, is adaptable and resilient,
knows himself/herself, is discerning in judgement, thinks independently and critically, and
communicates effectively;
• a self-directed learner who takes responsibility for his/her own learning; who questions,
reflects and perseveres in the pursuit of learning;
• an active contributor who is able to work effectively in teams, exercises initiative, takes
calculated risks, is innovative and strives for excellence; and
• a concerned citizen who is rooted to Singapore, has a strong civic consciousness, is
informed, and takes an active role in bettering the lives of others.
Refer to page 31 for information on how the 2020 Social Studies Normal (Technical) Syllabus
is mapped to the components of the DOE. For details on the DOE, please refer to
https://www.moe.gov.sg/education/education-system/desired-outcomes-of-education.
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Social Studies and 21st Century Competencies
To help our students thrive in a fast-changing world, MOE has identified competencies that
have become increasingly important in the 21st century. These competencies, as outlined in
The Framework for 21st Century Competencies (21CC) and Student Outcomes (refer to
Figure 1.2), illustrate the holistic education that our schools provide to better prepare our
students for the future.
The outer ring of the framework represents the emerging 21CC necessary for the globalised
world we live in. These competencies are Civic Literacy, Global Awareness and Cross-cultural
Skills; Critical and Inventive Thinking; and Communication, Collaboration and Information
Skills. The middle ring signifies the Social and Emotional Competencies necessary for
students to recognise and manage their emotions, develop care and concern for others,
make responsible decisions, establish positive relationships, as well as handle challenging
situations effectively. Knowledge and skills must be underpinned by values which shape the
beliefs, attitudes and actions of a person. These form the core of the framework. The various
components of the framework are found in the knowledge, values and skills outcomes of
the SS curriculum. Refer to page 31 for information on how the 2020 Social Studies Normal
(Technical) Syllabus is mapped to the components of the Framework for 21CC.

Figure 1.2 Framework for 21st Century Competencies and Student Outcomes
For details on the competencies, please refer to
https://www.moe.gov.sg/education/education-system/21st-century-competencies
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Social Studies Normal (Technical) and National Education
The design of the Social Studies curriculum takes into consideration the recommendations of
the National Education 2017 Review. Based on the review, National Education (NE) has been
reframed to anchor the dispositions for citizenship, which are:
•
•
•
•

a sense of reality;
a sense of belonging;
a sense of hope; and
the will to act.

The philosophy and aims of the Social Studies curriculum are aligned to these dispositions in
the following ways:
•

•

•

Informed citizens have a sense of reality. Through the study of societal issues, the Social
Studies curriculum imbues in students the awareness and understanding of the
constraints, vulnerabilities and contemporary realities that confront Singapore as a
country that exists in a volatile, uncertain, complex and ambiguous world.
Concerned citizens have a sense of belonging and a sense of hope. As students inquire
into societal issues, they will be more cognisant that Singapore’s social fabric is continually
evolving and thus develop a deeper awareness of who they are as Singaporeans. This can
help students appreciate the importance of engaging in societal issues and build the trust
and belief that there is a place for each and every one of them here in Singapore. This will
help build their confidence and optimism in the future of the nation and be resilient to
face the challenges ahead.
Participative citizens have the will to act. The Social Studies curriculum strengthens
students’ knowledge of and concern for the nation as students inquire, reflect and
respond to societal issues. In doing so, students will develop a collective resolve and a
sense of shared mission to build a caring and inclusive Singapore for everyone.
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2. CONTENT
Issues Covered in the 2020 Social Studies Normal (Technical) Syllabus
The 2020 Social Studies Normal (Technical) syllabus adopts an issues-based approach, while
requiring students to use the inquiry approach to explore current societal issues. The syllabus
considers societal issues that affect the lives of the students and prepares them for the
responsibilities they need to exercise as citizens.
In exploring the issues in the syllabus, students will draw on the disciplines of the Humanities
and Social Sciences, including History, Geography, Political Science, Sociology and Economics.
Inquiry-based learning approaches complement the issues-based Social Studies curriculum so
that students can be involved in their learning, formulate questions, gather relevant
information to answer questions, and build new understandings, meaning and knowledge.
Students will also have opportunities to reflect on their learning.
The syllabus content is organised around six Issues and is anchored in a set of knowledge,
skills and values outcomes. The knowledge, skills and values acquired through exploring these
Issues will develop students into informed, concerned and participative citizens. The following
table shows an overview of the six Issues in the 2020 Social Studies Normal (Technical)
syllabus:
The Six Issues in the 2020 Social Studies Normal (Technical) Syllabus
Issue 1: Living in a Multicultural Society
Inquiry Focus – How far can we achieve harmony in a multicultural society?
Guiding Questions:
1. How is my identity shaped by my culture?
2. What are the experiences and effects of living in a multicultural society?
3. How can we learn to live harmoniously together in Singapore?

Issue 2: Embracing Migration
Inquiry Focus – How far can we achieve integration in a society?
Guiding Questions:
1. Why do people migrate?
2. What are the experiences of citizens and immigrants?
3. What are the contributions of immigrants to Singapore?
4. How can Singaporeans and immigrants work towards successful integration?
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Issue 3: Resolving Conflict and Building Peace
Inquiry Focus – How far can we contribute to peace and security?
Guiding Questions:
1. What is conflict?
2. What are some causes and consequences of conflict?
3. How can conflict be resolved amicably?
4. What is terrorism and its impact?
5. What can we do to maintain Singapore’s peace and security?

Issue 4: Protecting Our Environment
Inquiry Focus – How far can we protect the environment?
Guiding Questions:
1. How are people dependent on the environment?
2. What impact do human activities have on the environment?
3. How do we protect the environment?

Issue 5A: Being Part of a Globalised World
Inquiry Focus – How can we participate in a globalised world?
Guiding Questions:
1. What is globalisation?
2. What are the opportunities and challenges of globalisation?

Issue 5B: Managing Our Resources
Inquiry Focus – How can we manage our resources wisely?
Guiding Questions:
1. How can I better manage my resources?
2. How does the government manage Singapore's financial resources?

Issue 6: Building a Caring Nation and an Inclusive Society
Inquiry Focus – How can we make Singapore a better place for everyone?
Guiding Questions:
1. What does it mean to care?
2. What are some needs of society?
3. What are some ways to build a caring nation and an inclusive society?
4. How can youths care for society?
Figure 2.1: Overview of the six Issues in the 2020 Social Studies Normal (Technical)
syllabus
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Understanding the Syllabus Document

Inquiry Focus
Each Issue is framed by an
Inquiry Focus that anchors
the study of the Issue and is
central in directing students
to respond to the Issue.

Descriptor
This section
highlights the
relevance of the
Issue. It makes
explicit
connections for
students by
outlining what
they will be able
to do after
studying the
Issue.
Knowledge
Outcomes
The Knowledge
Outcomes help
students achieve
the Key
Understandings
and respond to
the Inquiry
Focus.

Key Understandings
The Key Understandings
reflect the main insights that
students will gain through
the study of each Issue.

Skills Outcomes
The Skills Outcomes promote inquiry and critical
thinking skills necessary for students to be
informed, concerned and participative citizens.
These skills are taught throughout the coursebook
and are assessed through a combination of
summative and formative assessment.

Values Outcomes
The Values Outcomes
emphasise nurturing the
dispositions of a concerned
and participative citizen, and
are aligned to the core values
of Resilience, Responsibility,
Respect, Integrity, Care and
Harmony.
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Key Concepts
The Key Concepts are the
concepts that are
fundamental in attaining the
Key Understandings and
responding to the Inquiry
Focus.
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Core Content
The core content refers to
the content essential for
students to achieve the
Knowledge Outcomes and
Key Understandings.
Examples
Examples that are in the
grey boxes help students
deepen their
understanding of the core
content. Teachers can use
the examples provided or
their own examples that
are relevant in helping
students understanding the
core content.

Guiding Questions
The Guiding Questions guide students’
progressive understanding of the Issue.
Placing these questions alongside the
content show teachers how to facilitate
student learning using the inquiry
approach. The Guiding Questions also
help to provide focus to facilitate the
achievement of Key Understandings.
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The 2020 Social Studies Normal (Technical) Syllabus

Issue 1: Living in a Multicultural Society
Descriptor

Inquiry Focus

This Issue enables students to appreciate cultural diversity, understand the
importance of harmony and see that multiculturalism is a valuable part of
the Singaporean identity. Through examining this Issue, students will
develop an understanding of how culture is shaped and learn about the need
to respect, appreciate and celebrate diversity in a multicultural society. The
study of this Issue will help them develop personal responsibility towards
promoting and maintaining harmony in a multicultural society.
Knowledge Outcomes
Students will be able to:
•

describe
how
one’s
identity could be shaped
by one’s culture;

•

describe the experiences
and effects of living in a
multicultural society;

•

explain
ways
of
promoting
cultural
understanding
and
harmony among different
cultural
groups
in
Singapore.

How far can we achieve harmony in a multicultural society?
Key Understandings
•
•

•

Our culture and experiences help shape our identity.
Living harmoniously means understanding and respecting
our differences, as well as appreciating what we share in
common.
Harmony can be forged by sharing common space.

Skills Outcomes

Values Outcomes

Students will be able to:
• identify gaps in their understanding
and ask questions;
• gather and organise information;
• make observations using sources and
interpret data;
• consider different perspectives when
encountering different views;
• evaluate sources of information;
• communicate ideas and findings with
clarity and in creative ways through
multi-modal presentations; and
• demonstrate reflective thinking
regarding knowledge gained and their
role in the inquiry process.

Students will be able to:
• respect and appreciate diverse
cultures and harmony in a
multicultural society; and
• appreciate
culture
through
practical actions in living and
working harmoniously.
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Key Concepts
•
•
•
•
•
•

Identity
Culture
Multiculturalism
Diversity
Common space
Harmony
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Guiding Questions
1. How is my identity shaped by my
culture?

2. What are the experiences and effects
of living in a multicultural society?

Content
•

Identity
o Personal qualities, family, culture and nationality
o Three levels of identity: individual, community and national

•

Culture
o Race and ethnicity
o Religion
o Customs
o Language

• Experiences and effects of living in a multicultural society
o Appreciation of different cultures
➢ Types of cuisines
➢ Festivals
➢ Inter-ethnic marriages
o Prejudice due to lack of understanding
➢ Discrimination among different races
➢ Discrimination against foreigners
➢ Online discrimination
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Guiding Questions
3. How can we learn to live harmoniously
together in Singapore?

Content
•

Interaction through common space
o Physical spaces
- Public housing
- Community spaces
o Shared experiences
- Shared experiences during National Service (NS)
- Shared experiences in school
➢ Co-Curricular Activities (CCAs)
➢ Bilingualism
➢ Outdoor education
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Issue 2: Embracing Migration
Descriptor

Inquiry Focus

This Issue enables students to better understand how they can respond to
migration, a global phenomenon. They will develop an understanding of why
people migrate to other countries. They will also examine the impact of
migration on immigrants and the countries they migrate to. The study of this
Issue will allow students to explore the roles played by Singaporeans, the
government and immigrants in creating a sense of belonging for immigrants
in Singapore.
Knowledge Outcomes
Students will be able to:
•

explain reasons
migration;

for

•

describe
the
experiences of citizens
and immigrants;

•

describe
contributions
immigrants; and

•

explain
how
integration takes place
between Singaporeans
and immigrants.

the
of

How far can we achieve integration in a society?
Key Understandings
•
•
•

People migrate for different reasons.
Migration can create opportunities and challenges.
Both Singaporeans and immigrants have a role to play in
ensuring successful integration into Singapore society.

Skills Outcomes
Students will be able to:
• identify gaps in their understanding and
ask questions;
• gather and organise information;
• make observations using sources and
interpret data;
• consider different perspectives when
encountering different views;
• evaluate sources of information;
• communicate ideas and findings with
clarity and in creative ways through
multi-modal presentations; and
• demonstrate
reflective
thinking
regarding knowledge gained and their
role in the inquiry process.

Values Outcomes

Key Concepts

Students will be able to:

•

Immigration

•

respect all individuals regardless of
their place of origin;

•

Emigration

•

Challenges

•

appreciate individual and collective
contributions to society; and

•

Integration

•

empathise with and demonstrate
sensitivity towards different human
experiences.
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Guiding Questions

Content

1. Why do people migrate?

•

Migration

•

Reasons for migration
o Push and pull factors
➢ An immigrant who settled in Singapore: Patricia Lorenz
➢ An immigrant who settled in Singapore: Dina Orazarov
➢ An immigrant who settled in Singapore: Helmut

•
2. What are the experiences of citizens
and immigrants?

