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1. ART EDUCATION IN SINGAPORE

t KAf2az2LIKe YR £PBgx8dRE ! NI Ay (GKS Hwm

Art is an important and treasured mode of human expression throughout history. Art plays
many important rolesn our lives. It captures memories, communicates ideas, shapes values
and evokes emotions. It exists all around us in different forms; from the colours, shapes and
patterns in nature to everyday images and designs on magazines, psogludtmedia. As an
academic subject in the school curriculum, art is integral to the holistic development of every
student.

The value of art in the curriculum is threefold:

AN F2ai0SNBR addzRRSyidiaQ aSyasS 2F ARSyidAGe:
Art congitutes important ways of knowing and learning about self, others and the world
around us. It is a form of language through which personal meanings are generated and
cultural identities are formed. It provides an avenue for our students to develop self and
social awareness and appreciate our unique Singaporean forms of expression that are
anchored on national values as well as understand and appreciate cultures and traditions
beyond Singapore. This enables our students to develop respect for themselvethars]

value harmony and thereby cultivating their global awareness and cross cultural skills for
the 22 century.

A I'Ni odzAifRa aiddzRRSyidaQ OFLIOAGE G2 ONRGAON

communicate effectively in the 2&entury

AthSt LJA (G2 RS@OSt2L) aGdzRSydaQ wm/ / Ay GKS |
LG RS@St2Lla adGddzZRSyiaQ O2yFARSYOS |yR aia
A0dzRSYGaQ aSyaz2NRlFf LISNOSLIA2YT LINR&d RS
art history; and skills in handling various media and conceptual tools. Art builds key

foundational capacities suchs the ability to make meaning, create and communicate
through visual media.

A Art expands imagination and creativity

ArtalsohelpRS@St 21 aGdzZRSytaQ um// 2F ONARGAOI T |

dispositions such as tolerance for ambiguity, ability to see things from multiple
perspective$ and to imaginé and envisiod - values that drive innovation. Through art,
students develop the capacity to observe closely, explore, engage and persist, evaluate,
reflect, take risks to stretch and go beyontiat they currently know and are able to do.

Through art, students can develop core values, social and emotional competandi€&dCC
that would better prepare them to face future challenges as well as seize opportunities brought

L Eisner, E. W. (200Z)he arts and the creation of the mirldew Haven: Yale University Press.

2Greene, M. (1995Releasing the imagination: Essayseducation, the arts, and social chan§an Francisco: JossBgss Publishers.
3Hetland, L., Winner, E., Veenema, S. & Sheridan, K. (&Z8)o Thinking 2: The real benefits of visual arts educafieachers College
Press. New York.
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on by forces such as globalisation, changing demographics and technological advancements.
Every student can then grow to embody the Desired Outcomh&lucation (DOES) as:

A aconfident persorwho has a strong sense of right and wrong, is adaptable and resilient,
knows himself, is discerning in judgment, thinks independently and critically, and
communicates effectively;

A aseltdirected learnemwho takes responsibility for his/her own learning, who questions,
reflects and perseveres in the pursuit of learning;

A an active contributorwho is able to work effectively in teams, exercises initiative, takes
calculated risks, is innovative, and strives for dgoee; and,

A aconcerned citizerwho is rooted to Singapore, has a strong civic consciousness,
is informed, and takes an active part in bettering the lives of others around him.

(Ministry of Education, 2@)

Self-Awareness

Self-Management

Responsible
Decision- Core Values

Social
Awareness

Relationship
Management

C‘ero!

W
and lnvanﬂ"‘em

Figurel: Framework for 21st Century Competencies and Student Outcomes
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The aims of art education in Singap@ehools are to enable every child to

enjoy art,
communicate visually, and

make meaning through connecting th
society and culture.

> > D>

Guided by theeaims, the school art curriculum across all levels provides our students with a
balanced and wellounded education in the aesthetic, cognitive and affective dimensions. It
presents ample opportunities for creagivand innovative selxpression in varied modes. It

Ffa2 O2yiNRAROdziSa (2 RS@OSt2LIAYy3A | FdzZ £t SNI Ny y3I
2F 201t FINIg2N)l)a FyR INIAada aadNBy3adakKSya GK
by fostering thel LILINBOAF GA2Yy 2F 2y SQa OdzZ GdzNF £ KSNRG I
(primary) and discourse/critique (secondary) in the curriculum promotes a lifelong enjoyment

and an appreciation for artistic works; developing visual literacy in odestts. The production

of artwork encourages imagination and cultivates in students the capacity to innovate and
improvise.

Art in the Primary School

The art curriculum in primargchools provides théoundation for all primary studentsto

understand aras a way of learning about themselves and the world around them. It will also

allow students to advance their art education at lower secondewgl and beyond if they so

aspire. The fundamentals and areas of study built through the primary syllabuspwl

upwards to the higher levels through further extension and deepening of experiences in
GFryRSY 6AGK (GKS 3INRBGUGK 2F addzRRSyliiathereR® O3St 2 LI
critical for all students to have access to quality art educaticgheénprimary school.

Art is a Core Subject

In line with the national curriculum objectiveassit is one of the core subjects in the primary

school curriculum that is compulsory for all students to be offered throughout their six years

of primary education Figure 2Zoresents an overview of the primary school curriculum. While
itisanoRSEl YAYlI 6t S 8dz02S0G% OdzNNRA Odzf dzy GAYS Ydzad
across all levels.
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Figure2: An Overview of the Primary SahicCurriculum

Adapted from source: https://www.moe.gov.sg/education/primary/primaghootcurriculum

Curriculum Time for Art

Schools should ensure a balanced school curriculum to develop students holistically in the
cognitive, moralsociatemotional, ghysical and aesthetic domains. Curriculum time allocated
for subjects takes into consideration the nature of the subject discipline, the time needed for
studentcentric pedagogies and the use of ICT to support quality learning. Curriculum time in
schools Bould also ensure the welieing of students and teachers.

As a core subject in the primary curriculurart lessons should be conductesce a week

over 2 periodsduring school terns. The minimum duration of each period3® minutes In
planning an effeiive timetable, schools should consider the skiésed and creating nature

of art and ensure weekly art lessons are planned and conductetbuible-period blocks
(without break between the two periods)throughout the year Weekly art lessons
throughout the year provide students with regular engagement in art making and art
discussion which facilitate engaged learning and continuous improvement. Students would
then be able to build their art skills and knowledge in a sustained and developmental manner.
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2. THE PRIMARY ART SYLLABUS

Overview of the Prinary Art Syllabus

The primary art syllabus is designed to provide key information and requirenfientbe
teaching and learning of art in primary schools. The syllghtsrsto the diverse profileof
student learners and promotes inclusion of all student

The various key features in this syllabus are organised in an interconnected way to facilitate
comprehensive planning of the art instructional programme by teachers and quality learning
of art for students in the primary school curriculuRigure Jporesents an overview of the key
features of the primary art syllabus.

Aims of Art Education Accessing

The Art
Instructional

Planning
The Art
Instructional

-

Programme Programme

Syllabus Objectives

Aligned to the Aims of Art Education 4

-

Big ideas

Enduring Understandings of Art

sjuapnis

Teachers
-n

Learning Outcomes
organised under three learning domains
Key Competencies by 2-year Levels
Key Corresponding 21CC

it Pedagogy & i
Assessment Learning Content

Context — Arfistic Processes = Visual Qualities - Media EXPerlences
Knowledge, Skills and Values

Learning

Figure3: Overview of Key Features of the Primary Art Syllabus

Syllabus Objectives

Recognising students as key agents of learning, the objectives of the prarayllabus are
to develop all students aactive artistsandinformed audiencewith

A visual inquiry skillso discover and explore their surroundings;

A curiosity, imaginatiorand enjoymentin art making and art discussion;

A confidence in working indigtially and in group$o focus ideas and create artworks;

and

A awarenessof and respectfor historiesand cultures of key artworks and artists in
Singapore and the world.