Experiences of citizens and immigrants living together
o Opportunities and challenges
- Opportunities: cultural exchange
- Challenges: misunderstandings and tensions
➢ An immigrant living in Singapore
➢ A Singaporean living abroad

3. What are the contributions
immigrants to Singapore?

of

•

Contributions of immigrants to Singapore
o Economic contributions
o Social contributions
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Guiding Questions
4. How can Singaporeans and immigrants
work towards successful integration?

Content
•

Integration efforts
o Efforts by the government
o Efforts by Singaporeans
➢ A Singaporean who made the effort to help an immigrant
integrate into society
➢ A community programme that brings immigrants and
Singaporeans together
o Efforts by immigrants
➢ An immigrant association that organises activities to encourage
integration
➢ An immigrant who made the effort to integrate into society
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Issue 3: Resolving Conflict and Building Peace
Descriptor

Inquiry Focus

This Issue enables students to understand the causes and consequences of
conflict among individuals, communities and countries. Students will develop
an understanding that a collective response is vital in managing and resolving
conflict among individuals, communities and countries. The study of this
Issue will also allow students to develop an understanding of the roles played
by different groups to build and maintain peace.

How far can we contribute to peace and security?
Key Understandings
•
•

Conflict can disrupt peace.
Everyone can help to build peace in Singapore.

Knowledge Outcomes

Skills Outcomes

Values Outcomes

Students will be able to:
• describe the nature of
conflict;
• state some causes and
consequences
of
conflict;
• explain how conflict
can be managed and
resolved;
• describe the impact of
terrorism; and

Students will be able to:
• manage and resolve conflicts;
• identify gaps in understanding and ask
questions;
• gather and organise information;
• make observations using sources and
interpret data;
• consider different perspectives when
encountering different views;
• evaluate sources of information;
• communicate ideas and findings with
clarity and in creative ways through
multi-modal presentations; and
• demonstrate
reflective
thinking
regarding knowledge gained and their
role in the inquiry process.

Students will be able to:
• respect the perspectives of others;
• believe in individual and collective
responsibility in resolving conflict;
• believe in individual and collective
responsibility in building and
maintaining
peace
in
the
community; and
• demonstrate
sensitivity
and
resilience in resolving conflict.

•

describe
how
Singapore maintains
peace and security.
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Key Concepts
•
•
•

Conflict
Peace
Terrorism
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Guiding Questions

Content

1. What is conflict?

•

Conflict
o Conflict escalation & de-escalation

2. What are some causes and consequences
of conflict?

•

Causes and consequences of conflict
o Causes and consequences of conflict among individuals
o Causes and consequences of conflict among communities
➢ Maria Hertogh Riots, 1950
➢ Race Riots in Singapore, 1964
o Causes and consequences of conflict among countries
➢ Dispute between Cambodia and Thailand
➢ Dispute between Qatar and the Quartet

3. How can conflict be resolved amicably?

•

Ways to resolve conflict amicably
o Negotiation
o Involvement of a neutral third party
➢ Resolving conflict between individuals through the involvement of a
neutral third party
➢ Resolving disputes between countries through the involvement of a
neutral third party
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Guiding Questions
4. What is terrorism and its impact?

Content
•
•

Terrorism
Impact of terrorism
o Loss of lives and destruction of property
o Disruption to daily activities
o Distrust and disunity
o Inconvenience due to security measures
➢ Lone-Wolf attack in Norway, 2011
➢ Terror attacks in Paris, 2015

5. What can we do to maintain peace and
security in Singapore?

•

Deterrence
o Total Defence
o SGSecure

•

Diplomacy
o Bilateral relationships
o Multilateral relationships
➢ Role of the Association of Southeast Asian Nations (ASEAN)
➢ Role of the United Nations (UN)
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Issue 4: Protecting Our Environment
Description

Inquiry Focus

This Issue enables students to appreciate the interdependent relationship
between people and the environment. The study of this Issue will allow
students to explore the impact of their actions on the environment and
learn how they can exercise stewardship over the environment.

Knowledge Outcomes

Skills Outcomes

Students will be able to:

Students will be able to:
• identify gaps in their understanding and
ask questions;
• gather and organise information;
• make observations using sources and
interpret data;
• consider different perspectives when
encountering different views;
• evaluate sources of information;
• communicate ideas and findings with
clarity and in creative ways through
multi-modal presentations; and
• demonstrate
reflective
thinking
regarding knowledge gained and their
role in the inquiry process.

•

•

•

describe
the
importance of the
environment;
explain the impact
of human activities
on the environment;
and
describe ways to
protect
the
environment.

How far can we contribute to protecting the environment?
Key Understandings
•
•

People and the environment are interdependent.
Everyone plays an important role in protecting the
environment.
Values Outcomes

Key Concepts

Students will be able to:

•

Environment

•

•

Interdependence

•

Climate Change

•

Conservation

•

Sustainability

•

•

appreciate the beauty and benefits
that the environment brings to their
lives;
care for the environment through
individual
and
collective
responsibility; and
commit
to
environment.
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Guiding Questions

Content

1. How are people dependent on the
environment?

• Importance of the environment to people
o Beauty of the environment
o Resources from the environment

2. What impact do human activities have on
the environment?

•

Impact of human activities on the environment
o Resource depletion
o Pollution
➢ Land pollution
➢ Air pollution
➢ Water pollution
o Climate change

3. How can we protect the environment?

•

Ways to protect the environment
o Sustainable use of resources: Reduce, Reuse and Recycle
- Sustainable use of water
- Sustainable use of fossil fuels
➢ Efforts to conserve energy
➢ Efforts to use alternative sources of energy
o

Concerted efforts by countries to protect the environment
➢ Efforts by ASEAN to manage the haze situation
➢ Efforts by the UN to tackle climate change
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Issue 5: Maximising Opportunities in a Changing World
Issue 5a: Being Part of a Globalised World
Descriptor

Inquiry Focus

This Issue enables students to understand and make meaning of their lives in a
globalised world where individuals and countries are interconnected and
interdependent. The study of this Issue will help students understand how the
opportunities and challenges of a globalised world lead to differing responses from
individuals and countries. This will guide them in making well-reasoned and
responsible decisions as informed, concerned and participative citizens in a
globalised world.
Knowledge Outcomes

How can we participate in a globalised world?
Key Understandings
•

•
•

Skills Outcomes

Globalisation shapes the interconnections and
interdependent relationships among individuals and
countries.
Globalisation creates opportunities and challenges.
Globalisation results in differing responses.
Values Outcomes

Students will be able to:

Students will be able to:

Students will be able to:

•

•

•

•

•

explain how the world
has become more
interconnected and
interdependent;
explain how
globalisation creates
opportunities and
challenges; and
describe the differing
responses to the
opportunities and
challenges of
globalisation.

•
•
•
•
•

•

identify gaps in their understanding and ask
questions;
gather and organise information;
make observations using sources and interpret
data;
consider different perspectives when
encountering different views;
evaluate sources of information;
communicate ideas and findings with clarity
and in creative ways through multi-modal
presentations; and
demonstrate reflective thinking regarding
knowledge gained and their role in the inquiry
process.

25
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•

•

appreciate the
importance of harmony
through embrace the
diversity brought about
by globalisation;
respect differing views
when in dialogue with
others; and
appreciate the
importance of resilience
when facing challenges
resulting from
globalisation.

Key Concepts
•
•
•

Globalisation
Interconnections
Interdependence
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Guiding Questions
1. What is globalisation?

2. What are the opportunities and challenges
of globalisation?

Content
•

Globalisation

•

Key factors that contribute to globalisation
o Improvements in technology
- Improvements in transportation
- Improvements in digital technology
o Growth of Multinational Companies (MNCs)

•

Impact of globalisation and possible responses to it
o Impact on the economy
o Impact on culture
o Impact on security
➢ Responding to the economic impact of globalisation through the
Professional Conversion Programme
➢ Responding to the cultural impact of globalisation through Our SG
Heritage Plan
➢ Responding to the security impact of globalisation through
international cooperation
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Issue 5b: Managing Our Resources
Description

Inquiry Focus

This Issue enables students to develop their financial literacy and understanding of
economic concepts. Students will examine how resources are managed, allocated
and consumed at the personal and national levels. They will also develop selfawareness and personal responsibility in how to manage their resources wisely.
The study of this Issue will provide students with the skills and habits necessary to
enable them to participate sensibly in a globalised world.

Knowledge Outcomes

How can we manage our resources wisely?
Key Understandings
•
•
•

Skills Outcomes

Using resources wisely means managing how much
we spend and save.
Wise use of our resources helps us to be self-reliant.
Careful use of our country’s resources helps
Singapore to progress.
Values Outcomes

Students will be able to:

Students will be able to:

Students will be able to:

•
•

•

•

•

•

define needs and wants;
explain the importance of
managing resources wisely;
describe how resources can
be managed and allocated
wisely;
explain how they can
contribute to the
management of resources in
Singapore.

•
•
•
•
•
•

•

plan and manage their financial
resources prudently;
identify gaps in their understanding and
ask questions;
gather and organise information;
make observations using sources and
interpret data;
consider different perspectives when
encountering different views;
evaluate sources of information;
communicate ideas and findings with
clarity and in creative ways through
multi-modal presentations; and
demonstrate reflective thinking
regarding knowledge gained and their
role in the inquiry process.
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•

exercise thrift and
prudence in the
management of financial
resources; and
appreciate the role played
by citizens in the
government’s decisionmaking processes.

Key Concepts
•
•
•

Needs
Wants
Trade-offs

OFFICIAL (CLOSED) / NON-SENSITIVE

Guiding Questions

Content

1. How can I better manage my resources?

•

Managing resources wisely
o Needs and wants
o Income, savings and investment
o Trade-offs
o Budgeting

2. How does the government manage
Singapore's financial resources?

•

The national budget and its importance
o Revenue and expenditure
o National budget allocation
- Developing Singapore through the national budget
- How Singapore leaders managed and safeguarded financial resources

•

The role of citizens in contributing to the management of Singapore’s financial
resources
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Issue 6: Building a Caring Nation and an Inclusive Society
Descriptor

Inquiry Focus

This Issue enables students to develop an understanding of how caring for others
can bring about an inclusive society. They will examine some needs of society and
how these needs can be met through the efforts of individuals and their families,
the community, and the government. The study of this Issue will help students
develop an awareness of the importance of being active citizens in caring for others
and building an inclusive society in Singapore.

How can we make Singapore a better place for everyone?

Knowledge Outcomes

Key Understandings
•
•
•

Skills Outcomes

Everyone has a responsibility to care for other
members of society.
Different groups of people have different needs.
Everyone has a part to play in building an inclusive
society.
Values Outcomes

Key Concepts

Students will be able to:

Students will be able to:

Students will be able to:

•

Active citizenship

•

describe what it means to
care;

•

•

•

Inclusive society

•

identify some needs of
society in Singapore;

•
•

•

Shared
responsibility

•

describe an inclusive society;

•

•

•

Youth
volunteerism

explain how individuals and
their families, the
community, and the
government play a role in
meeting the needs of
society; and

•

Social
entrepreneurship

•

explain how youths can be
active citizens in building an
inclusive society.

•
•
•

identify gaps in their understanding and
ask questions;
gather and organise information;
make observations using sources and
interpret data;
consider different perspectives when
encountering different views;
evaluate sources of information;
communicate ideas and findings with
clarity and in creative ways through
multi-modal presentations; and
demonstrate reflective thinking
regarding knowledge gained and their
role in the inquiry process.
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•

believe in individual and
collective responsibility in
caring for others and
building an inclusive
society; and
care for and empathise
with people who have
different needs.
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Guiding Questions

Content

1. What does it mean to care?

• The meaning of care
• How to care for others:
o Being attentive, responsive and competent

2. What are some needs of society?

•
•

Understanding some human needs
Understanding some needs of society

3. What are some ways to build a caring
nation and an inclusive society?

•

Building a caring nation and an inclusive society in Singapore
o The “Many Helping Hands” approach
- Efforts by individuals and families
- Efforts by the community
- Efforts by the government

4. How can youths care for society?

•

Youths caring for society through volunteerism
➢
➢

•

Youths initiating a volunteering project
Youths tapping on existing volunteering opportunities

Youths caring for society through social entrepreneurship
➢ Providing employment opportunities through a youth-initiated
social enterprise
➢ Providing skill development opportunities through a youth-initiated
social enterprise
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Mapping of the 2020 Social Studies Normal (Technical) Syllabus to MOE Initiatives
Issue 1: Living in a Multicultural Society (Secondary 1)
21st Century Competencies
Key Understanding

•

•

•

Our culture and
experiences
help shape our
identity.
Living
harmoniously
means
understanding
and respecting
our differences,
as well as
appreciating
what we share
in common.
Harmony can be
forged by
sharing common
space.

Learning Outcomes

Knowledge Outcomes
Students will be able to:
1. Describe how one’s identity could be shaped by one’s
culture
•
Identity
o
Personal qualities, family, culture and nationality
o
Three levels of identity: individual, community
and national
•
Culture
o
Race and ethnicity
o
Religion
o
Customs
o
Language
2.

3.

Describe the experiences and effects of living in a
multicultural society
•
Experiences and effects of living in a multicultural
society
o
Appreciation of different cultures
o
Prejudice due to lack of understanding
Explain ways of promoting cultural understanding and
harmony among different cultural groups in Singapore.
•
Interaction through common space
o
Physical spaces
o
Public housing
o
Community spaces
•
Shared experiences
o
Shared experiences during National
Service (NS)
o
Shared experiences in school

Skills Outcomes
Students will be able to:
•
identify gaps in their understanding and ask questions;
•
gather and organise information;
•
make observations using sources and interpret data;
•
consider different perspectives when encountering
different views;
•
evaluate sources of information;
•
communicate ideas and findings with clarity and in creative
ways through multi-modal presentations; and
•
demonstrate reflective thinking regarding knowledge
gained and their role in the inquiry process.
Values Outcomes
Students will be able to:
•
respect and appreciate diverse cultures and harmony in a
multicultural society; and
•
appreciate culture through practical actions in living and
working together harmoniously.

Desired Outcomes of
Education

Civic Literacy,
Global Awareness &
Cross-Cultural Skills
(CGC)

Confident Person
Examining the
complexities of identities
enables students to think
critically. This Issue also
explores the experiences
and effects of living in a
multicultural society and
helps students appreciate
the importance of being
adaptable and resilient in
promoting cultural
understanding and
harmony among different
cultural groups in
Singapore.

CGC 1: Be aware of
community and
national issues and
plays a part to
improve the
community and
nation
As students learn
about the experiences
and effects of living in
a multicultural society,
they will be provided
with opportunities to
reflect on how they
can be involved in
active community life
in constructive ways.

Self-Directed Learner
The inquiry process allows
students to question,
reflect, persevere and take
responsibility for their
learning.
Active Contributor
Exploring the ways of
promoting cultural
understanding and
harmony among different
cultural groups in
Singapore helps students
appreciate that, as
individuals, they too can
play a part in mitigating the
negative experiences and
effects of living in a
multicultural society.
Concerned Citizen
By highlighting how
individuals can respond
appropriately to the effects
of living in a multicultural
society, this Issue
encourages students to
play an active role in
bettering the lives of
others around them.

CGC 3: Displays
socio-cultural and
religious sensitivity
and awareness
By understanding the
experiences and
effects of living in a
multicultural society,
students are able to
demonstrate
appropriate skills and
behaviour when
working together with
people from a diverse
range of socio-cultural
and religious
backgrounds within
and beyond
Singapore. This also
helps students to
contribute to
promoting social
cohesion in
Singapore.

Critical & Inventive
Thinking
(CIT)
CIT 1: Explores
possibilities and
generates ideas
Students will develop
their curiosity and
creativity as they study
the ways of promoting
cultural understanding
and harmony among
different cultural groups
in Singapore and
suggest constructive
feedback on government
policies and national
issues.

CIT 2: Exercises sound
reasoning, decisionmaking and
metacognition
Students will exercise
sound reasoning and
decision-making as they
evaluate different
sources of information
reflecting different
perspectives to arrive at
well-reasoned
conclusions on how to
promote cultural
understanding and
harmony among
different cultural groups
in Singapore.

CIT 3: Manages
complexities and
ambiguities
As students reflect and
construct their own
understanding on this
Issue, they will develop
metacognition by
reassessing and refining
their understanding on
ways of promoting
cultural understanding
and harmony among
different cultural groups
in Singapore. They will
also learn to manage the
complexities and
ambiguities arising from
the experiences and
effects of living in a
multicultural society.
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Communication,
Collaboration &
Information Skills
(CCI)

Social-Emotional
Competencies

CCI 1:
Communicates and
collaborates
effectively
By exploring this
Issue using
discussion-based
inquiry strategies,
students learn to be
open to and
respectful of others’
ideas. Undertaking
the Performance
Task provides
students with
opportunities to
collaborate with
others as they work
in groups to meet
the needs of society.

Self-awareness
By studying individuals’
responses to the effects of
living in a multicultural society,
students become more aware
that, as individuals and as
members of their communities,
they can play a significant and
active role in responding to the
effects of living in a
multicultural society.
Examining this Issue using the
inquiry approach also enables
students to reflect on their own
understanding and be aware
of their own stereotypes and
biases.

CCI 2: Manages,
creates and shares
digital information
thoughtfully,
ethically and
responsibly
The Performance
Task develops
students’ information
skills as it requires
students to identify
an issue to
investigate and the
sources of data
needed. They will
then gather data
through various
means such as by
conducting online
research. This
develops students’
ability to organise
and manage digital
information
effectively.

Social awareness
By examining how different
identities contribute to a
multicultural society, as well as
the experiences and effects of
living in one, helps to develop
in students learn how
individuals, communities and
governments need to work
together to promote cultural
understanding and harmony in
a multicultural society. Looking
at the responses to the effects
of living in a multicultural
society also helps students
appreciate that these
responses by society can be
varied and complex.
Relationship management
Students will develop
relationship management
skills through working with
others when undertaking the
Performance Task.
Self-management and
responsible decisionmaking
Assessing the various ways in
which individuals, communities
and governments respond to
the different effects of living in
a multicultural society helps
students to appreciate the
importance of selfmanagement when
responding to challenges and
the importance of responsible
decision-making.

Core Values

Respect
Learning how one’s identity can
be shaped by one’s culture and
the experiences and effects of
living in a multicultural society
encourages students to respect
differing views.
Responsibility
Studying the various ways in
which individuals, communities
and governments can respond
to the effects of living in a
multicultural society and
promote cultural understanding
and harmony reminds students
of the importance of civic
responsibility.
Integrity
Studying individuals’ responses
of working together to promote
cultural understanding and
harmony reminds students about
the importance of integrity in
their speech and actions in
public and online spaces.
Care
Studying the examples of
stereotypes, prejudice and
discrimination that people face in
a diverse society reminds
students that it is important to
empathise and care for others.
Resilience
Studying the ways of promoting
cultural understanding and
harmony by individuals,
communities and governments
helps students appreciate the
importance of resilience in the
face of challenges.
Harmony
Studying the different identities
that contribute to a multicultural
society, the experiences and
effects of living in a multicultural
society and working together to
achieve harmony in a
multicultural society helps
students appreciate the unity
and diversity of a multicultural
society.

National Education:
Citizenship
Dispositions

Sense of reality
Students will develop
a sense of reality
through learning
about the various
experiences and
effects of others in a
multicultural society.
Sense of hope
Exploring the
responses to the
effects of living in a
multicultural society
allows students to
develop a sense of
hope as they see that
it is possible for
individuals,
communities and
governments to work
together to promote
cultural
understanding and
harmony in a
multicultural society.
Sense of belonging
Studying the
experiences and
effects of living in a
multicultural society
and the individuals’
role in responding to
these effects gives
students a sense of
agency that they can
play a part to make a
difference in
Singapore. This in
turn develops a sense
of belonging.
Will to act
Considering the
responses of
individuals to the
effects of living in a
multicultural society
reminds and
encourages students
that they can and
should play a part in
responding to the
effects of living in a
multicultural society.
This develops their
will to act to bring
about a better
society.
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Issue 2: Embracing Migration (Secondary 1)
21st Century Competencies
Key Understanding

•
•

•

People migrate
for different
reasons.
Migration can
create
opportunities
and challenges.
Both
Singaporeans
and immigrants
have a role to
play in ensuring
successful
integration into
Singapore
society.

Learning Outcomes

Knowledge Outcomes
Students will be able to:
1. Explain reasons for migration
•
Migration
•
Reasons for migration
o
Push and pull factors
2.

Describe the experiences of citizens and immigrants
•
Experiences of citizens and immigrants living together
o
Opportunities and challenges
Opportunities: cultural exchange
Challenges: misunderstandings
and tensions

3.

Describe the contributions of immigrants
•
Contributions of immigrants to Singapore
o
Economic contributions
o
Social contributions

4.

Explain how integration takes place between Singaporeans
and immigrants
•
Integration efforts
o
Efforts by the government
o
Efforts by Singaporeans
o
Efforts by immigrants

Skills Outcomes
Students will be able to:
•
identify gaps in their understanding and ask questions;
•
gather and organise information;
•
make observations using sources and interpret data;
•
consider different perspectives when encountering different
views;
•
evaluate sources of information;
•
communicate ideas and findings with clarity and in creative
ways through multi-modal presentations; and
•
demonstrate reflective thinking regarding knowledge gained
and their role in the inquiry process.
Values Outcomes
Students will be able to:
•
respect all individuals regardless of their place of origin;
•
appreciate individual and collective contributions to society;
and
•
empathise with and demonstrate sensitivity towards different
human experiences.

Desired Outcomes of
Education

Confident Person
Examining the
complexities of migration
and integration enables
students to think
critically. This Issue also
explores the
experiences of citizens
and immigrants living
together and helps
students appreciate the
importance of
discernment in
judgement in ensuring
successful integration
into Singapore society
Self-Directed Learner
The inquiry process
allows students to
question, reflect,
persevere and take
responsibility for their
learning.
Active Contributor
Exploring how
integration takes place
between Singaporeans
and immigrants helps
students appreciate that,
as individuals, they too
can play a part in
mitigating the challenges
faced by citizens and
immigrants living
together.
Concerned Citizen
This Issue informs
students about the
experiences of citizens
and immigrants living
together. By highlighting
the role individuals play
in ensuring successful
integration into
Singapore society, it
encourages students to
play an active role in
bettering the lives of
others around them.

Civic Literacy, Global
Awareness & CrossCultural Skills
(CGC)
CGC 1: Be aware of
community and
national issues and
plays a part to
improve the
community and
nation
As students learn
about the experiences
and effects of living in
a diverse society, they
will be provided with
opportunities to reflect
on how they can be
involved in active
community life in
constructive ways.

CGC 3: Displays
socio-cultural and
religious sensitivity
and awareness
By understanding the
experiences and
effects of living in a
multicultural society,
students are able to
demonstrate
appropriate skills and
behaviour when
working together with
people from a diverse
range of socio-cultural
and religious
backgrounds within
and beyond
Singapore. This also
helps students to
contribute to
promoting social
cohesion in Singapore.

Critical & Inventive
Thinking
(CIT)
CIT 1: Explores
possibilities and
generates ideas
Students will develop
their curiosity and
creativity as they study
the ways of promoting
cultural understanding
and harmony among
different cultural groups
in Singapore and
suggest constructive
feedback on government
policies and national
issues.

CIT 2: Exercises sound
reasoning, decisionmaking and
metacognition
Students will exercise
sound reasoning and
decision-making as they
evaluate different
sources of information
reflecting different
perspectives to arrive at
well-reasoned
conclusions on how to
promote cultural
understanding and
harmony among
different cultural groups
in Singapore.

CIT 3: Manages
complexities and
ambiguities
As students reflect and
construct their own
understanding on this
Issue, they will develop
metacognition by
reassessing and refining
their understanding on
ways of promoting
cultural understanding
and harmony among
different cultural groups
in Singapore. They will
also learn to manage the
complexities and
ambiguities arising from
the experiences and
effects of living in a
multicultural society.
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Communication,
Collaboration &
Information Skills
(CCS)
CCI 1:
Communicates and
collaborates
effectively
By exploring this Issue
using discussionbased inquiry
strategies, students
learn to be open to
and respectful of
others’ ideas.
Undertaking the
Performance Task
provides students with
the opportunities to
collaborate with others
as they work in groups
to meet the needs of
society.
CCI 2: Manages,
creates and shares
digital information
thoughtfully,
ethically and
responsibly
The Performance Task
develops students’
information skills as it
requires students to
identify an issue to
investigate and the
sources of data
needed as well as
gather data through
various means such
as by conducting
online research. This
develops students’
ability to organise and
manage digital
information effectively.

Social-Emotional
Competencies

Core Values

National Education:
Citizenship
Dispositions

Self-awareness
By studying how integration
takes place between
Singaporeans and
immigrants, students
become more aware that, as
individuals and as members
of their communities, they
can play a significant and
active role in ensuring
successful integration into
Singapore society.
Examining this Issue using
the inquiry approach also
enables students to reflect
on their own understanding
and be aware of their own
stereotypes and biases.