Syllabus Framework

The objectives of the syllabus are achieved through the PrirAarpyllabus Framework in
Figure 4hat encapsulates the key features of the syllabus:

ARTIST

helps
us to see

in new

AUDIENCE

Figure4: Primary Art Syllabus Framework

The syllabus framework presented in the form of a colour wheel illustrates the dynamic
relationshigs amongst the various key features of the art syllabus as an integrated concept
for the learning of art to be holistic and enduring. It serves as a compass to navigate the
desired direction for cohesive and effective teaching and learning of art to taloe picross

all schools.

A The threeBig ldeasat the heart of the syllabus framework form the enduring
understandings thaprovide focus for the teaching anearning of art

A The big ideas frame the three Learning Domainseaf expressand appreciatethat
present learning opportunities for students to develop the Key Competenciebsdrve
inquire, create-innovate, andconnectrespond



A Students learn to seexpress and appreciate through the four key components of the
Learning Content context, artistic processesmedia and visual qualities These are
elaborated in Section 3 of the syllabus.

A In the process, students acquire knowledge, skills and values that &wgnp to be
activeartists andinformed audiences

Big Ideas in Art

The three big idas encapsulate core concepts that undergird the study and exploration of
art. Building on the philosophy and value of art, three big ideas essential to the teaching and
learning in the art curriculum are identified:

A Art helps us to see in new ways
Art represents experiences and ideas using materials, tools and visual elements such as
shapes, colours, and forms. As a predominantly visual language that communicates and
represents the world through images, art provides alternative ways to understand the
world and our experiences in it. In art, students learn how to experiment with and use
different media, tools and visual qualities, with reference to how artists use these in their
work. This equips students to communicate in innovative visual ways so asntp bri
attention to their ideas or change how people see things.

A Art tells stories about our world
Throughout history, art documents events, experiences, and how people live. Learning
about artworks and why artists create art enable students to understaaditperiences
YR O2yOSNya 2F LIS2LXS YR O2YYdzyAdAaSasz |
culture and history. Learning to formulate and express their own ideas and their
NBalLkRyasSa G2 O2YYdzyAiASaQ O2yOSNYya RS SLJ
themselves, and builds their bonds with Singapore and understanding of the wider world.

A Artinfluences how we live
Artistic thinking and visual elements and principles are used in many areas of our lives.
The images we see, the things we use and the spacds/&ven all require art in their
construction and design. For example, the layout and design of rooms and spaces affect
our moods and how we interact with other people. These in turn affect how we view and
understand things and the world around us, thect#ons we make and the activities we
R2® [ SFNYyAy3 K2¢g NI A& dz&aSR Ay RIFIAf& fATFS
them with knowledge and skills to communicate effectively and use art to enhance the
quality of daily living.

The three bigdeas form the key understandings that underpin the art curriculum across all
levels. The focus on big ideas assists teachers in building connections into lesson planning that
enable students to connect the knowledge and skills they learn in art to adkasj concepts

and areas of learning. Through repeated exposure to and discussion of these big ideas through
guiding questions, students will learn to see and appreciate the value of art.

10



Learning Domains, Key Competencies and Learning Outcomes

The threeLearning Domamof seg expressand appreciateenable studentgo develop the

Key Competencies adbserveinquire, createinnovate, and connectrespond These are
unpacked into the Learning Outcomes at each key stadde learning outcomes are
organisedin 2-year blocks according to the cognitive and artistic development of our
students.An overview of the learning domains, key competencies and learning outcomes are
detailed intable 1

Apart from subject knowledge and skills that students will learn,sarves as a natural
platform for the development of 21CC. The study of art also provides opportunities for
students to nurture sound values, and develop their social emotional competencies. Through
this syllabus, students will develop the emerging! Zmtury Competencies of:

1 Ciritical and Inventive Thinking (CIT);

1 Communication, Collaboration and Information Skills (CCI) and

1 Civic Literacy, Global Awareness and Gtgsural Skills (CGC).

The keycorresponding 21CC to each of the learning domainsas@ovided irtable 1.

11



Tablel: Overview of the Learning Domains, Key Competencies and Learning Outcomes

Key Stage 1 Key Stage 2 Key Stage 3

Domain and key Competencies 21CC Learning Outcomes Learning Outcomes Learning Outcomes
Primary 12 Primary 34 Primary 56

Domain; See

CompetenciesObserveg Inquire

In seeing art, our students observe th
surrounding closely, and analyse and reflect
their visual and other experiences. The focus
be on recording and interprétg as means toward

RS@®St 2LMAyYy3a aiddzRSydaQ Civic Literacy, Global Awarene
inquiry. Students will be equipped with tools suand CrossCultural Skills

as drawing to capture and reflect on the
observations and experiences.

Domain:Express

CompetenciesCreatec Innovate

In expressing art, our studengenerate ideas fron
what they see and explore ways tweate and
communicate hrough the use of variou
conventional and unconventional materials a
tools, art forms and media. Students al
experiment and innovate with visual elemen
gualities of materials, tools and artistic proces:
in order to meet an artistic intention.

Domain: Appreciate

CompetenciesConnecic Respond

In appreciating art, our students acquire skills ¢
use appropriate vocabulary to discuss &
interpret artworks. Students deepen the
understanding of Singapore through drawi
inspirations fom their environment, learnin
about artworks and artists from local and oth
cultures and context to make connections a
understand the values of art in their lives a
society.

Critical andnventive Thinking

Communication, Collaboration LO1:Identify simple visuajualities in LO1:Distinguish the igual qualities in what LO1:Gather information and make informed
and Information Skills

what they seearound them they see links between the use of visual qualities anc
: : : . Intentions
LO2:Ask questions about what they LO2:Ask questions and gather information
see to make meaning of what they see LO2:Draw from observing visuals and the
- o . . rld around them to record i for their
LO3:Draw from their imagination and LO3:Draw from their observation and \;vr? rr?aiizg dthem to record ideas for thel

observation experience

LO4:Play with a variety of materials LO4:Explore and discovelifferent ways to LO3:Experiment with alternative ways to us

and tools to make art usematerials and tools to make art materials and tools to make art individually

o5 Ehareheiinaanatonouah individually and with others and with others

and feelings through art making LO5:Present thé& own ideas and consider LO4:Discuss the intentions of their own
20KSNEQ ARSFa&a Ay I Nartworks and interpret those oftbers
making

LOG6:Show interest in looking at a LO6:Demonstrate eagerness to find out  LO5:Take pride in their own art making

variety of artworks more about art LO6WS A LSBT 2G6KENEQ |

LO7:Talk aboutwhat they see, feel  LO7:Share their artworks, intentions and a perspectives

and experience using art vocabulary making processes with others ) .
P g Y gp LO7:Discuss and relate Singapore and

LO8:Talk about Singapore and internation international artworks and artists to their
artworks and artists own experiences

12
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3. CONTENT

The Learning Content

The syllabus content outlines the knowledge, skills and values that students will acquire over
the six years in primary school to achieve the desired legroutcomes delineated in the
primary art syllabus. It is organised into four key compone@isntext, Artistic Processes,
Visual Qualitieand Media.