Respect
Learning about the
experiences of citizens and
immigrants living together and
contributions of immigrants
encourages students to
respect differing views.

Sense of reality
Students will develop a
sense of reality
through learning about
the experiences of
citizens and immigrants
living together in
Singapore.

Responsibility
Studying the efforts by the
government, Singaporeans
and immigrants to ensure
successful integration into
Singapore society, reminds
students of the importance of
civic responsibility.

Social awareness
By examining the
experiences of citizens and
immigrants living together,
as well as the contributions
of immigrants to Singapore,
students learn why it is
important for the
government, Singaporeans
and immigrants to work
together to ensure
successful integration into
Singapore society. Looking
at the integration efforts by
different groups also helps
students appreciate that the
responses to integration can
be varied and complex.

Integrity
Studying how the government,
Singaporeans and immigrants
work together to ensure
successful integration.

Sense of hope
Exploring the efforts of
the government,
Singaporeans and
immigrants in ensuring
successful integration
into Singapore society
allows students to
develop a sense of
hope as they see that it
is possible for the
government,
Singaporeans and
immigrants need to
work together to ensure
successful integration
into Singapore society.

Relationship management
Students will develop
relationship management
skills through working with
others when undertaking the
Performance Task.
Self-management and
responsible decisionmaking
Assessing the various ways
in which the government,
Singaporeans and
immigrants work together to
ensure successful
integration into Singapore
society will help students to
appreciate the importance of
self-management when
responding to challenges
and the importance of
responsible decisionmaking.

Studying the experiences of
citizens and immigrants living
together reminds students
about the importance of
integrity in their speech and
actions in public and online
spaces.
Care
Studying the experiences of
citizens and immigrants living
together reminds students that
it is important to empathise
and care for others.
Resilience
Studying the ways of ensuring
successful integration into
Singapore society help
students appreciate the
importance of resilience in the
face of challenges.
Harmony
Studying the different
experiences of citizens and
immigrants living together, the
contributions of immigrants to
Singapore and the integration
efforts of the government,
Singaporeans and immigrants
helps students appreciate the
unity and diversity of the
Singapore society.

Sense of belonging
Studying the
experiences of citizens
and immigrants living
together and the efforts
of the government,
Singaporeans and
immigrants in ensuring
successful integration
gives students a sense
of agency that they can
play a part to make a
difference in Singapore.
This in turn develops a
sense of belonging.
Will to act
Considering the
responses of individuals
to the experiences of
citizens and immigrants
reminds and
encourages students
that they can and
should play a part in
responding to the
effects of living in
Singapore society. This
develops their will to
act to bring about a
better society.
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Issue 3: Resolving Conflict and Building Peace (Secondary 2)
21st Century Competencies
Key Understanding

•
•

Conflict can
disrupt peace.
Everyone can
help to build
peace in
Singapore.

Learning Outcomes

Knowledge Outcomes
Students will be able to:
1. Describe the nature of conflict
•
Conflict
o
Conflict escalation and de-escalation
2.

3.

4.

5.

State some causes and consequences of conflict
•
Causes and consequences of conflict
o
Causes and consequences of conflict among
individuals
o
Causes and consequences of conflict among
communities
o
Causes and consequences of conflict among
countries
Explain how conflict can be managed and resolved
•
Conflict can be resolved amicably
o
Negotiation
o
Involvement of a neutral third party
Describe the impact of terrorism
•
Terrorism
•
Impact of terrorism
o
Loss of lives and destruction of property
o
Disruption to daily activities
o
Distrust and disunity
o
Inconvenience due to security measures
Describe how Singapore maintains peace and security
•
Deterrence
o
Total Defence
o
SGSecure
•
Diplomacy
o
Bilateral Relationships
o
Multilateral Relationships

Skills Outcomes
Students will be able to:
•
manage and resolve conflicts;
•
identify gaps in understanding and ask questions;
•
gather and organise information;
•
make observations using sources and interpret data;
•
consider different perspectives when encountering different views;
•
evaluate sources of information;
•
communicate ideas and findings with clarity and in creative ways
through multi-modal presentations; and
•
demonstrate reflective thinking regarding knowledge gained and
their role in the inquiry process.
Values Outcomes
Students will be able to:
•
respect the perspectives of others;
•
believe in individual and collective responsibility in resolving
conflict;
•
believe in individual and collective responsibility in building and
maintaining peace in the community; and
•
demonstrate sensitivity and resilience in resolving conflict.

Desired Outcomes
of Education

Confident Person
Examining the
complexities of
conflict enables
students to think
critically. This Issue
also explores some
causes and
consequences of
conflict and helps
students appreciate
the importance of
discernment in
judgement in order
to manage and
resolve conflict.
Self-Directed
Learner
The inquiry process
allows students to
question, reflect,
persevere and take
responsibility for
their learning.
Active Contributor
Exploring how
conflict can be
managed and
resolved, as well as
how Singapore
ensures peace and
security, helps
students appreciate
that, as individuals,
they too can play a
part in resolving
conflict and ensuring
peace and security.
Concerned Citizen
This Issue informs
students about the
causes and
consequences of
conflict and the
impact of terrorism.
By highlighting the
role individuals play
in managing and
resolving conflict, as
well as in ensuring
peace and security,
it encourages
students to play an
active role in
bettering the lives of
others around them.

Civic Literacy, Global
Awareness & CrossCultural Skills
(CGC)
CGC 1: Be aware of
community and national
issues and plays a part
to improve the
community and nation
By exploring this Issue,
students discuss some
causes and consequences
of conflict and impact of
terrorism; and use
evidence to support their
viewpoints.
CGC 2: Be aware of
global issues and trends
This Issue enhances the
students’ knowledge of
how global issues impact
relations between various
countries.
CGC 3: Displays sociocultural and religious
sensitivity and
awareness
By understanding some
causes and consequences
of conflict, students are
able to demonstrate
appropriate skills and
behaviour when working
together with people from
a diverse range of sociocultural and religious
backgrounds within and
beyond Singapore. This
also helps students to
manage and resolve
conflict.

Critical & Inventive
Thinking
(CIT)
CIT 1: Explores
possibilities and
generates ideas
Students will develop
their curiosity and
creativity as they study
how conflict can be
managed and how
Singapore ensures
peace and security
resolved, and suggest
constructive feedback
on government
policies and national
issues.

CIT 2: Exercises
sound reasoning,
decision-making and
metacognition
Students will exercise
sound reasoning and
decision-making as
they evaluate different
sources of information
reflecting different
perspectives to arrive
at well-reasoned
conclusions on how to
manage and resolve
conflict and ensure
Singapore’s peace
and security.

CIT 3: Manages
complexities and
ambiguities
As students reflect
and construct their
own understanding on
this Issue, they will
develop metacognition
by reassessing and
refining their
understanding on how
to manage and
resolve conflict and
ensure Singapore’s
peace and security.
They will also learn to
manage the
complexities and
ambiguities arising
from the causes and
consequences of
conflict and the impact
of terrorism.
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Communication,
Collaboration &
Information Skills
(CCI)
CCI 1: Communicates
and collaborates
effectively
By exploring this Issue
using discussion-based
inquiry strategies,
students learn to be
open to and respectful of
others’ ideas.
Undertaking the
Performance Task
provides students with
the opportunities to
collaborate with others
as they work in groups
to meet the needs of
society.
CCI 2: Manages,
creates and shares
digital information
thoughtfully, ethically
and responsibly
The Performance Task
develops students’
information skills as it
requires students to
identify an issue to
investigate and the
sources of data needed
as well as gather data
through various means
such as by conducting
online research. This
develops students’
ability to organise and
manage digital
information effectively

Social-Emotional
Competencies

Self-awareness
By studying how individuals
play a role in managing and
resolving conflict, as well as
in ensuring peace and
security, students become
more aware that, as
individuals and as members
of their communities, they
can play a significant and
active role in peace and
security in Singapore.
Examining this Issue using
the inquiry approach also
enables students to reflect
on their own understanding
and be aware of their own
stereotypes and biases.
Social awareness
By examining the causes
and consequences of
conflict, as well as the
impact of terrorism, students
learn the importance of the
roles that individuals,
communities and countries
play to ensure peace and
security. Looking at how
individuals, communities and
countries manage and
resolve conflict, and ensure
peace and security also
helps students appreciate
that these responses by
society can be varied and
complex.
Relationship management
Students will develop
relationship management
skills through working with
others when undertaking the
Performance Task.
Self-management and
responsible decisionmaking
When assessing the various
ways in which individuals,
communities and countries
play their part to ensure
peace and security, students
appreciate the importance of
self-management when
responding to challenges
and the importance of
responsible decisionmaking.

Core Values

Respect
Learning about some
causes and consequences
of conflict encourages
students to learn to respect
differing views.

Responsibility
Studying the efforts by
individuals, communities
and countries to ensure
peace and security,
reminds students of the
importance of civic
responsibility.

Integrity
Studying how individuals,
communities and countries
ensure peace and security
reminds students about the
importance of integrity in
their speech and actions in
public and online spaces.

Care
Studying the nature and
impact of conflict and
terrorism reminds students
that it is important to
empathise and care for
others who are affected.
Resilience
Studying the ways to build
peace and security help
students appreciate the
importance of resilience in
the face of challenges.

Harmony
Studying some causes and
consequences of conflict,
the impact of terrorism and
how individuals,
communities and countries
ensure peace and security,
helps students appreciate
the unity and diversity of
the Singapore society.

National Education:
Citizenship
Dispositions

Sense of reality
Students will develop
a sense of reality
through learning
about some causes
and consequences of
conflict and impact of
terrorism.
Sense of hope
Exploring how
individuals,
communities and
countries ensure
peace and security
provides a sense of
hope as students see
that it is possible to
maintain peace and
security.
Sense of belonging
Studying some
causes and
consequences of
conflict, the impact of
terrorism and how
individuals,
communities and
countries ensure
peace and security
gives students a
sense of agency that
they can play a part
to make a difference
in Singapore. This in
turn develops a
sense of belonging.
Will to act
Considering the
various ways in which
individuals,
communities and
countries play their
part to ensure peace
and security reminds
and encourages
students that they
can and should play
a part in ensuring
peace and security in
Singapore. This
develops their will to
act to bring about a
better society.

OFFICIAL (CLOSED) / NON-SENSITIVE
Issue 4: Protecting Our Environment (Secondary 2)
21st Century Competencies
Key Understanding

•
•

People and the
environment are
interdependent.
Everyone plays
an important
role in protecting
the environment.

Learning Outcomes

Knowledge Outcomes
Students will be able to:
1. Describe the importance of the environment to people
•
Importance of the environment
o
Beauty of the environment
o
Resources from the environment
2.

3.

Explain the impact of human activities on the environment
•
Impact of human activities on the environment
o
Resource depletion
o
Pollution
o
Climate Change
Describe ways of protecting the environment
•
Ways to protect the environment
o
Sustainable use of resources: Reduce, Reuse and
Recycle
Sustainable use of water
Sustainable use of fossil fuels
o
Concerted efforts by countries to protect the
environment

Skills Outcomes
Students will be able to:
•
identify gaps in their understanding and ask questions;
•
gather and organise information;
•
make observations using sources and interpret data;
•
consider different perspectives when encountering different views;
•
evaluate sources of information;
•
communicate ideas and findings with clarity and in creative ways
through multi-modal presentations; and
•
demonstrate reflective thinking regarding knowledge gained and
their role in the inquiry process.
Values Outcomes
Students will be able to:
•
appreciate the beauty and benefits that the environment brings to
their lives;
•
care for the environment through individual and collective
responsibility; and
•
commit to protecting the environment.

Desired Outcomes
of Education

Confident Person
Examining the
importance of the
environment to
people enables
students to think
critically. This Issue
also explores the
impact of human
activities on the
environment and
helps students
appreciate the
importance of
discernment in
judgement in order
to protect the
environment.
Self-Directed
Learner
The inquiry process
allows students to
question, reflect,
persevere and take
responsibility for
their learning.
Active Contributor
Exploring the ways
of protecting the
environment helps
students appreciate
that, as individuals,
they too can play a
part in protecting the
environment.
Concerned Citizen
This Issue informs
students about the
impact of human
activities on the
environment. By
highlighting ways of
protecting the
environment, it
encourages students
to play an active role
in protecting the
environment.

Civic Literacy, Global
Awareness & CrossCultural Skills
(CGC)
CGC 1: Be aware of
community and national
issues and plays a part
to improve the
community and nation
By exploring this Issue,
students will discuss the
impact of human activities
on the environment and
use evidence to support
their viewpoints.
CGC 2: Be aware of
global issues and trends
This Issue enhances the
students’ knowledge of
how global issues impact
relations between various
countries as they make
concerted efforts to protect
the environment.

Critical & Inventive
Thinking
(CIT)
CIT 1: Explores
possibilities and
generates ideas
Students will develop
their curiosity and
creativity as they study
the ways of protecting
the environment and
suggest constructive
feedback on
government policies
and national issues.

CIT 2: Exercises
sound reasoning,
decision-making and
metacognition
Students will exercise
sound reasoning and
decision-making as
they evaluate different
sources of information
reflecting different
perspectives to arrive
at well-reasoned
conclusions on how to
protect the
environment.

CIT 3: Manages
complexities and
ambiguities
As students reflect
and construct their
own understanding on
this Issue, they will
develop metacognition
by reassessing and
refining their
understanding on
ways of protecting the
environment. They will
also learn to manage
the complexities and
ambiguities arising
from the impact of
human activities on
the environment.
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Communication,
Collaboration &
Information Skills
(CCI)
CCI 1: Communicates
and collaborates
effectively
By exploring this Issue
using discussion-based
inquiry strategies,
students learn to be
open to and respectful of
others’ ideas.
Undertaking the
Performance Task
provides students with
the opportunities to
collaborate with others
as they work in groups
to meet the needs of
society.
CCI 2: Manages,
creates and shares
digital information
thoughtfully, ethically
and responsibly
The Performance Task
develops students’
information skills as it
requires students to
identify an issue to
investigate and the
sources of data needed
as well as gather data
through various means
such as by conducting
online research. This
develops students’
ability to organise and
manage digital
information effectively

Social-Emotional
Competencies

Self-awareness
By studying the impact of
human activities on the
environment, students
become more aware that, as
individuals, they can play a
significant role in protecting
the environment. Examining
this Issue using the inquiry
approach also enables
students to reflect on their
own understanding and be
aware of their own
stereotypes and biases.
Social awareness
By examining the impact of
human activities on the
environment, students
reflect on the impact of their
actions on the environment
and learn how they can
exercise stewardship over
the environment.
Relationship management
Students will develop
relationship management
skills through working with
others when undertaking the
Performance Task.
Self-management and
responsible decisionmaking
Assessing the various ways
of protecting the
environment will help
students to appreciate the
importance of selfmanagement when
responding to challenges
and the importance of
responsible decisionmaking.

Core Values

National Education:
Citizenship
Dispositions

Responsibility
Studying the different ways
of protecting the
environment reminds
students of the importance
of civic responsibility.

Sense of reality
Students will develop
a sense of reality
through learning
about the impact of
human activities on
the environment.

Integrity
Studying how the different
ways of protecting the
environment reminds
students about the
importance of upholding
ethical principles and
having the moral courage
to stand up for what is
right.

Sense of hope
Exploring the ways of
protecting the
environment provides
a sense of hope as
they see that it is
possible for
individuals,
communities and
countries to work
together to protect
the environment.

Care
Studying the impact of
human activities on the
environment reminds
students that it is important
to care for the
environment.
Resilience
Studying the ways of
protecting the environment
helps students appreciate
the importance of
resilience in the face of
challenges.

Sense of belonging
Studying the impact
of human activities on
the environment and
the different ways of
protecting the
environment gives
students a sense of
agency that they can
play a part to make a
difference in
Singapore. This
develops a sense of
belonging.
Will to act
Considering impact of
human activities on
the environment
reminds and
encourages students
that they can and
should play a part to
protect the
environment. This
develops their will to
act to bring about a
better society.

OFFICIAL (CLOSED) / NON-SENSITIVE
Issue 5a: Being Part of a Globalised World (Secondary 3)
21st Century Competencies
Key Understanding

•

•

•

Globalisation
shapes the
interconnections
and
interdependent
relationships
among
individuals and
countries.
Globalisation
creates
opportunities
and challenges.
Globalisation
results in
differing
responses.

Learning Outcomes

Knowledge Outcomes
Students will be able to:
1. Explain how the world has become more interconnected and
interdependent
•
Globalisation
•
Key factors that contribute to globalisation
o
Improvements in technology
▪
Improvements in transportation
▪
Improvements in digital technology
o
Growth of Multinational Companies (MNCs)
2.

Explain how globalisation creates opportunities and challenges

3.

Describe the differing responses to the opportunities and
challenges of globalisation
•
Impact of globalisation and possible responses to it
o Impact on the economy
o Impact on culture
o Impact on security

Skills Outcomes
Students will be able to:
•
identify gaps in their understanding and ask questions;
•
gather and organise information;
•
make observations using sources and interpret data;
•
consider different perspectives when encountering different views;
•
evaluate sources of information;
•
communicate ideas and findings with clarity and in creative ways
through multi-modal presentations; and
•
demonstrate reflective thinking regarding knowledge gained and
their role in the inquiry process.
Values Outcomes
Students will be able to:
•
appreciate the importance of harmony through embracing diversity
brought about by globalisation;
•
respect differing views when in dialogue with others; and
•
appreciate the importance of resilience when facing challenges
resulting from globalisation.

Desired Outcomes
of Education

Confident Person
Examining the
complexities of
globalisation
enables students to
think independently
and critically. This
Issue also explores
the differing
responses to
globalisation and
helps students
appreciate the
importance of being
adaptable and
resilient in
responding to the
impact of
globalisation.
Self-Directed
Learner
The inquiry process
allows students to
question, reflect,
persevere and take
responsibility for
their learning.
Active Contributor
Exploring the
differing responses
to globalisation
helps students
appreciate that, as
individuals, they too
can play a part in
responding to the
impact of
globalisation.
Concerned Citizen
The Issue informs
students about the
issues that affect
them, the country
and the world. By
highlighting how
individuals,
businesses and
government can
respond to the
impact of
globalisation, it
encourages students
to play an active role
in bettering the lives
of others around
them.

Civic Literacy, Global
Awareness & CrossCultural Skills
(CGC)
CGC 1: Be aware of
community and
national issues and
plays a part to
improve the
community and
nation
By exploring this
Issue, students
discuss global
concerns that affect
the culture, socioeconomic
development, security
of Singapore; and use
evidence to support
their viewpoints.
CGC 2: Be aware of
global issues and
trends
This Issue enhances
the student’s
knowledge of how
global issues impact
individuals and
countries.

Critical & Inventive Thinking
(CIT)

Communication,
Collaboration &
Information Skills
(CCI)

CIT 1: Explores possibilities
and generates ideas
This Issue allows students to
consider the differing
responses to the impact of
globalisation. In doing so, they
explore possibilities and
generate ideas when they
make recommendations on
ways to respond to the impact
of globalisation.

CCI 1:
Communicates and
collaborates
effectively
Exploring this Issue
using discussionbased inquiry
strategies helps
students to be open
to and respectful of
others’ ideas.

CIT 2: Exercises sound
reasoning, decision-making
and metacognition
Exploring the complexities of
globalisation develops
students’ ability to examine
issues critically from multiple
perspectives. Examining
responses to the impact of
globalisation helps students to
appreciate that one’s actions
have consequences and
brings out the importance of
sound reasoning and
responsible decision-making.
Using an inquiry approach to
study this Issue encourages
students to reflect as they
review and re-examine their
understanding of globalisation.
CIT 3: Manages complexities
and ambiguities
Exploring this Issue enables
students to appreciate the
complexity of globalisation. By
assessing the uneven impact
of globalisation and making
recommendations on ways to
respond to the impact of
globalisation, students learn to
manage complexities and
ambiguities.

Social-Emotional
Competencies

Self-awareness
By studying individuals’
responses to the impact of
globalisation, students
become more aware that, as
individuals, they can play an
important role in responding
to the challenges of
globalisation. Examining this
Issue using the inquiry
approach enables students
to reflect on their own
understanding and be aware
of their own biases and
understanding of
globalisation.
Social awareness
By examining the
opportunities and challenges
of globalisation, students
learn how society is affected
by globalisation. Looking at
the differing responses to
the impact of globalisation
also helps students
appreciate that these
responses by society can be
varied and complex.
Self-management and
responsible decisionmaking
Assessing the impact of
globalisation and the
differing responses to the
impact helps students to
appreciate the importance of
self-management when
responding to challenges
and the importance of
responsible decisionmaking.

Core Values

Respect
Adopting an inquiry
approach encourages
students to learn to respect
differing views when in
dialogue with others.

Resilience
Studying the responses to
globalisation helps
students appreciate the
importance of resilience in
the face of challenges.

Responsibility
Studying individuals’
responses to the impact
globalisation reminds
students about the
importance of civic
responsibility in public and
online spaces.

Integrity
Studying individuals’
responses to the impact of
globalisation reminds
students about the
importance of integrity in
their speech and actions in
public and online spaces.

Care
Exploring the impact of
globalisation alerts
students that not everyone
benefits from globalisation
and that it is important to
empathise and care for
others who may not have
benefitted as much.
Harmony
Studying the differing
responses to the impact of
globalisation helps
students appreciate the
importance of harmony
when working to address
societal issues.
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National Education:
Citizenship
Dispositions

Sense of reality
Students will develop
a sense of reality
through learning
about the impact of
globalisation that can
affect individuals,
societies and
countries.
Sense of hope
Exploring the
responses to the
impact of
globalisation allows
students to develop a
sense of hope as
they see that it is
possible for
individuals, societies
and countries to
mitigate the negative
impact of
globalisation.
Sense of belonging
Studying the impact
of globalisation on
Singapore and the
individual’s role in
responding to the
impact of
globalisation gives
students a sense of
agency that they can
play a part to make a
difference in
Singapore. This in
turn develops a
sense of belonging.
Will to act
Considering the
responses of
individuals to the
impact of
globalisation reminds
and encourages
students that they
can and should play
a part in responding
to the challenges of
globalisation. This
develops their will to
act to bring about a
better society.

OFFICIAL (CLOSED) / NON-SENSITIVE
Issue 5b: Managing Our Resources (Secondary 3)
21st Century Competencies
Key Understanding

•

•

•

Using resources
wisely means
managing how
much we spend
and save.
Wise use of our
resources wisely
helps us to be
self-reliant.
Careful use of
our country’s
resources helps
Singapore to
progress.

Learning Outcomes

Knowledge Outcomes
Students will be able to:
1. Define needs and wants
2.

Explain the importance of managing resources wisely

3.

Describe how resources can be managed and allocated wisely
•
Managing resources wisely
o
Needs and wants
o
Income, savings and investments
o
Trade-offs
o
Budgeting
Explain how they can contribute to the management of resources
in Singapore
•
The national budget and its importance
o
Revenue and expenditure
o
National budget allocation
Developing Singapore through the
national budget
How Singapore leaders managed and
safeguarded financial resources
•
The role of citizens in contributing to the management of
Singapore’s financial resources

4.

Skills Outcomes
Students will be able to:
•
plan and manage their financial resources prudently;
•
identify gaps in their understanding and ask questions;
•
gather and organise information;
•
make observations using sources and interpret data;
•
consider different perspectives when encountering different views;
•
evaluate sources of information;
•
communicate ideas and findings with clarity and in creative ways
through multi-modal presentations; and
•
demonstrate reflective thinking regarding knowledge gained and
their role in the inquiry process.
Values Outcomes
Students will be able to:
•
exercise thrift and prudence in the management of financial
resources; and
•
appreciate the role played by citizens in the government’s
decision-making processes.

Desired Outcomes
of Education

Confident Person
This Issue equips
students with the
knowledge of how
resources can be
managed and
allocated wisely as
well as the skills and
habits necessary to
enable them to
participate sensibly
in a globalised
world.
Self-Directed
Learner
The inquiry process
allows students to
question, reflect,
persevere and take
responsibility for
their learning.
Active Contributor
Exploring how
resources can be
managed and
allocated wisely
helps students
appreciate that as
citizens, they can
contribute to the
management of
Singapore’s financial
resources.
Concerned Citizen
In this Issue,
students will learn
how resources are
managed, allocated
and consumed at
the personal and
national levels, and
the consequences of
mismanaging
resources. This will
develop their
awareness and
personal
responsibility in the
management of
resources.

Civic Literacy, Global
Awareness & CrossCultural Skills
(CGC)
CGC 1: Be aware of
community and national
issues and plays a part
to improve the
community and nation
As students study how
resources can be
managed and allocated
wisely and the
consequences of
mismanaging resources,
they will be provided with
opportunities to reflect on
how citizens can
contribute to the
management of
Singapore’s financial
resources.

Critical & Inventive
Thinking
(CIT)
CIT 1: Explores
possibilities and
generates ideas
Students will develop
curiosity and creativity
as they study how
resources can be
managed and
allocated wisely.
Through the
Performance Task,
students generate
ideas as they prepare
a budget plan for a
class event.