1. Context

Learning from artworks can bring art alive to our students. It not only makes historical or
cunSy i S@Syita @AaAroftS odzi LAIldzSa adadzRSyitaq Od
to talk about, and inspires them to make art to express their id&isdents engage with

subject matter of the artworks (i.e. people, places, objects and eventsarfidrms, and the

background ideas and inspiration of artists and their creative work processes.

p Our Early Artistss a ceramics art inspired by 5 early Singapore atggendar Jalil,
Anthony Poon, Ng Eng Teng, Sun Yu Li and Han Sai Por. htptese 10 primary
d0dzRSyda &adGdzZRASR (GKS ARSIa o0SKAYR i
explored with clay, and created mini sculptures in the style of the artists but with 1
personal interpretations of the Singapore Heartbeat in ceddibn of Singapore 50.

In this syllabus, students witarn from a range of artworkisy Singapore and international
master/contemporary artists as well ds/ students from our schoolsTo experience art

14



making and art discussion meaningfullifese artvorks areorganised under three focus
areas:

1 Self and Immediate Environment
1 Singapore Past, Present and Future
1 The World and Region We Live in

Learning from artworks allows our students to develop understanding of the big ideas in art
facilitated by a sebf guiding questions within each focus area. These wdaadurther

unpacked into suggested themes within respective school art curriculum plans that would
FLEOAEAGIOS alddzRSydaQ ftSIENYAYy3a 2F NI O2y 0SLJ
with their experiences in the wider world.

Table 2provides an overview of the focus areas in art learning which includes a list of key
artworks that students will learn in the course of six years of art education in the primary
school. Artworks are select# based on their relevance to the learning of the big ideas,
LIKeaAOlIft k@PAadz-f FOGONROGdzIS&ax RSOSt2LIVSyialrt ||
own experience and the Singapore context. The selection of artworks also aims to expose
students to a sprad of different media and approache$his list of key artworks is ngn

exhaustive and should be supplemented with other relevant artworks determined by

G§SI OKSNA (2 SYNAROK aiddzRSyidaqQ tSENYyAy3I SELISNR

15



Big Ideas

Guiding Questions

(2]
©
o}
S
<
[%2]
-]
8
L

Table 2:Focus Areas in Art Learning

Art helps us to see in new ways.
Art tells stories about our world.
Art influences how we live.

9 Where can art be
found in our
environment?

9 How does the
environment inspire
artists and their
artworks?

1 Why do local artists mak
art?

1 What canwe learn about
Singapore  from  the
stories in the artworks
made by artists?

fHow do artists aroung
the world share ideag
through art?

1 How have methods an
processes used by artis
around the world
affected the way we
view people and things
around us?

Self and Immediate
Environment

Singapore Past, Present
and Future

The World and Region
We Live in

Students explore thei
unique voice and identity
through art making. The
will also be inspired b
people, objects, eventg
places, and spaceshdy
encounter daily in theil
immediate environment
to creatively respond an
express their artistig
imaginations and visiong
In the process, student
will  make discoverie
about themselves an
make meaning of thei
surroundings through art

Students devidbp awarenesg
of the enduring and
inextricable links between thy
past, present and the futurg
of Singapore by studying
range of artworks made b
artists. Students would b
introduced to subject matterg
in the artworks relating tg
local people, places an
lifestyles of the past, thereb]
valuing local art as part ¢
{Ay3l LI2NBQa

Students will also think abol
what makes them
Singaporean and how the
can play a part in forging

brighter future for Singapore

Students learn about thg¢
world through eposure to
international and  Asiar
artworks, artists and thei
artistic practices and relatg
to them and to Singapore. |
the process, student
broaden their perspective

and develop global
awareness ang
understanding of other
cultures. This equip
students to better

understand and engage wit
the world and region they
live in.

Through the learning of artworkstudents would discover about artists and how they work
individually and in groups to create art to communicate and express. Theéyeveikposedo

the art world where art connects many creative and mainstream industries that contribute to

the development of a vibrant, modern and inclusive society.

Specificallythe introduction of artworks by students in locadhools irthis syllabus serves to
motivate our students to be setfirected agents of their art learning and encourage students

to appreciate different types of artworks made by not just by practising artists but also those

by their peers.

16



2. Artistic Processes

Like artists, students are gaged in artistic processes that enable them to explore and
communicate their ideas, facilitate imagination and innovation, monitor progress as well as
achieve success when they make afheseartistic processes can bepresented by six key
elements tha are not linear but occur seamlessly in art making and art discussion:

A

Inspiration

Children are inspired when they learn to observe, be aware of their surroundings
through engaging all their senses, and me&enections of what they see to their lives.
Children learn that there are many ways they can draw from their inspiration to fuel
their creativity - from the real world or from emotions and dreams; music, movies or
books; and creative ideas from other artists and artworks they see.

Imagination

Children love to imagine and play. Imagination is a source of creative energy to form

new ideas and images that are beyond what can be perceived through sight, hearing or
other senses. Children learn to use their imagination to show others the world as they

see t and bring others into their dreams of what that world could be.

Experimentation

In art making, children learn that there is often more than one way to express their

ideas through their artworksGven time and space to explore and experimgthiey

can ke creative and generate new ideas to achieve breakthroughs. Experimentation
O2YSa GAGK adzNLINRAaSa YR RAAO2OSNASEAS | yF

Materiality

Materials are used in artworks to express feelings, thoughts and observations. In the
process of art making, children investigate and become aware of the potential and
limitations of material qualities, or materiality, of the object or media that they use to
create art. Through choice of materials, they also learn to convey key messages such
as awareness of our environment and the resources they use within it.

Emotion

Artists often make art that evoke feelings such as happiness, anger or curiosity in their
audience. Like artists, children learn to draw upon their emotions to convey their
feelings through their art. Their full range of emotions thus forms a rich palette from
which they learn to draw from to bring colours to the works they create.

Presentation

Artists commonly present their art to share their ideas and inspirations to audigace
exhibition and publication. Presentation thus constitutes an important learning content
in art as itserves as a significant communicative stage of a creative process. Children
learn to present their art in various ways such as show and tell in #ssrdom, art
display in school and via exhibition in the community. In the process, they learn to
engage in discussion with others and develop their social and communicative skills.

17



These artistic processes should encompadsalanced emphasis on proceasd product with

the focus on empowering students t@rogress Learning about these processes as part of
O2yGSyd Ay NI y2i 2yfteée RSSLISya adadRSyiaaqQ 1
equips students with tools and skills to innovate, andedeps in them an inventive spirit and
dispositions such as attentiveness, curiosity and perseverance.

When students are engaged in artistic processes, they should develop good art classroom
habits encompassing a set of values and a sense of respawpsibilcare for tools and

materials as well as the organisation and cleanliness of work space. Safe practices in art such

as learning proper ways to handle tools, materatsl equipment are also important habits

GKFGO O2yadAiddziS Llcadént ig &rt. Eabled3RrEsygnis Zam ovdéndgew N/ A y 3
a0dzRSyiaQ RS@St2LIYSyd 2F NI OflFaaNeB2Y KIFIoAd

Table3h 3SNWASs 2F {(idzRSyGaQ 5S@St2LISyid 21

Key stage Art Classroom Habits

PLP2 Student follows instructions to:

1 Care for the use of tools and materials
1 Observe personal hygiene by ensuring that art materials, tools or ha
are kept out of the mouth and hands are washed thoroughly after
completing an art activity

Ensure cleanliness of personal workspace

Identify safe and nortoxic art materials and tools

Demonstrate safe use of art materials, tools and equipment
Move safely in the art classroom

= =4 4 A

P3 P4 Student takes personal responsibility to:

1 Care for the use, cleanliness, storage and disposal of tools, ralstand
equipment

1 Observe personal hygiene by ensuring that hands are washed thoroy
after completing an art activity

1 Ensure organisation and cleanliness of personal and group workspag

Identify and understand potential hazards in an art classroom

1 Demamstrate safe procedures for the use, storage and disposal of art
materials, tools, equipment

=

P5 P6 Student displays the confidence to:

9 Care for the use, maintenance, storage and disposal of tools, materig
and equipment for a variety of artistic presses

1 Observe personal hygiene by ensuring that hands are washed thorol
after completing an art activity

1 Ensure organisation and cleanliness of the art classroom

1 Identify potential hazards in an art classroom and come up with ways
minimize or managéem

18



Key stage Art Classroom Habits

1 Demonstrate safe procedures for the use, storage and disposal of
materials, tools and equipment for a variety of artistic processes

3. Visual Qualities

The use of design principles applied to the elements of art provides the language for our
studentsto describe art and its inherent qualities. Elements of art are visual characteristics

while principles of design are ways to arrange the elements. These elements and principles
O2YLX SYSy(d SIFOK 2G$KSNJ 2 | OKA S @ Socus & ardinlli A & G €
should be on enabling students to understand the features of different elements and
principles, how they are used in different art forms, and to use these elements and principles

in their artwork tocommunicate their intentions and achietteeir envisioned outcomes.

Elements and principles of art include but are not limited to the following:

Elements of Art Principles of Design

Dot, Line, Shape, Form, Colour, Scale, Variety, Balance, Contrast, Rhy

Texture, Space, Tone Harmony, Donmance, Proportior
Pattern/Repetition

4. Media

Students should be exposed to a range of basic art tools and materials from which they
explore creative ways to use to create artworks. They then become familiar with the
processes and characteristics of tt#ferent tools and materials and can better use them
appropriately and creatively in their art to communicate their ideas. Through the six years of
art education in primary schoolg]l students should be exposdalt not limited to media
associated wittart forms presented imTable 4

Table 4 Range of Media and Art Forms

Art Forms Media
Drawing Pencil, coloured pen, ink, markers, crayon, oil pastels, chalk
Painting Watercolour, acrylic, tempera

Photography / | Digital graphic design,ideo art i.e. animation, Claymation, stop
film/technology | motion
Mixed media | Collage, assemblage or various media mixed together
Printmaking Eching, monaeprinting, spray painting, bloegrinting
Sculpture Puppetry, pottery, ceramics, assemblage, mosaic, papettig@las
polymer clay, found objects, wire

Textile Batik, marbling, stamping, fashion design

19



The Core andynamic Learning Experiences

Welldesigned learning experiences provide engaging and meaningful ways for students to
encounter learning content. Arteérning experiences comprise art practices and cultural
experiences that are in line with the syllabus objectives. These experiences develop in students
the competencies and dispositions/Attist, by making artworks that communicate to different
audiencesand Audience by making connections with and responding critically to the art of
others There are two types of learning experiences, namely core and dynamicttitsnts

will have access to through the art curriculum.

Core Learning Experiences

The coe learning experiences are designed to enable a more inclusive and authentic art
learning experience for students across all primary schools and to bring about shared memories
of their art learning experiences. Three core learning experiences are reconachémdhis
syllabus:

a. Drawing (Primary 1- 6): Drawing is the foundation of art which allows children the
freedom to express and communicate their ideas and imaginaifibe. Primary Art Drawing
experiencewill be delivered via a lesson unit that takes plawer one term per level, for all
students across six levels. This learning experience is not intended to focus on perfecting
A0dzRSYGaQ RNIYgAYy3I GSOKYAIldzSSa® wdrawkdgaddtooh G A &
to develop their language, cognitev and executive functiorfs Through the use of various
materials and engaging in different processes such as scribbling, doodling and sketching, the
drawing experience develops selinfidence and the joy of using art to convey their ideas. The
experiencewould be facilitated through a blended learning approach using a range of online
resources including but not limited to videos, presentations slides and games that is accessible
via the Student Learning Space (SLS) to complement teaching and learhmgrindlassroom.

b. Museumbased Learning (Primary 4J:he museum, being a custodian of culture and
KSNAGE3ISE LINBasSyida |y |dzikKSydiad O2yGSEG F2N
dzy RSNE (I Y RA Y 3 hisdrf and Henfaged. Tiieé Niiss@uirbasal Learning (MBL)
experienceis designed to provide the breadth and depth of learning local art as part of all
LINAYFNE n a0GdRSyiaQ O2NB tSINYyAy3a SELSNARSyOS
pre-, during and postvisit experiences to one of ¢hlocal art museums where students are

involved as artists and audience to create and appreciate art. MBL culminates in a showcase of
aGdzRRSyGaQ NI SELINBaaizy GKFG Attt F2NY LI N
students. Figure Soresents aroverview of the MBL experience.

4 Brooks, M.(2009). What Vygotsky Can Teach Us About Young Children Drawmgational Art in Early Childhood
Research journaVolume 1, Number 1-13.
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In the process, students develop an appreciation for and enjoyment of arts and culture and learn the skills and
knowledge necessary to express themselves through various arts activities and experiences.

Figure 5Overviev of an MBL experience

In this learningexperience, specific connections with Social Studies and Character and

/ AGAT SYakKALl 9RdzOF GA2y NB YIRS (2 RSSLISy ai
developments in the history of Singapore and how theselmthought about from multiple
perspectives.

C. Exhibition in Curriculum (Primary & 6): Art lends itself naturally to exhibition, which
serves as the final communicative stage and an important part of the artistic learning cycle.
Preparing for an exhiban affords students authentic learning experiences Aatist and
Audienceincluding theme development, art making, curating, art discussion, etc.

The Exhibition in Curriculum experiende A Ya (2 RSSLISYy aiddzZRSydaQ
aesthetics through pdicipating in the display of their own artworks and those of their peers

on three different levels; namely in the classroom, the school and the community. In the
process, students learn how artworks can communicate different meanings as a result of how

and where artworks are displayed. Beyond the display of artworks, the exhibition experience

can be extended to provide opportunities for students to role play as docents, curators and art
exhibition reporters to develop greater sense of ownership and achient as well as to foster
selfconfidence in every student.

Exhibition in curriculum is not to be a standalone programme but integrated as a teaching and
learning routine in the art curriculum at all levels. Students can start with learning to display

their own artworks in the classroom as part of the learning of artistic process€sasentation

(discussed in section 3). They can move on to showcase their art processes, progress and
products via schodbased and community platforms. As they progressiugS t S@Sft asx ad
exhibition experience would be constantly revisited and deepened in tandem with their
developmental capacities and interest.
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Dynamic Learning Experiences

Beyond the three core learning experiences, schools have the flexibilitpigroand customise

dynamic learning experiences that complement the core learning experiences and build
NAOKySaa (G2 addzRSydaqQ tSFENYyAyaed ¢KS O2NB | YR
coherently to offer students holistic and positive experiesnthat enthuse them to want to

learn more and increase their intellectual capacity, curiosity and motivation to understand and
engage with the world they live in.
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4. PEDAGOGY

Pedagogical Practices

The objectives of the primary art syllabus are to develop students to be active artists and
informed audiences who are curiougnaginative, critically discerning;onfident, and
innovative and who enjoy and respect Singapore, regional and global art and cultures.

¢2 akKlFLS aiddzRSyidaQ ljdz2fAGASE YR RAALRAAGAZY
they learn. In order for us to teach well so that ourdguats learn effectively, we are guided

by the Singapore Curriculum Philosophy (SCP) that describes our beliefs about learning,
G§SIFOKAYy3 FTYR aaSaayYSyido CFHOAfAGFEOGAY3 YR ad
to draw reference from the SCP ancetknowledge bases related to teaching and learning

and channel that into our pedagogical practices as spelt out in the Singapore Teaching
Practice (STP).