CIT 2: Exercises
sound reasoning,
decision-making and
metacognition
Students will exercise
sound reasoning and
decision-making as
they evaluate different
sources of information
reflecting different
perspectives to arrive
at well-reasoned
conclusions on how to
manage Singapore’s
financial resources.

CIT 3: Manages
complexities and
ambiguities
As students reflect
and construct their
own understanding on
this Issue, they will
develop metacognition
by reassessing and
refining their
understanding on the
role of citizens in
contributing to the
management of
Singapore’s financial
resources. They will
also learn to manage
the complexities and
ambiguities arising
from the need to
manage and allocate
resources wisely.
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Communication,
Collaboration &
Information Skills
(CCI)
CCI 1: Communicates
and collaborates
effectively
By exploring this Issue
using discussion-based
inquiry strategies,
students learn to be
open to and respectful of
others’ ideas.
Undertaking the
Performance Task
provides students with
the opportunities to
collaborate with others
as they work in groups
to manage and allocate
resources wisely.
CCI 2: Manages,
creates and shares
digital information
thoughtfully, ethically
and responsibly
The Performance Task
develops students’
information skills as it
requires students to
identify an issue to
investigate and the
sources of data needed
as well as gather data
through various means
such as by conducting
online research. This
develops students’
ability to organise and
manage digital
information effectively.

Social-Emotional
Competencies

Self-awareness
In the study of this Issue,
students will develop selfawareness as they learn the
importance of responsible
management of resources.
Social awareness
Students will develop social
awareness through
understanding how
resources can be managed
and allocated wisely and the
consequences of
mismanaging resources.
Relationship management
Students will develop
relationship management
skills through working with
others when undertaking the
Performance Task.
Self-management and
responsible decisionmaking
Students will develop selfmanagement by taking
ownership of their learning in
developing strategies to
gather data, constructing
knowledge from evidence
and completing the task.
Students will also develop
responsible decision-making
skills when they reflect about
how to manage and allocate
resources wisely.

Core Values

National Education:
Citizenship
Dispositions

Responsibility
Studying the role of
citizens in contributing to
the management of
Singapore’s financial
resources reminds
students of the importance
of civic responsibility.

Sense of reality
Students will develop
a sense of reality
through learning
about the
consequences of
mismanaging
resources.

Integrity
Studying how Singapore
leaders managed and
safeguarded financial
resources prudently
reminds students about the
importance of upholding
ethical principles and
having the moral courage
to do what is right.

Sense of hope
Exploring how
resources can be
managed and
allocated wisely gives
a sense of hope as
they see that it is
possible for citizens
to contribute to the
management of
Singapore’s financial
resources.

Resilience
Studying how Singapore
leaders managed and
safeguarded financial
resources prudently helps
students appreciate the
importance of resilience in
the face of challenges.

Sense of belonging
Studying how citizens
can contribute to the
management of
resources in
Singapore gives
students a sense of
agency that they can
play a part to make a
difference in
Singapore. This in
turn develops a
sense of belonging.
Will to act
Considering how
citizens can
contribute to the
management of
resources in
Singapore reminds
and encourages
students that they
can and should play
a part in the
management of
Singapore’s financial
resources. This
develops their will to
act to manage and
allocate resources
wisely.
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Issue 6: Building a Caring Nation and an Inclusive Society (Secondary 4)
21st Century Competencies
Key Understanding

•

•
•

Everyone has a
responsibility to
care for other
members of
society.
Different groups
of people have
different needs.
Everyone has a
part to play in
building an
inclusive
society.

Learning Outcomes

Knowledge Outcomes
Students will be able to:
1. Describe what it means to care
•
The meaning of care
•
Ways to care
o
Being attentive, responsive and competent
2.

3.
4.

5.

Identify some needs of society in Singapore
•
Understanding some human needs
•
Understanding some needs of society
Describe an inclusive society
Explain how the individual, the community and the government
play a role in meeting the needs of society
•
Building a caring nation and an inclusive society in Singapore
o
The ‘Many Helping Hands’ approach
Efforts by individuals
Efforts by the community
Efforts by the government
Explain how youths can be active citizens in building an inclusive
society
•
Showing care for society through youth volunteerism
•
Showing care for society through social entrepreneurship

Skills Outcomes
Students will be able to:
•
identify gaps in their understanding and ask questions;
•
gather and organise information;
•
make observations using sources and interpret data;
•
consider different perspectives when encountering different views;
•
evaluate sources of information
•
communicate ideas and findings with clarity and in creative ways
through multi-modal presentations; and
•
demonstrate reflective thinking regarding knowledge gained and
their role in the inquiry process.
Values Outcomes
Students will be able to:
•
believe in individual and collective responsibility in caring for
others and building an inclusive society; and
•
care for and empathise with people who have different needs.

Desired Outcomes
of Education

Confident Person
Examining the
needs of society in
Singapore
encourages students
to think
independently and
critically. This Issue
also explores the
ways of building an
inclusive society in
Singapore and helps
students appreciate
the importance of
being adaptable and
resilient in meeting
the needs of society.
Self-Directed
Learner
The inquiry process
allows students to
question, reflect,
persevere and take
responsibility for
their learning.
Active Contributor
Exploring the role of
youths in
volunteerism and
social
entrepreneurship
helps students
appreciate that, as
individuals, they too
can play a part in
building an inclusive
society.
Concerned Citizen
The Issue informs
students about the
issues that affect
them personally and
nationally. By
highlighting how
youths can be active
citizens in building
an inclusive society,
it encourages
students to play an
active role in
bettering the lives of
others around them.

Civic Literacy, Global
Awareness & CrossCultural Skills
(CGC)
CGC 1: Be aware of
community and national
issues and plays a part
to improve the
community and nation
As students learn about
how the individual, the
community and the
government play a role in
meeting the needs of
society, they will be
provided with opportunities
to reflect on how they can
be involved in active
community life in
constructive ways.

Critical & Inventive
Thinking
(CIT)

Communication,
Collaboration &
Information Skills
(CCI)

CIT 1: Explores
possibilities and
generates ideas
Students will develop
curiosity and creativity
as they study how the
individual, the
community and the
government play a
role in meeting the
needs of society and
suggest constructive
feedback on
government policies
and national issues.

CCI 1: Communicates
and collaborates
effectively
By exploring this Issue
using discussion-based
inquiry strategies, students
learn to be open to and
respectful of others’ ideas.
Undertaking the
Performance Task
provides students with
opportunities to
collaborate with others as
they work in groups to
meet the needs of society.

CIT 2: Exercises
sound reasoning,
decision-making and
metacognition
Students will exercise
sound reasoning and
decision-making as
they evaluate different
sources of information
reflecting different
perspectives to arrive
at well-reasoned
conclusions on how to
build an inclusive
society in Singapore.

CIT 3: Manages
complexities and
ambiguities
As students reflect
and construct their
own understanding on
this Issue, they will
develop metacognition
by reassessing and
refining their
understanding on who
is responsible for
building an inclusive
society in Singapore
They will also learn to
manage the
complexities and
ambiguities arising
from meeting the
needs of society.
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CCI 2: Manages, creates
and shares digital
information thoughtfully,
ethically and responsibly
The Performance Task
develops students’
information skills as it
requires students to
identify an issue to
investigate and the
sources of data needed as
well as gather data
through various means
such as by conducting
online research. This
develops students’ ability
to organise and manage
digital information
effectively

Social-Emotional
Competencies

Self-awareness
In the study of this Issue,
students will develop selfawareness as they learn
how youths can be active
citizens in building an
inclusive society.
Social awareness
Students will develop
social awareness through
understanding how the
individual, the community
and the government play a
role in meeting the needs
of society.
Relationship
management
Students will develop
relationship management
skills through working with
others when undertaking
the Performance Task.
Self-management and
responsible decisionmaking
Students will develop selfmanagement by taking
ownership of their learning
in developing strategies to
gather data, constructing
knowledge from evidence
and completing the task.
Students will also develop
responsible decisionmaking skills when they
reflect about how to
contribute to the good of
society in meaningful and
constructive ways.

Core Values

Respect
Learning about the societal
needs of Singapore and
the ways of building an
inclusive society
encourages students to
learn to respect differing
views.
Responsibility
Studying how the
individual, the community
and the government play a
role in meeting the needs
of society reminds
students of the importance
of civic responsibility.
Integrity
Studying how the
individual, the community
and the government play a
role in meeting the needs
of society reminds
students about the
importance of upholding
ethical principles and
having the moral courage
to stand up for what is
right.
Care
Studying how the
individual, the community
and the government play a
role in meeting the needs
of society reminds
students that it is important
to empathise and care for
others.
Resilience
Studying the ways of
building an inclusive
society helps students
appreciate the importance
of resilience in the face of
challenges.
Harmony
Studying how the
individual, the community
and the government play a
role in meeting the needs
of society helps students
appreciate the unity and
diversity of the Singapore
society.

National Education:
Citizenship
Dispositions

Sense of reality
Students will develop
a sense of reality
through learning
about the societal
needs of Singapore.
Sense of hope
Exploring how the
individual, the
community and the
government play a
role in meeting the
needs of society
gives students a
sense of hope as
they see that it is
possible for the
individual, the
community and the
government to work
together to build an
inclusive society.
Sense of belonging
Studying how the
individual, the
community and the
government play a
role in meeting the
needs of society
gives students a
sense of agency that
they can play a part
to make a difference
in Singapore. This in
turn develops a
sense of belonging.
Will to act
Considering how
youths can be active
citizens in building an
inclusive society
reminds and
encourages students
that they can and
should play a part in
responding to the
effects of living in
Singapore society.
This develops their
will to act to bring
about a better
society.
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SECTION 3:
PEDAGOGY
The Humanities Inquiry Approach
Pedagogical Elements that Underlie Inquiry-based Learning
The Inquiry Process—Translating the Humanities Inquiry Approach into
the Social Studies Classroom
Culture of Inquiry
Continuum of Guided Inquiry
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3. PEDAGOGY
The Humanities Inquiry Approach
Inquiry is the key pedagogy that drives students’ exploration of issues. Through inquiry,
students learn to deliberate on issues and study them in depth, so that they can offer wellconsidered responses based on evidence. These are important life skills for students as they
progress to higher education and as they play their role as citizens of Singapore 1.
Although it may be tempting to cover as much information as possible through direct
instruction, students would benefit far more from an active and authentic classroom
experience that helps them to make sense of the Social Studies syllabus content and
investigate societal issues through the process of inquiry. An active-learning approach also
sustains the Normal (Technical) student’s interest as there would be ample opportunities to
investigate societal issues beyond the classroom. These issues are interdisciplinary in nature
and are usually drawn from the students’ experiences and society’s concerns. They challenge
students’ perceptions and often cannot be adequately understood or addressed effectively
without a range of sources to provide multiple perspectives that illustrate the complexity of
each issue.
Figure 3.1 shows the Humanities Inquiry Approach which encompasses the roles and
responsibilities of the teacher and students in a classroom culture that is conducive for
inquiry.

Figure 3.1: The Humanities Inquiry Approach

1

National Council for Social Studies, College, Career, and Civic Life (C3) Framework for Social Studies State and
Standards (Silver Spring MD: NCSS, 2017).
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Pedagogical Elements that Underlie Inquiry-based Learning
There are four pedagogical elements that underlie the practice of inquiry-based learning in
the classroom. These broad elements were identified from an external scan of inquiry
literature, discussions with academics in the field, as well as observations of exemplary
classroom practice.
a) Learning as Question-driven
Inquiry-based learning seeks to spark and build on students’ curiosity so that the learning
experience is an authentic and meaningful one. Questions help activate the students’ prior
knowledge and challenge their assumptions by arousing their curiosity and imagination. This
invites the consideration of multiple perspectives, especially when used in the context of
exploring problematic situations which, in turn, leads to the eliciting of students’ own genuine
questions out of curiosity. Learning results through inquiry as it is driven by teachers’ and
students’ questions to investigate, extract, analyse and synthesise information regarding
issues.
b) Reliance on Evidence
The Humanities Inquiry Approach requires students to express opinions and beliefs that are
supported by relevant and valid evidence. Students need to be able to distinguish between
fact and opinion and evaluate the reliability and usefulness of information to ascertain what
constitutes “evidence” in a discourse. In the Social Studies Normal (Technical) syllabus,
Performance Tasks (PT) facilitate students’ exploration of issues through the gathering of data
that is used as evidence. The Normal (Technical) student will make use of the information
gathered to arrive at sound conclusions about the problems posed within the PT. While
searching for relevant and valid evidence, new insights and findings may surface as they
undergo the double movement of reflection.
c) Double Movement of Reflection
After gathering the necessary evidence regarding an issue, students proceed to create a
working theory, where they move from experiencing a phenomenon, to creating a working
hypothesis about that experience, to experiencing the phenomenon again to test the working
hypothesis, and back to revise the hypothesis, and so forth2. This constant state of reflection
on the hypothesis, which is known as the double movement of reflection, is attributed to John
Dewey3, who suggested that our experiences lead to the formulation of a hypothesis which
is then tested and modified after considering new experiences and evidence (see Figure 3.2).

2

Walter C. Parker, Teaching Democracy: Unity and Diversity in Public Life (New York: Teachers
College Press, 2003).
3
John Dewey, How We Think (Lexington, MA, US: DC Heath, 1910).
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Normal (Technical) students are given opportunities to reflect, at regular intervals, on the
learning process and the knowledge they have attained. They will do so at the end of every
chapter in the Coursebook, where students will be prompted to answer reflection questions
regarding the Issue that was covered. Developing this disposition of reflective thinking will
equip Normal (Technical) students to become individuals who exercise discernment in
determining the validity of the information they encounter in daily life.

Hypothesis

Evidence/Experience

Figure 3.2: The double movement of reflection
d) Knowledge Construction
When students ask questions, gather evidence and reflect on the different perspectives
presented, they are actively engaged in knowledge construction, where they discover new
ways of understanding and seeing things. They do not simply receive information passively
but are engaged in active, meaningful learning. Thus, inquiry-based learning must involve
learning opportunities which make students become aware of how they see things and allow
them to reconstruct their existing knowledge when exposed to new knowledge. Such new
stimuli may provide refreshing insights for students and spark off further questions about the
issue.
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The Inquiry Process—Translating the Humanities Inquiry Approach into the Social Studies
Classroom
The four stages of the Inquiry Process are Sparking Curiosity, Gathering Data, Exercising
Reasoning and Reflective Thinking. Having a good understanding of these stages, as well as
the tools and strategies that facilitate these stages in a lesson, will help teachers design
meaningful inquiry-based SS lessons. Refer to Figure 3.3 on how a cycle of inquiry may look
like in the SS classroom.

Figure 3.3: An illustration of the Inquiry Process
a) Sparking Curiosity
Teachers must first activate the students’ prior knowledge about these real-world issues in SS
Normal (Technical) to spark curiosity. For example, if the teacher wants to introduce the issue
of ethnic insensitivity and its potential harm, it would be helpful to get the Normal (Technical)
students to surface their existing beliefs and knowledge about the issue. Students need to
engage with their pre-existing cognitive frames and be aware of the ways in which they
understand the issue and why they have adopted such a view. It would also be useful to
identify questions that they have about the issue, i.e., gaps in their understanding that they
would like to address. In the course of the lesson, teachers can seek to address these gaps in
understanding. Teachers can also introduce new stimulus materials that would trigger further
interest and curiosity about the issue and provoke students to question the assumptions and
beliefs that they hold. For instance, a variety of sources based on accounts of challenges faced
by different ethnic groups can be shown to students to expose them to alternative
perspectives that they are unlikely to have encountered before.
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b) Gathering Data
Students should learn that the classroom extends beyond its four walls. They should be
encouraged to gather data from a variety of authentic sources that will provide them with
information to address the questions they have. Teachers can help provide basic foundational
knowledge on the issue by guiding students to explore possible sources of information, for
instance, certain books, journal articles, websites, films, etc. Students can also gather data by
making observations about authentic scenarios and conducting interviews and surveys with
members of the community.
c) Exercising Reasoning
Students need to make sense of the data they have gathered and extract relevant information
from the various sources they have encountered. They need to describe, explain and analyse
the information and infer potential implications. Through the process of comparing and
contrasting sources, they will make connections in their knowledge and deepen their insights
about an issue. They will also apply suitable criteria for evaluating the reliability and
usefulness of the information gathered and develop informed conclusions about the issue.
Through the exploration of different views within a collaborative learning environment,
students learn to provide justification for their opinions and hone their critical thinking skills.
As they engage in this reasoning and deliberation process, they develop new ways of
understanding the issue and thereby construct new knowledge for themselves. For instance,
students can conduct interviews with their schoolmates to understand the forms of
interactions that take place in school among people of different races. Through the study of
the data gathered, students will deliberate on and come to understand the underlying
characteristics of good interactions between people of different races. Hence, an important
component in the Social Studies Normal (Technical) experience is for the student to
consolidate the data gathered and make sense of this information through reasoning. This
will help them to arrive at sound conclusions. Such skills are important in honing students’
ability to make quality decisions and responses towards each issue being discussed.
d) Reflective Thinking
Reflective thinking is an integral aspect of inquiry and students ought to engage in reflection
in every aspect of the Inquiry Process. This reflection can take place at two levels: Firstly, by
reflecting on the process, and secondly, by reflecting on the knowledge gained.
Firstly, when students engage in inquiry, they are challenged to reflect about their current
understanding of an issue. Teachers should guide them to surface their assumptions, biases,
values and beliefs about the issue. For example, in Issue 1, students may be asked to reflect
on their personal beliefs regarding how achievable harmony is in a multicultural society. After
examining the issue at length during SS lessons, students should then be able to reflect again,
analysing their beliefs and attitudes towards people of other races in a more informed way.
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Through questions that provoke deeper thought, students can reflect on their thinking,
actions and feelings, and thereby develop metacognitive self-awareness.
Secondly, as students engage in data gathering and sound reasoning, they will need to
critically evaluate their sources, methods, and opinions and go on to reflect on the new
insights they have gained.
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Culture of Inquiry
To facilitate effective and meaningful inquiry, it would be helpful to recognise the roles and
responsibilities of teachers and students, as well as the dispositions and paradigm shifts that
would facilitate effective and meaningful inquiry.
a) Roles and Responsibilities of Teachers and Students in Inquiry
• Role of Students: In an inquiry classroom, the role of the student becomes that of a
knowledge producer, explorer, critical thinker and communicator. Students have to
assume some personal responsibility for their learning and play an active part in
constructing new knowledge for themselves. As knowledge producers, students take
on the role of asking questions instead of remaining in the traditional role of solely
answering questions. This can be new and awkward for many students who may not
be ready, willing or able to pose appropriate questions. This lack of familiarity and
confidence to take on the active role of asking questions needs to be addressed by the
teacher, whose responsibility will include introducing students to a repertoire of
questions and creating an environment conducive to practise asking questions and
challenging assumptions.
•

Role of Teachers: In an inquiry classroom, the role of the teacher becomes that of a
facilitator, one who co-inquires with the students, provides advice and guidance, and
encourages the students to take on active ownership of their learning. Teachers have
the responsibility of ensuring that students have sufficient prior
knowledge/background information of the context before they can successfully
engage in inquiry. Teacher modelling and scaffolding the learning process are also of
critical importance to help students access and evaluate the information in a guided
inquiry. It is the teacher’s responsibility to model the Inquiry Process and factor in time
for teaching the skills required, instead of assuming that students will inherently know
how to go about inquiring. Teachers also need to create a safe learning environment
for students by establishing ground rules that will allow meaningful discussion to take
place.

In conducting an inquiry, teachers must be mindful of the learning abilities of the students.
Some students will be able to grasp issues quickly and can be left to conduct independent
inquiry where they direct the process with minimal teacher supervision; others may need
constant guidance from the teacher throughout the learning process.
b) Paradigms and Dispositions
Teachers and students may not be comfortable with the new culture of inquiry at first. For
inquiry-based learning to be successful, new dispositions and habits of thinking need to be
developed and promoted (refer to Figure 3.4).
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Focus
Learning

For Students
View learning as understanding,
not rote memorisation or fact
acquisition

Assessment

View assessment as a tool for
learning, not just about
examinations and grades

For Teachers
Understand that new knowledge
should build on prior knowledge,
and not stand alone as isolated
chunks of facts
Use diagnostic, formative and
summative assessment to support
learning and inform practice

Knowledge

View knowledge as jointly
constructed and tentative

Present knowledge as tentative
rather than absolute

Responsibility

Accept ownership for learning as
active participants, not passive
recipients

Share the decision-making power
and control with students
whenever appropriate/possible

Collaboration

Value the collective wisdom of
fellow students in the class

Promote collaboration while
providing guidance when needed

Inquiry

Recognise the value of inquiry
skills as being transferable to daily
life

Model inquiry: teaching how to
learn, not just what to learn

Questioning

Question, reflect constantly; not
accepting information given
without thinking critically about it

Encourage and directing
questioning, not dominating the
discussion

Resources

Explore multiple sources to
understand complex issues
holistically

Expose students to a variety of
sources, not relying solely on the
Coursebook

Perspectives

Respect multiple perspectives and
solutions to an issue/problem

Accept multiple perspectives and
solutions to an issue/problem

Ambiguity

Accept ambiguity/uncertainty; not
demanding the “right” answer

Confront ambiguity/ uncertainty
and not seek avoidance

Figure 3.4: Dispositions associated with inquiry
Teachers must keep in mind that different students will display different dispositions and
varying abilities. It is crucial for teachers to take these differences into consideration during
lesson planning. However, providing students with ample opportunities to practise these new
skills will certainly help them to become more proficient in carrying out inquiry in the Social
Studies classroom.
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Continuum of Guided Inquiry
While students are naturally inquisitive, they are not expected to design the inquiry focus and
carry out the investigations for the issue entirely on their own; teacher guidance is essential
to help students gain competence in the inquiry process. Guided Inquiry places the teachers’
role and the students’ role along a continuum of inquiry approaches. The extent of guidance
teachers provide, and the extent of responsibility students assume in the inquiry process will
be based on the teacher’s assessment of student readiness4. See Figure 3.5 for a Continuum
of Guided Inquiry 5 . The degree of responsibility undertaken by the students gradually
increases along this continuum.

4

Kuhlthau, C.C., Maniotes, L.K. & Caspari, A.K. (2007). Guided inquiry: Learning in the 21st century. London:
Libraries Unlimited.
5
Adapted from “Inquiry and the National Science Education Standards” by National Academy of Sciences
(2000). See also Trevor MacKenzie’s “Bringing Inquiry Learning into Your Class” published in 2016 in Edutopia.
Both documents emphasise the degree of control in which teachers structure what students do in inquiry. The
more responsibility learners have for posing and responding to questions, designing investigations, and
extracting and communicating their learning, the more “open” the inquiry. The more responsibility the teacher
takes, the more guided the inquiry.
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Continuum of Guided Inquiry

Stages of
Inquiry
Process

Teacher-directed

Teacher-guided

Student-directed

Sparking
Curiosity

Students accept the
inquiry question to be
investigated for the
lesson(s).

Students scope the inquiry
question provided into
something that is
manageable to be
investigated for the
lesson(s).

Students pose and define
the inquiry question to
be investigated for the
lesson(s).

Students are given the
data directly or are
given sources of
information to gather
data from.
Students are provided
with data determined
by the teacher and
proceed to analyse the
data and formulate
explanations and
conclusions as a class.

Students are guided by the
teacher to collect data
from a variety of sources of
information.

Students determine
what data is required to
answer the inquiry
question and proceed to
collect it.
Students formulate their
own explanations and
conclusions after being
guided by the teacher in
the analysis of the data
they have gathered.

Students have limited
choice regarding the
end product.

Students design their
preferred form of the end
product but adhere to
jointly-established criteria.

Students design their
end product according to
their own preferences.

Students are guided by
the teacher in
reflecting on the
inquiry process and
knowledge gained.
Teachers will ask
guiding questions
pertaining to each
stage of the inquiry
process.

Students are guided by the
teacher in reflecting on the
inquiry process and the
knowledge gained through
the asking of general
guiding questions.

Students independently
reflect on the inquiry
process and the
knowledge gained and
articulate it in writing.

Data
Gathering

Exercising
Reasoning

Reflective
Thinking

Students are guided by the
teacher when analysing the
data they have gathered
and when formulating
explanations and
conclusions.