The STP explicates a set of pedagogical practices that describe four fundamental teaching
processepresented inFigure Gelow:

APPLICATION

Assessment Positive
and Classroom

Feedback Culture

NOI1231434

=
o
G
-
Ll
= 4

Lesson
Preparation

APpL|CATION

Figure6: Overview of Pedagogical Practices

These processes are carried out in an iterative cycle of application and reflection to help
teachers deepen their craft and become reflective practitioners.

This section highdhts how these four teaching processes are relevant to the learning of Art
at the primary level.
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1. Positive Classroom Culture
The Art Learning Environment

¢KS NI NR2Y Aa ddd (GKS GSIFOKSNAQ OFyg@gla 2
challengedand responses are invited.
- George Szekely

Designing a conducive classroom is an important part of an art curriculum design and planning
process. A classroom designed to achieve the objectives of the art syllabus is a place that
engages students in loaid, feeling, shaping and formihglt provides a safe social and

physical environment that sparks the joy of learning, ignites sensory excitement, piques
a0dzRSyitaQ AyaSNBada yR OdzZNA2aAde yR 2FFSNA
with one another and express their ideas.

In a conducive social environment for art learning:

A Students are empowered to learn through working with others;
A{0dRSYyGiaQ AYRAGARdAzZ t |yR 02ttt SOUADBS @2A
A Students are encouraged to fag on achieving a balance of process and product

that are meaningful and enriching to them.

In a conducive physical environment for art learnitingre should be:

A Flexible provisions of spaces that can be reconfigured for individual and
collaborative grop work, play and inquiry;

A Adequate and ageappropriate furniture, storage for art tools and equipment,
materials and other supplies that are organised to allow easy selection and access
by students to learn to be setfirected in performing the task assigd;

A Boards, panels or wall space for-6®2 y a4 4 NdzOG SR R2OdzySydl i
responses in visuals and writings; and

A Visually appealing artworks and other interesting displays connected with the art
curriculum.

Beyond the art rooms, facilities and spa@round the schools can be configured to meet the
requirements of the syllabus and needs of diverse student learning modes. For example, the
classroom corridors can be designed to integrate art teaching and learning principles so as to
generate excitemeitn YR A3JIYyAUGS d0GdzZRSyidaQ LI darzy F2NJ f

Art Classroom Management

Good classroom management during art lesson is essential for teaching and learning to take
LX I OS STFSOGAGSte IyR STFFTFAOASyGted LG ff2¢
on task and enhancehe quality of learning experience. As a key part of classroom

5 MichaelDay, Al Hurwitz. (2031Children and Their Art: Art Education for Elementary and Middle ScNowts Edition Wadsworth
Publishing.
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YFEYyF3ASYSyids GSIFOKSNARA aK2dZ R FFHOAfAGIGS aiddzRS
should be guided to use equipment, tools and materials responsibly and safely. The following
are someguidelines to good artlassroom management and effective teaching:

A Set clear expectations of students such as interpersonal behaviour, quality of response
and quality of work, and routines for clearing®p

A Prioritise most important routines, clearly fiee their parameters so that students
understand appropriate and inappropriate behaviours amgke them flexibly and
responsivelover time;

A Communicate learning objectives to students clearly and empower students to take
initiative to achieve those goalgidependently while observing the established
classroom routines;

A Organise art tools and materials accessibly and purposefully to meet the requirements
of the tasks and to facilitate the sedirection of students in the art classroom;

A Differentiate instrictions for different profiles of students, as part of considering
f SFNYSNARQ LINPFAfS&ad ¢SIFOKSNA K2 RSY2yaiN
are aware of higlneeds students. They do not isolate these higdeds students but
are equipped witharep NI 2 ANE 2F aLISOAFTFAO UGSOKYAIldzsSa
as to maximise active participation and learning in the lesson.

Effective art teaching maximises class time by ensuring seamless transitions between
activities. In art lessons, transitionstiageen lesson structures, i.e. activating prior knowledge,
lesson development and lesson conclusion as well as clearing up contribute to the overall art
learning experience of students. Thinking routines and other questioning techniques could be
used meanigfully to engage students and maintain the momentum of art making and art
discussion.

2. Lesson Preparation

Knowing the Art Learner: Children, their World, their Art

To children, art is more than painting pictures or making objects. It is a means tly tivby

express their individuality and communicates ideas about themselves and their world.

/| KAt RNBYyQa NI Aa GKSNBF2NBE OSNE AYLERNIFyYyOG |
serves as guideposts for teachers to understand and plan anmit@um that helps children

in their growth.

In planning an art lesson, it is important for teachersctmsider the unique strengths and

learning styles of their studentst KS RAFFSNBYy(l RAYSyaizya 27
aGdzZRSy G aQ v, JboRBnawledgy, ariINGdingss to engage in learnivipen
GSFOKSNAR YIFI1S 322R dzaS 2F &addzRSyidaQ &aiGNBy:
impediments to learning, students learn bettér.

6 Adapted from the Teaching AreBetting Expectations and Routirieghe Singapore Teaching Practice
7 Adapted from the Teaching Area:2 y & A RS N&X y 3 if tBelSNgagoreIDenching\Ragtizet S
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Art teachers should have some basic understanding of childrethesrart so as to recognise

OKAf RNBYQa FTNIAAGAO OFLIOAGE G @FNAR2dza 1 Se@
a2dzNODS& 2F 2dz2NJ 4dGdzRSyaQ ARSH&AS YIryl3as SELS
better interpret what students are tryingotcommunicate throulg their art.

t 8.9 million, that could be the
population of Singapore in 2030 b
hopefully, the trees will not be ct
away and the birds will not b
chased away. We liki
| dzy RSNI gl aaSNRa
trees and buildings live togeer.
These are important things in ot
daily lives and they should not ¢
I ¢ | dety@mary 2 students from
West Grove Primary School shg
their reflection on the Singapor:
population discussion through the!
artwork.

An understanding of childre@a | NI A& GKSNBTF2NBE OSyidiNr & G2
FLEOAEAGIOAZ2Y 2F 2dzNJ aGdzZRSydaQ € SENYyAy3a 2F
teachers with general insights to the artistic development of students at each key stage.
Individual stdents will tell their stories in different ways through their art. It is thus
important for teachers to engage in careful and thoughtful observations of and interaction

with their students as they work and engage with material. Building positive refdtipa

with students, and making them feel valued as individuals as well as fostering positive
studentto-student relationships through facilitating meaningful collaboration and
interactior? are key ingredients to enable students to flourish in the develeptrof their

artistic voice.

Ergaging Art Learners through Art Making and Art Discussion

As active artists andinformed | dzZRA Sy OS> &ad G dzRSydaQ fSEFNYyAy3a
facilitated and strengthened through their engagemenarhmakingandart discussion

Inart making students engage in artistic processes to create artworks that communicate their
ideas. Students investigatsubject matter such as people, places and spaces in authentic
contexts; and explore and experiment with various wayssifigi visual qualities in a range of

art forms to express their ideas. Through art making, students learn how artworks act as
NEBLINSBaSylldA2yaT LIINBOAIFIGS ¢KIFIG FNIAada R2
them.

8 Adapted from tke Teaching Are&stablishing Interaction and Rappartthe Singapore Teaching Practice

27



Inart discussionstudents arectively involved in looking at and talking about art that develops
their thinking skills such as observing, recalling, analysing, applying, comparing, questioning and
making choices. Through art discussion, students learn to form and verbalise theiusiegs
appropriate art vocabulary. They become sensitive and discerning viewers of artworks and also
learn to make connections through stories of artworks to the world of art and their everyday
life.

Art making and art discussion shouldgianned and condcted in a complementary manner

G2 RSSLISyYy &G dzR S.yQbrd@ting &8thnsihg snd art2dBcudsidhltogether is
important to show the links between art making processes and how artworks are vieyved

different people. This is necessary forthhd & G A O RS @St 2LIYSyd 2F aiddzR
appreciation of art.

Inquirybased Learning in the Art Classroom

There are many classroom strategies that teachers can use to engage students and facilitate
effective learning in the classroom. In lingth the emphases of the syllabusquiry-based
learning is recommended as the main instructional strateigyfoster curiosity and creativity

and encourage students to direct their own learning.

Art making and art discussion should present opportunif@sstudents to be engaged in
different levels of inquirycentral to teaching and learning in the primary art classroom. In

an inquirybased art classroom, curiosity, exploration and experimentation are valued.
{GdzRSYy 1aQ ©@2A0Sa laNDd owd 1h©RedrNd pib&$s totbidng thefit Bldas f S
to reality, and in so doinglevelop motivation and a sense of identity and sffcacy.

The Inquirybased approach to teaching and learning encompasses a broad spectrum ranging
from structured and guded inquiry (teacher directed) to open inquiry (student directed) and

it is important to link the level of inquiry to the desired learning outcome (Olson & Leucks
Horsley, 2000)cigure 7fresents an overview of the inquiry spectrum.

STRUCTURED GUIDED OPEMN
IMNGUIRY IMGUIRY INGQUIRY

TEACHER DIRECTED STUDENT DIRECTED

Figure7: Overviewof Inquiry Spectrum

LY RSOARAY3A 2y (KS tS@St 2F AyIldzANE G2 FI OAf
backgroundmaturity, prior knowledge, experiences and inter@sthe chosen topic.

9 Banchi, H., Bell, R. (2008). Science and ChildienMany Levels of InquiB6-29.
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Levels off Structured Inquiry Guided Inquiry Open Inquiry
) (Studentsmvestigate teacher (Students investigate teacher (Students investigate topicelated
|an|ry presented_questions through a prese_nted questions using studer questions that are studs
prescribed procedure) designed/selected procedures) formulated through student
designed/selected procedures)
SEE In aStructured In aGuided Inquiry | 1 In anOpen Inquiry
(Observeg Inquiry, teacher will teacher will teacher will facilitate
Inquire) determine the topic determine the topic a discussion with
and the area of and area of inquiry students on a topic.
inquiry for students for students to Questions generated
to investigate. investigate. would form the areas
Teacher will also Teacher will facilitate of inquiry for
decide on the process a discussion with students.
students will students on how T Student will then
undertake to they wauld like to go discuss and select ar
investigate the area about investigating area of inquiry they
of inquiry e.g. the assigned area of would like to explore.
providing reading inquiry e.g. searchin¢ 1 They will also decide
materials or website online, going to the how to go about
library etc. investigating their
choice area of
inquiry.
EXPRESS Students will create Students will create | 1 Student will create
(Createg artworks in response artworks in response artworks in response
Innovate) to the areaof inquiry to the area of inquiry to their choice area
determined by determined by of inquiry.
teacher. teacher.  Students can also
Teacher will also Teacher will provide decide on the art
stipulate the art form options for students form.
for students to to choose their
express their ideas preferred art form in
gathered on the area response to the area
of inquiry. of inquiry.
APPRECIAT Upon completiorof In presenting their |  Students will decide
(Connectg the artworks, teacher artworks, teacher how they could
Respond) will provide the provides choice for present their
platform and studentsin using artworks upon
structure for art their preferred completion
discussion and strategies for art  Students can also

aidzRSyidaqQ
presentation of their
completed artwork

discuwssion and mode
of presentation.

decide on the
strategies for
reflection and
discussion.

29



3. Lesson Enactment

Fostering Curiosity

One of the motivating forcesdhind learning is the joy of exploration and discovery. This
motivation force has been identified as curiosity (Berlyne, 1960; Loewenstein, 1994; Price
Mitchell, 2015). Curiosity is important for inquibased learning and an important attribute

towards developing seldirected learners. Recognising the importance of arousing every
a0dzZRSy i Qa Ay dSNBal Cand thah &vkery studekt $sdnhereNt cufioSs, NJ/ A y
some strategies to foster and encourage student curiosity in the classroom include the
following:

A

Recognising, valuing and rewarding curiosity

wSO023yAaS aiGdzRSydiaQ OdzNA2aArite gKSy GKSe& | a
how their questions, explorations and investigations are contributing to their own or
20KSNBRQ fSIENYAYyITDadHRBREYDAaQ OdzNA2aAdes Al A
motivation without having to link this with their performance.

Introducing curiosityarousing elements in the classroom

Toarouseéd 1 dZRSY 14 Q OdzNA2aAdes (S| GKhathnbzzieQdnd, Ay Oz
excite, such as novelty elementsg. allow students to try art tools or materials they had

not encountered before, and generate ways of using them or surprise elements e.g.
having an unexpected guest such as a practicing artist apgearithe art classroom to

inspire and engage in conversations on a specific theme.

Turning occasions when students are puzzled or confused into teachable moments

Resist the urge to answer all questions and offer immediate solutions. Instead, turn these
moments into questions or mysteries where students are invited and given adequate time

to solve.

Administering the right amount of stimulation

{GdzRSy1aQ tS@Sta 2F OdzNA2aAiAde IyR Y2UGAdl G
anxious when faced with tomany questions and if the learning situation become too

complex or uncertain.

Creating a safe environment and culture for questions and failures

As expressethrough the Singapore Curriculum Philosophy, students are more likely to

ask and explore if theknow these behaviours are encouraged and supported. They will

also be more likely to be engaged in the learning process as a refaldchers can

encourage student engagement in the affective, behavioural, and cognitive dothains

Fostering curiosity ia long term commitment and investment that needs to be cultivated

through a conducive learning environment within a positive classroom culture. Other

ways curiosity can be fostered are by:

A Teaching students to ask good questions, e.g. questions thakcbnt a g Ke ¢ I G g K
ATES YR GK2g€T

10 Adapted from the Teaching Arearousing Interesin the Singapore Teachingaetice
1u Adapted from the Teaching Areéancouraging Learner Engageménthe Singapore Teaching Practice
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A Setting some classroom protocols for raising questions, e.g. students to clarify their
own questions by first reflecting on how their current knowledge can answer aspects
of their questions;

A Leveraging on cooperative leangj, e.g. students to worik groups where there is a
mix of students with different dispositions and ability levels, and where they help to
I RRNBaa 2yS Iy20KSNRa ljdsSaidAazya G GKS

A Modelling curiosity
Teachers can model curiosity by posing opsged questions, sharing their own

AV dZANRSE FYR 2dz2i02YS8asx Sy3l3IAay3 Ay dzyRS!

inquiry/interests, and demonstrating enthusiasm and openness to student ideas.

Facilitating Collaborative Learning in Art

Art helps our sudents to understand social processes as they engaged in learning and making
art together over the six years of their primary education. In any group art activities
conducted during art lessons, students must be involved purposefully in the process of
planning, executing and evaluating their experiences of working together. It is not about
putting individual pieces of artworks done by students together.

Group artactivities can be conceptual, visual and verbal as well as creative. For example, art
gamescan be an effective way to engage students in learning about art content and ideas.
Through art games students can learn cultural and historical content, art concepts and skills
in enjoyable and fun ways. Op@mded games can raigpiestions and issues abbart that
students can gather in small or large groups to discuss and debate.