Figure 3.5: Continuum of Guided Inquiry
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SECTION 4:
ASSESSMENT
Purpose of Assessment
Assessment Objectives
Formative and Summative Assessment in Social Studies Normal (Technical)
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4. ASSESSMENT
Purpose of Assessment
To ensure that Social Studies Normal (Technical) is taught effectively, assessment is necessary
to measure, certify and report the level of student learning. Assessment should also be an
iterative and continuous process that motivates learning and helps students achieve the
learning outcomes of the syllabus.
Assessment in the Singapore Teaching Practice
The Singapore Curriculum Philosophy of the STP expounds the belief that every student wants
to, and can, learn. Assessment is integral to this learning process as it helps students become
self-directed learners. Thus, assessment should be designed with clarity of purpose, to
provide students and teachers with feedback that will help them address learning gaps and
improve teaching practices.
The key messages of assessment, as captured in the Singapore Curriculum Philosophy, are:
a) Assessment Is Integral to the Learning Process
Assessment is an iterative and continuous process which motivates learning and helps
students achieve the learning outcomes. This involves the regular collection and analysis of
assessment data. Assessment can take various forms, but the underlying goal should be to
facilitate meaningful learning, where the learning process is developmentally appropriate,
caters to students’ needs and helps students achieve the Desired Outcomes of Education.
b) Assessment Begins with Clarity of Purpose
Decisions on “what” and “how” to assess should be based on a clear purpose, which is “why”
we are assessing our students. Assessment aims to identify students’ strengths and
weaknesses, provide them with feedback, address learning gaps and improve future
practices. A balanced assessment approach is ensured through both Assessment for Learning
(AfL) as well as Assessment of Learning (AoL), which serve to assess learning outcomes and
provide snapshots of students’ application of their understanding and skills.
c) Assessment Provides Feedback to Address Learning Gaps and Improve Teaching
Practices
Assessment in schools should produce both quantitative and qualitative descriptions of
students’ performance in order to provide feedback to improve future teaching, learning and
performance. Teachers can also use assessment information to guide students to become
self-directed learners who will eventually be able to self-motivate, self-assess and selfregulate.
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Assessment Objectives
The assessment objectives for the Social Studies Normal (Technical) are found in Figure 4.1
below.
Assessment Objective 1 – Knowledge with Understanding
Students should be able to:
• demonstrate an understanding of societal issues.
Assessment Objective 2 – Interpreting and Evaluating Sources / Given Information
Students should be able to:
• comprehend and extract relevant information;
• draw inferences from given information;
• analyse and evaluate evidence;
• compare and contrast different views;
• distinguish between fact, opinion and judgement;
• recognise values and detect bias; and
• draw conclusions based on reasoned consideration of evidence and arguments.
Assessment Objective 3 – Constructing Explanations
Students should be able to:
• analyse societal issues through the consideration of different perspectives; and
• construct reasoned arguments and make informed judgements and
recommendations.
Figure 4.1: Social Studies Assessment Objectives
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Formative and Summative Assessment in Social Studies Normal (Technical)
Assessment in Social Studies Normal (Technical) comprises formative and summative
assessment. Feedback from both formative and summative assessment allows teachers to
improve teaching practices and students to address learning gaps.
Formative Assessment in Social Studies Normal (Technical)
There can be different types of formative assessment in the Social Studies Normal (Technical)
classroom. Examples of the types of formative assessment include:
• Oral questioning
• Quizzes
• Coursebook activities such as Checking Casey and Reflection
• Feedback on PT
Activities in the Social Studies Normal (Technical) coursebooks are designed to allow students
to attain the Social Studies Normal (Technical) assessment objectives progressively over the
course of four years, while having varied and enriching learning experiences in the process.
Through activities such as Checking Casey and Reflection, teachers are informed of the areas
of intervention necessary to improve or support learning so that the students can attain the
learning outcomes.
Summative Assessment in Social Studies Normal (Technical)
Summative assessment is carried out through the PT, which evaluates students’ attainment
of the assessment objectives. This is achieved by assessing students’ ability to translate and
transfer the key knowledge and skills learnt within an Issue to an authentic context through
addressing an inquiry question. The PT is aligned to the inquiry process and allows students
to demonstrate their inquiry skills.
While PT is the summative assessment tool, teachers can scaffold students’ comprehension
of the assessment demands. In this way, there is an element of formative assessment involved.
The conduct of the PT will allow the Normal (Technical) students to be exposed to some of
the knowledge and skills which their counterparts in the Express/Normal (Academic)
[Express/Normal (Academic)] course will experience through Geographical and Historical
Investigations (refer to Annex A for the skill sets found in the Social Studies Normal (Technical)
PT and Geographical and Historical Investigations).
It is recommended that at least six periods be allocated to complete each PT. These six periods
can be spaced out to allow students time to complete each stage of the PT before moving on
to the next. Information on the PT can be found in the subsequent segments.
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Customisation of Performance Task
The PT can be customised to meet the needs and abilities of different learners. Teachers can
customise the PT by scoping the given investigation question or varying the degree of
guidance provided in the inquiry process.
When customising the PT, teachers need to bear in mind two important considerations. Firstly,
the customised PT needs to be aligned to Assessment Objectives. Secondly, the PT can be
customised according to the students’ learning needs. Depending on students’ needs and
abilities, teachers can vary the level of guidance in different stages of the PT. For example,
teachers can adopt the teacher-directed inquiry approach at the data gathering stage but
adopt a student-directed approach at the reflective thinking stage.
Measuring Student Achievement
a) Standardising and Ensuring the Integrity of Assessment Grading
Heads of Department (HODs) play an important role in ensuring consistency in the standards
of assessment. HODs should ensure that all teachers understand the demands of the grading
rubric and are able to use it to accurately mark assessments. HODs can also collect samples
of students’ work as exemplars for each level of the rubric to further guide teachers. This will
ensure consistency in grading over the years.
Student achievement through the PT will be graded at three levels, namely:
• Pass
• Pass with Merit
• Pass with Distinction
“Pass” is set to be easily attainable by Normal (Technical) students who put in the effort to
learn. Similarly, the two higher grade levels are set at reasonable levels of achievement which
would inspire Normal (Technical) students towards quality passes.
b) Level Descriptors for Student Attainment
The Grading Rubric accompanying the PT consists of level descriptors for students’ attainment
for each focus area. The level descriptors also serve to indicate the next level of competence
for students to aspire after. The focus areas of the grading rubric are:
• gathering data;
• exercising reasoning;
• communicating ideas; and
• reflective thinking.
Both the process and product of the PT are evaluated. The teachers’ version of the grading
rubric is shown in Figure 4.2. The students’ version can be found in the coursebook for every
Issue in the PT section.
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Gathering Data

Exercising
Reasoning
Students are able
to:
• make
observations
using sources
and interpret
data; and
• evaluate
sources of
data.

Communicating
Ideas
Students are able
to:
• communicate
ideas and
findings with
clarity and in
creative ways by
utilising various
tools or media.

Reflective
Thinking

Students are able
to gather data
from one
perspective with
some guidance.

Students are able
to make
conclusions based
on one source of
data.

Students are able
to create a product
to communicate
their ideas.

Students are able
to reflect on the
new knowledge
gained OR their
role in the inquiry
process.

Students are able
to gather and
organise data from
different
perspectives with
some guidance.

Students are able
to make
conclusions from
multiple sources of
data.

Students are able
to create a product
to communicate
their ideas with
clarity.

Students are able
to reflect on the
new knowledge
gained AND their
role in the inquiry
process.

Students are able
to gather and
organise data from
Pass with
different
Distinction perspectives with
little/no guidance.

Students are able
to make wellreasoned
conclusions from
multiple sources of
data.

Students are able
to create a product
to communicate
their ideas with
clarity and in a
creative manner.

Students are able
to reflect on the
importance of the
new knowledge
gained AND their
role in the inquiry
process.

Grade

Pass

Pass with
Merit

Students are able
to:
• gather and
organise data;
and
• consider
different
perspectives
when
encountering
different views.

Figure 4.2: Performance Task Grading Rubric
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Students are able
to:
• demonstrate
reflective
thinking
regarding new
knowledge
gained and
their role in the
inquiry process.
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c) Processes in Evaluating the Performance Task
The level (Pass/Pass with Merit/Pass with Distinction) that best fits the students’ work should
be awarded. The guidelines presented in Figure 4.3 will help teachers award the grades to
students accurately.
S/N
1

Process
Clarify understanding
of the levels of
performance and
focus areas

Explanation
There are four focus areas and descriptors for each of
the three grade levels (Pass, Pass with Merit and Pass
with Distinction). Teachers need to be clear of the skills
outcomes in each focus area.

2

Select exemplars for
each level of
performance

Teachers should select exemplars of students’ work
that correspond to the three grade levels. This helps
teachers to define what is expected at each level as
well as calibrate the awarding of grades for the class or
cohort.

3

Standardise the
grading process

Teachers should discuss the selected exemplars by
applying the rubric and arriving at a consensus. Using
these standardised PTs, teachers can then apply it to
the other PTs that they are grading.

Figure 4.3: Guidelines for Awarding Grades for the Performance Task

d) Suggestions for Ensuring Active Participation of Students
Studies show that the use of group work can promote a highly effective learning experience
when clear, positive interdependence is structured among the group members (Johnson &
Johnson, 2004)6. This means that when the PT is effectively carried out in a group setting,
learning is enhanced for all individuals. Hence, it is important that teachers regularly observe
all groups as they work, so that close guidance and supervision that allows for optimal
learning to take place can be provided.
To ensure that individual accountability and learning are enhanced for all individuals in a
group, it is suggested that teachers bear in mind the considerations found in Figure 4.4.

6

David W. Johnson and Roger T. Johnson, Assessing Students in Groups: Promoting Group Responsibility and
Individual Accountability, (Thousand Oaks, CA: Corwin Press, 2004).
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Considerations

Application

Size of groups

Keep the size of the group small for greater individual accountability.

Questioning
individuals

During the course of doing the PT, randomly select individual students
to explain how parts of the task are discussed or how conclusions are
derived and to provide an update of the group’s progress.

Observations

Observe each group member and record the frequency with which
he/she contributes to the PT. Knowing that the teacher is observing
their contributions increases individual accountability.

Group meet

Schedule a meeting with group members to check with each
individual member how they have contributed to the PT overall. You
may also solicit feedback regarding members’ satisfaction with one
another’s efforts towards the PT.
Figure 4.4: Considerations to ensure active student participation
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Annex A: Skill sets of Social Studies Normal (Technical) Performance Task, Geographical and Historical Investigations
The conduct of the PT will allow the Normal (Technical) students to be exposed to some of the knowledge and skills which their counterparts in the Express/Normal (Academic) course will experience through Geographical
and Historical Investigations.
The table below shows the skill sets of the Social Studies Normal (Technical) PT, Geographical and Historical Investigations
Performance Task Skill Sets
(Secondary One to Four)
Sparking Curiosity
• Understanding the Question
o Identify key words in the question
o Examine the focus of the PT question

Geographical Investigation Skill Sets
(Lower Secondary)
Sparking Curiosity
• Pose questions to guide their investigation

Gathering Data
• Gather data via observation, research, interview or
survey
• Identify different perspectives

Gathering Data
• Identify relevant information via library and online searches
• Apply random and systematic sampling appropriately
• Observe and sketch the assigned sites and its features
• Observe and take photographs of the assigned sites and its
features

Exercising Reasoning
• Make observations using sources
• Interpret data
• Evaluate sources of data
• Communicate findings with clarity and in creative
ways

Exercising Reasoning
• Data Presentation:
o Organise and present data through maps, tables, graphs,
photographs and quotes
• Data Interpretation and Draw Conclusions:
o Explain the data meaningfully, draw comparisons and identify
relationships in order to arrive at reasoned conclusions

Reflective Thinking
• Organise group’s ideas clearly
• Suggest key learning and how process can be
improved

Reflective Thinking
• Describe the strengths and limitations of the investigation
• Suggest how the investigation can be improved
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Historical Investigation Skill Sets
(Lower Secondary)
Sparking Curiosity
• Understand the demands of the Historical Inquiry (HI) question
o Identify the key words in the HI question
o Examine the key words identified to determine the focus of the HI question
o Identify the historical concept in the question and determine what needs
to be done to address the HI question
Gathering Data
• Gather and select sources
o Identify suitable locations to gather sources (e.g. libraries, museums,
archives, historical sites, through oral interviews)
o Examine and comprehend sources from these locations
o Describe the information in the sources
o Describe or explain how the information in the sources are relevant to the
HI question
o Acknowledge the use of sources using proper citation
Exercising Reasoning
• Examine selected sources
o Extract relevant information from the sources and use them as evidence to
support valid inferences and comparisons
o Demonstrate how the inferences made are relevant to the HI question
• Construct individual responses to the HI Question
o Use evidence from selected sources to support individual responses to the
HI question
Reflective Thinking
• Consolidate individual responses as a group
o Comprehend different sources of information from each group member
o Select and collate relevant evidence as a group
o Describe or explain how the evidence selected supports the group’s
response to the HI question
• Present and communicate the group’s conclusion using an end-product
o Organise the group’s ideas coherently
o Construct a written response to address the HI question