For group art activities and projects to be successful,

A tasks must be designed for students to be sufficiently challenged yet realistic in time
and other resourcesequired © bring about sustained interest and for students to
experience the success of completion;

A there should be a range of tasks that provides opportunities for every student to be
actively participating in and contributing to the knowledge construction precé€asks
should also provide opportunities for students to internalize their knowledge learnt;

A GSIOKSNE +a FIFHOAtAGIFG2NA ySSR y2i @Siaz2
together in groups all the time as this is part of the valuable process wdtadents
learn from mistakes and collectively think of ways to rectify. This is asakagfety is
not compromised.

4. Assessment and Feedback

Assessment and feedback of art learning are carried out during the art instructional process
for formative andsummative purposes. They are part of the Pedagogical Practices that

teachers should bear in mind when preparing and enacting their lessons. They support and
AYLINR @GS aGdzRSyiaQ tSIENYyAy3 o8y

A providing ongoing constructive feedback,
A gathenng and analysw@ GARS y 0S 2 T é i dzR
dGdzZRSyidaQ LINRPINBaa yR NBT

~

yiaqQ A-Nyxya
SOG A
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A identifying steps needed to support students in achieving their learning goals, and
A reporting their growth.

Assessment dfearning
lraasaaAyd

aldRSyiGaQ

f SIENYyAy3

YSI ya

YS I & dzNR y:

specific learning outcomes. Guided by the syllabus learning outcomes, schoalesign

specific learning objectives and assessment tasks aeduence studerdt Q

progressively over 6 years.

Focus of Feedback
C2tt2oAy 3
on

iKS

I 554854aYSyi
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atdzZRSyiuaQ

f SFENYAY:

t S N A

A Feed back providing information on their performance of the task at hand and

their current

levebf achievements

A Feed forward; directing students to the next steps to improve or advance their

work

A Feed ug; leading students to set goals and track their own learning

Figure8 presentsthe assessmenrfeedback learning cyctbat summarises the recomended

assessment practices as part of the teacHidy2 0Saa G2 LX I y>
learning in the art classroom.
Planning for Learning ‘
: i~ w
g’ LSRR, pup:ls_ Ssﬂeq o Share learning  ~
— profile and learning esigh _‘-\ outcomes and S
o outcomes teaching y expectations S
A (knowledge, skills, | strategies and / o
1] values, dispositions) | assessment V ;
o tasks Engage pupils -
=] through effective
)] { F pedagogy Q
S | ~
—
~ Reflect and Interpret Gather information (1]
(o] improve evidence and about pupils’ Q
a learning and /L give timely progress in g
teaching \J_ feedback that learning ~3
E moves pupils ~
- forward Q
Evaluating Learning

Figure8: Assessment Feedback Learning Cycle

a dzLJLJ2 NI |

SourcePERHA Work Plan Guide

Section 5 on Assessment looks deeper msgessment and feedback within the context of
formative and summative assessment and provides suggestions to achieve the intentions of

the syllabus.
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5. ASSESSMENT

Holistic Assessment to Support Learning

Assessment is integral to the learning process and helps children becordeestdd learners. As
such, we design assessments vdldirity of purpose, to provide our learners and us with feedback to
address learning gaps and improve teaching practices (Ministry of Education, 2012).

Assessment is an ongoing and iterative process integral to teaching and learning. It should be
effectively used to support the holistic development of our students. In primary school, the

focus is on holistic assessment which refers to the ongoing gathering of information on
different facets of a child from various sources, with the aim of providing tqtige and

guantitative feedback to support and guide the child's development. Holistic assessment
AYF2NXVaE GSIFOKSNER 2y GKSANI GSFOKAYy3 FyR 2y
also enable parents to support their children's development aroavth.

Broadly, holistic assessment encompasses the following four key aspects:

(1) Focusing on the development of the whole child

(2) Striking a balance between formative and summative assessment practices
(3) Guiding teachers in the design and delivafrtheir practices

(4) Using appropriate methods and modes of assessment

Assessment should be fit for purpose and be based on sound educational principles. Decisions

2y WgKIFIGQ (G2 FaasSaa yR WK2gQ (2 laaseda akKz
assessment system consists of both Assessment for Learning as well as Assessment of
Learning. In particular, formative assessment should be carried out during the instructional
process for the purpose of improving teaching and learning, while summasisessment
ASNSa (2 LINPODARS AYF2NNIGAZ2Y 2y & (FigRey GaQ v
illustrates a balanced assessment system where formative assessment complements
summative assessment in a learning continuum.

Source: MORssessment Rosophy(2012) Towards Learnecentred and Balanced Assessment
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Formative assessment creates a learning path for students to reach what is required for summative assessment.
AfL Aol
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Figure9: A balanced Assessment System

In line with holistic assessment, tlassessment in art should:
1 be based on the learning outcomes of art at the various key stages that spéeify w

students need to know, understand and are able to do;

91 consider the nature of the art discipline and be responsive to important ways of
thinking and learning in art;

1 embraceboth the process and outcomes of artistic learning and practiaad,

 recogna S GKI G addzRSydiaQ tSFENyAy3a 2F NI Oy
students develop at different pace and to the levels of achievements

Purpose of Assessment in Art
Why have assessment in art?

Although art is a no®xaminablesubject at he primary level, assessment in art is important
to achieve the following objectives:
A¢2 LINRY2(GS O2yliAydz2dza aidzRRSydaQ IANRBoOK |y
A To guide students in their acquisition of art knowledge, skills and values delineated in
this syllabus;
A To cetbrate what students can do and have achieved in art; and,
A To evaluate the effectiveness of the art instructional programme.
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What to assess?

Assessment begins with the clarity of purpose and thus, assessment in art should emphasise
the uniqueness of he art curriculum in schools help students acquire kmowledge, skills

and values over the six years in primary school to achieve the desired learning outcomes
delineated in the primary art syllabus. It should cover items organised under the three key
asessment areas presented Trable 5

Table 5 Overview of Key Assessment Areas in Art

Art Contentcomprising four key Art-related Behavioursarticulated in the
components namelZontext, Artistic learning domains naely observe, inquire,
Processes, Visual Qualiteasd Media create, innovate, connect and respond

Values and Attitudesy taking cues from activ@rtistand informedAudience
i.e. Show positive attitudes toward art and advocate the relevance of art in daily |i

Nature of Assessment iArt

Learning irart requires regular engagement over time for students to build and improve their
artistic skills and knowledge in a sustained and developmental manner. Thévakéld and
creating nature of learning is very process oriented, guidethbyteacher and supported by

clear structures and scaffolds along the way, even as students work towards completing an
artwork. As students engage in regular meaningful art discussions and art making, teachers
play important roles as facilitator, model amdentor as they gain understanding of and
AyairdakKia Ayildz2z addRSyiaQ GK2dAKGax FoAtAGe

Assessment for Learning in Art

Integral to the teaching and learning process is the adoption of formative assessment
strategies such as questioning and2g@A RAy 3 FSSRol O idigected dzA RS

learning, selS @ £ dzF GA2Yy YR LINRPINBIad® 9GARSYyOS 27

3 GKSNBRX |ylfeaSR: S@lfdza SR FyR dzaSR (2
development as articulated in séah 4. The following statements summarise what art
teachers should note when implementing formative assessment practices in the art
classroom:

It is part of effective planning of teaching and learning in art

It focuses on how students learn and understaanrt

LG Aa O2yaiNUzOGAGS Ay &adzZIIR2NIAYy3A ad ﬁeéy
LG GFr18a Aya2z2 F002dzyld GKS AYLERZNIFYyO 2T
on their efforts and achievements rather than failure or what is not being done
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1 It promotes commitment tdearning goals and a shared understanding of the criteria
by which students are assessed

f LG RS@St 2LJ ail dzRayfipaetassedsmeitt SoAtlinBthey edbimed St T
reflective and learn independently and interdependently

Assessment of Learning in Art

Summative assessment in art is also an integral part of the teaching and learning process as

it provides information of what students have learnt and attained at different milestones,

relative to the learning outcomes at the various key stages. It caef@ted in the form of

a letter grade along with written feedback given to the students based on a set of assessment
ONAGSNAI ® DAGSY GKS yIl idz2NBE 2F NI (GKS adzyyl
used formatively to guide schools in theifats to plan a responsive curriculum that learning

Fa addzZRSydaQ LINPINBaa Ay OGKSANI FNI fSENYyAy3a

Approach to Assessment in Art

Recognising that the learning of art can be demonstrated by students in various forms,
teachers can employ a variety ofasséSy it Y2 RS&a (G2 Y2yAdG2NI FyR | a
of art depending on the lesson objectives. These can include presentation, art tasks, artworks,
guestionnaires/quizzes and portfolio.

Building on assessment and feedback as pedagogical prackegeaphasis in this syllabus

is to engage students irevaluating their own art and adopting different perspectives to

reflect on their own learningStudents are encouraged to be sdifected as they have a voice

in how they are assessed and how their leagis accomplished. To achieve this giortfolio

assessment is recommended as thain assessmentmodé 2 S @ f dz2t 6 S | YR & dzLJL

learning *?

Portfolio as an Assessment Mode

Portfolio assessment should be seamlessly integrated into the artcolum as part of
formative and summative assessment practic@here are three key characteristics of a
portfolio in art:

Al LRNITF2fA2 (GStfa 2yS addRRSydiQa aidz2Ne
A A portfolio is as much a process as a product
A A portfolio always includes reflection

2006, Aubach & Associates, Inc

I LR2NLIF2EA2 OGKIG A& 0K2dAKGTFdzA €& Lidzi 623SGKS
and application of knowledge, skills and attributes learned in the art classroom.

12 Wolf, D.P. (1989) Portfolassessment: Sampliraudent work. Educational Leadershig6(7), 116-120.
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As an assessment mode, portfolio in art presemtmprehensive and multaceted view of
2dzNJ a0 dzRSyaQ RS@GSt2LISyida yR I 0O02YLX AaKYSy
OK2AO0S FTYR @2A0Sod | LRNITF2fA2 O2yilothefa | O:
evidences of student learning, andes a range of tools to assess learning. The portfolio mode

of assessment is facilitated byaur-step processy” | Y Scbliéct, select, refleendO2 yy SO ¢
(Hughes, 2008) to build their respective portfolaxsshown by the examples Table6:

Table®&r 9EI YLX Sa 2F SOARSYyOSa 2F &GdRSyiaQ € SINYAY

Evidences of student | Assessment Tools Assessment Strategy
learning
1 Work in progress 1 Observation Fourstep process
M Documentation of I Rubrics
process 1 Checklist 1 Collectitems (artefacts,evidence)
e.g.Sketches { Rating Scale for the portfolio;
Photographs 1 Select items that demonstrate
Visud journals competencies and achievement
Written ideas aligned to the learning objectives
1 Documentation of the art curriculum;
Presentatiork.g. 1 Reflect on the item selected tq
Artist talk Showand- articulate their thinking,
tell; Exhibition demonstrating learning derive
1 Final artwork from the experieces; and
1 Reflection 1 Connectart learning with personal
1 Participation in oral community and cultura
discussions experiences.

Thisfourda G SLJ LINROS
f Sa

& Aa G2 o6S LXIFIYYySR FyR 02y RdzOl
RdzZNR y 3 | NI 2 as I O] N
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Teachers should also consider the readiness of students when implementing thstdpur
process in the art classroom. For example, for students at primarytelachers may start with

only simple collecting and selecting of final artworks as well adedueflection on what they

have learnt and how they want to do it differently the next time. As students progress to higher
levels, the range of evidences to be collected and choices to select from could expand to include
process artefacts. Students coalldo be engaged in deeper reflections about their learning and

in attempts to make the connections that are meaningful to them.
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Assessment for Learning using Portfolio

Portfolio shouldbe used to facilitate omgoing selreflection, peer feedack and discussion
with teachers at various appropriate junctures of an art lesson. Through portfolio assessment,
teachers can:
1 1aasSaa aidzRSyidaQ FOljdAaAGA2zy 2F (y2¢6f SR3S
1 / KSO1l atdzRSyidaqQ tS@St 27F dzy RS NEHfurtleRA y 3 F 2
instruction; or
1 Provide feedback to students to help them improve their understanding and skills of
what has been taught.

The use of portfolio also guides students in documenting their process and progress in their
journey of art learning.

Assessment of Learning using Portfolio

¢CKS aaSaavySyd 2F aiddzRSydaqQ f
process and outcomes of artistic learning and practiée® A y R
knowledge, skills inartyaR G KS RS@Sft 2LIYSyd 2
art over a period of time.

laaSaaAryd audRRSyidiaQ f S| Niaded ah a ek diRriteHakby ka2 NI F 2 |
stages delineated from the syllabus learning outcomes presenttbia 7. However, within

each criterion for specific key stages, teachers and schools must determine the pwipose
assessmentand appropriate learning outcomes to ensure the validity and relevance of
assessment.

Table 7 Assessment Criteria by Key Stages

Assessment Key Evidences of Competence for
Criteria Key Stage 1 Key $age 2 Key Stage 3
P1-2 P34 P56
Personal A ldeas for A Competent use of A Effective use of
Response artworks show drawing to share drawing to
Lll_J Imaginative observations communicate ideas
Z_E) Lo A {ddRSydao|A SidRSydaQ
L A0 dzRSY & show personal show original ideas
g responses to ' thoughtsand ideas that represent their
o 2 (1 K SrivEries A Artefactspresent experiences and
<_ A Artvocabulary is a0dzRSyiGaQ inspirations
8 effectively used to interpretations and | A Artefactspresent
L talk about what ideas insfpred by atdzRSy G aqQ
g studentssee local artworks interpretations and
ﬁ A Portfoliosshow A Artvocabulary is ideas inspired by
_ reflective thinking effectively used to local and
Ll RAalOdzaa afi international
U'J artworks
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ideas and A Visuals and
experiences appropriate
A Portfolios show basic vocabularyare
analysis ofi G dzR S effectively used to
own strengths based discussdeasand
on their experiences
understanding of the Portfolios show
criteria thoughtful
consideration of
personal strengths
and areas for
improvement based
ond i dzRSy i §
understanding of
the criteria
Use oftools Displayof A Demonstration of Purposeful selectior
and confidence and understanding of the of tools and
materials independence in characteristics and materialsfor use in
the exploration ways tools and art makingto
and useof tools materials ca be used achieve artistic
and materials in for art making intentions
the art making A Display of initiative in Display of ability to
process working with others adapt when
to usetools and experimentingwith
materialsto make art alternative ways of
A Portfolios present using tools and
& 0 dzR Selédticn Qf materialsto make
artefactsthat show art with others
some variety of skills Portfolios present
and media & 0 dzR Belibérate
choice of artefacts
that showa variety
of skillsand media
Use of A Competent use ofirt Effectiveuseof art
visual elements and elements and
gualities principles of design ir principles of design
art makingfor for specific
specift purposes purposesartistic
intentsand
audiences
Response to A Identification ofkey Verbal and/or
cultural and local artworks visuals responses
that show
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